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The high point of the scheme is to help

identify and EmMpower yound antrepreneurs
b

" - with technical skills, such that they could

treate employment for themselves as well
as for others in different aress. The strategic
shifl in favour of skills acquisition
particularly for unemployed
undergraduates is  fualjed fry  growing
concerns that a great number of them may
be unemployable. With this development,
we are looking forward ra producing the
lilkes of Steve Jobs, the lat: co-founder of
the personal computer and consumer
clectronics maker, Apple Incorporated who
started his company fron = garags in
Cupertino, California in the LInited States.
Uther great entreprensurs such as Pangote
who are contributing theirguata to mankind
arz self reliant.,

the clarion call of this edition of Fducation
taday is for every Nigerian o promote the
“ausa of Technical and Vocational Education
nd Training in our institulions of highar
earning. This will, doubtiess, go 2 long way
n complementing the afforts of government
n curbing unemployrient and reducing to
the barest minimum vouth restiveness,
“2rorism and other such nagdstive vices,
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WOCATIONAL TECHNICAL EDUCATION

FOR SELF — RELIANCE: IMPLICATIONS
FOR LANGUAGE PEDAGOGY AND

ANDRAGOGY
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Luentemporary societies especially in
tveloping countries like Nigeria are faced
‘s anumberofchalienges. Some of these
sienges include, escalating rate of
slayment which has led to high
sty Jevel of many families, political
Litity, wouth restiveness, increase in
‘ces among others. It has been
srvsd in the very recent past that most
serian graduates lack the required skills
—;-r.-.:rfawa‘mrry and productivity,
Levelaping countries likke Nigeria need the
ez of aducation that will empower the
yaninrsto be job creators rather than being

T

fnd seekers. A major factor of escalating

unemplfoyment rateis no doubt a reflection
i the failure of the curricular offerings of
vacational technical education ta meet the
isplrations of parents, students and

cavaramentwhich isthemed, education fFor

sedf-refiance. The poor perception of the

1N sdout any manwal job makes
sludenis ta view vocational and technical
totivatlion asaninferiorstudy area. Thereis

creadgency forpeopletooptforwhite
5 85 @ result of the fow status
o with most subjects and courses
area of vocationz! and technical
‘iLzvanicourses. Nigerianeedsanarmy of
2GR E LRAE are creative; pragmatic,
and skillful for productivity.
= wihelnring evidence which must be

: '-""'tr= dll sense of seriousness is that
duageisthemajorfactorresponsiblefor
.u:_r..alf performance in academic and
stacademicactivities. Thereisclearly a
maich between aspirztions asnd
conicrealitieswhichcallsforareviewof
taedystem, The fssue of clarity and logicin
inplementation procedures, specification,
cioice and modalities pose a problem with
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vocational, technical education as a gap
was created Detwzaen the need to provide
full vocational as well as pre-vocational
training within the context of general
education. The evidence demanstrates the
difficuitiesin bridaing the gap between real
needs and what is actually feasible. This
paper therefare critically reviews the
vocational technical educational practices
in Nigeria, it disciisses the pedagogical and
andragogical issues as these affect the
realizationofself-reliance andproductivity
of Nigerian youths. The paper did not faii to
proffer solution-based ideas towards

assuringthatNigeiasccessesthe expected
enis,

A HT ETE R A LT

The reformed education system in Migeria
which replaced the 6-3-3-4 system was
conceived as a package,
integrated approach to transforming
educational wvalues, orientation and
learningoutcomes. Itisstructuredinto:

effering an

a.BasicEducationgiventochildrenagedo -
15years.Itenccmpassesearlychildhood

education (0-5) and 9 years of formal
schooling.

b. PFost-Basic Education of 3 years in senior
secondary schools and
colleges:and

c.Tertiary Education providedinCollegesof

Education, Polytechnics, Monotechnics
andUniversities.

technical

Post Basic Education is further defined as
the education children receive after
successfulcampletion of ninevearsofbasic
education and passing the Basic Education
Certificate Examination BECE) (MFE,
2008:27). 1t Theludes:




i. SeniorSecondary Education
1T. HigherSchool
Il. Continuous Educ-ation given in
Vocational EnterpriseInst tutions (VEIs)to
etther basic education graduates who are
nol proceeding toseniarsecondary schools
or senior<secondary graduates thatare not
proceedingtothetertiarvievel.

Thus, the 2004 reforms set gut to increase
access lo education, improve quality of
ccducalionandtodiversify thecurriculum by
Introducing Vocational Technical Institutes
(VTis) towards repositioning the Migerian
education sector Lo effectively meet the
challenges of the EFA initiative, MDGs and
NEEDS which include the
scclal and economic
wealth creation,

attainment of
“ransformation,
poverty reduction,
employment generaticn, value ro-
erientation and self reilance. Migerian
goucation is also gearad towards the
reflection of naticonal vition of alktaining
global economic relevance by new national
framework on education :nd the 10- Year
Strategic Education Sector Plan. The
intention behind the refurms was widely
perceived as elitist and which undervalued
vocationalandtechnicaleducation.

fhe Curriculum for education as |aid autin
tre National Pelicy on Education (NERDC,
2008)isdesigned to offer pra-vocational as
well as academic education, thus enabling
students to develop both cognitive and
manual skills. It was conceived as a
package, offering an integrated approach
to transforming educational values,
orientation and learning ocutcomes. The
changes inherent in 2ach =lement of the
-package have far reaching implications for
the entire education
element,

sy stermn.

One such
the vocationallsad

curriculum,
hasbzenofconcernespeciallyattheleve|of
concern espectally at the |evel of
implementation because af evidence that
similar measures attempied previgusly in
Nigeria through tha 6-1-3-4 system of
education had vyialdal unsatisfactory
results, Moreover, the exiant of vocational
education in the education system and its

effectonthelabourmarkethasbeenacause
cleoncernforsometime,

'aople

genarally

see education as an
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opportunity for social end economic
meobility and therefere invest in the kind of
education that they consider gappropriate
for the purpose. In Nigeria for instance,
academiceducationisperceivedto hold the
Key to success and vocational education is
often regarded as having a lower status.
Thismayexplain thedichotomyintherating
and remuneration of graduates of
Vocational Training Institutions such as
Polytechnics and the Universities in favour
of the latter. Consequently, vocational
education stands a poor chance against
academic education. Even when access to
academic education is very limited,
students tend to take vocational courses
only asthelastresort. Thisattitude reflects
the aspirations of studentstothez curricular
offerings of schools. Whereas the goals of
vocational education generally emphasize
orientation to jobs for self-reliance,
students aim at access to the white collar
jobsthatoffer higherincomes with minimal
risks. It is now generally acceptad that
access to better jobs, higher wages, higher
soclalstatusandbetterlivingstandardslies

in higher gqualifications, preferably at the
universities.

The situation is not peculiar to Nigeria. In
Ghana, as reported by Ossi (20086),
academiceducationis perceived tohold the
key Io success and any other form is often
regardedashavingalowerstatus, Bacchus
(1980) also reported a similar practice in
Guyana noting that students only took
vocational courses in order to prepare for
lateraccesstowhatthey consider asamore
prestigious form of education. Oszi (2006)
citing Anderson (19270) also noted that the
same situation plays out in KKenya with the
establishmentof'Jeanes' School’ which the
clients believed the course offered 'second
class' education thatreally led back to hard
manual labour instead of access to the

wealth and technical advantages of the
Westernworld.

In racent times, there have been strang
sentiments on the relevance of vocational
education in Migeria. What has inspired
these discussions is the escalating rate of
unemployment which is a reflection of the
failure of the curricular offerings of
vocational technical education to meet the
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aspirations of parents, students and
Lovernmeni. There is clearly a mismateh
betweenaspirationsand economicrealities
which calls for a review of the system.
Besides, a major conflict was posed by the
policystatements.

The issue of clarity and logic in
implementation procedures, specification,
choice and modalities pose a problem with
vorational, technical education as a cap
was created between the need to provide
full wocational as well as pre-vocational
training within the context of general
education. The evidence demonstrates the
difficultiesin bridging the gap between reaal
neads and what is actually feasible. In line

with the foregoing, this paper will address
thefollowing:

a. A review of Vocational
Education(VTE) InNigeria.

b. The Language Pedagogy Factor in
WacationalTechnical Education.

t. The Place af Andragagy in Vocational
Traf,:l"mir:alEduﬂationfurSeIfREIianceand
d. The future of Vocatipnal Technical
EducationforSelfReliance

Technical

bR ®l Serationgl and ek
et ediion Fraetiese

A “undamental feature of Vocational and
Technical Educationisthe dissemination of
information and transfer of skills to the
lgarnerinanenvironment that replicates a
truz lite work enviraonment. Afeti, G,
considers the strength of technical and
vocaltion education and training fs
crientation towards the world of work znd
the emphasis of the curriculum on the
zcquisition of employable skills, It alsg
cdermands that learners have tha aptitude
and attitude for the acquisition of
Mmanipulative skills. That presupposes that
machines, tools, implaments, equiprnent
gnd gadgets that are required for the
teaching and learning exercise have been
provided for the uyse o©f tha
tezcher/finstructor/iecturer and the
students. Workshops and laboratories
woudld normally have been provided before
being equipped. Vocational and Technical
Ir.d-..n:ationcuu.dbr—:saidtobeageneri:name
that covers subjects and courses in tha
sreasofartandcraft, fabrication, tradeand

commerce. Woe are

presently in
technological age and every nation of the
world is doing everything to prepare their
Youths to become useful to themselves and

their country and the Migerian state is no
exception.

thea

Section 40 of tha
Education (Federal
2004:29)
Technical

Mational Policy on
Republic of MNigeria
identilies Vocational and
Education as “the study of
technologies and related sciences and the
acquisition of practical skills, attitude and
knowledge relating to occupations in
various sectors of the economic and socizal
life”.The educational system has been S0
structured that students who have
completed junior secandary school can
eithﬁzrtransittmi:hes;enicrsemndaryschuu!
orthetechnical collzgeswhose majorfocus
1s vocational and technical training.
Nonethele,ﬁsgenera!n-:!u::aticmisalsogiven
to enable those who wish to pursue their
education furthar to gttend higher
institutions, including universities of
technnlogy. The technical colleges offer
pre-vocational subjects in the areas of
mechanical trades, computer craft
practice, electrical engineering ftrades,
bullding trades, wood trades, hospitality,

textile trades, printing trades, beauty
tradesandothers,

The policy reguires that vocational and
technical education starts at the primary
school level (i.e. basics 1-6) with the
introduction of vocetional subjects such as
agriculture, heme 2Zonomics, creativear!s
and computer education. At the junior
secondary schoal level (basics 7-9) prao-
vocztional subjects are offered. Thece
include Agriculturs, Business Studies,
Home Economics, Local Crafts, Computer
Educatien, Fine Arts, Music and
Introductory Technology (which is
regarded as one of the core subjects.
Furthermore, at the senior secondary
school level, these pre-vocational subjects
are taught as vocational subjects. Rather
than being taught as groups of subjects,
they are taught as individual subjects. For
example, Introductory Technolagy is
broken downinte Applied Electricity, Auto-
mechanics, Building Construction,
Elecironics, Metal work, Technical Drawing



and Woodwork. Business Studies is cub-
Aivided into Book-keeping and Accounting,
Commerce, Caomputer Education,
Typewritingand Shorthand.

After the successiul completion of the
senior secondary schon!, individuals are
able te make a choice between getting
employment and furthering their
education. It could be a: the palytechnic,
cellege of education orunivarsities. There
conventional universitiss and
specialised ones such as the universities of
tzchnology and universicies of agriculture
to which they could receive technical and
vacational education. Manv of those who
are unable to procered to Lertiary
institutions would no: have acquired
enough skills from schoesl; they therefore
have to embrace the apprenticeship
“system. The apprenticaship systemn is
largely unorganised and the training is
cftendonehaphazardly.

ara

hccording to Afetinon-school completionis
suchthatmanyyoung peopledropoutofthe
schoal system before :hey are able to
acguire any marketable skills.That may
explain why Zonkwa {(2010) expressed the
view that there is an urgent need for
vocational and technical education to he
made more functienal and meaningful, All
things being equal, ther: is no reasaon why
the vocational education acquired at the
secondary school level should not he
enoughforayouthtogain paidemployment
orstarthisownbusiness. Butthefactisthat
mnphaaisappearsL'rJbernr}reantl’lear}fthan
practical worls. ldeally, vocational and
Lechnicaleducationshould notbemorethan
20% of theory and 80% practical work, The
reverse appears to be ‘the case as the
nfrastructural facilities that are ne=aded
irein shortsupply. The hands-on approach
tasamoreenduring effectonthemindotthe
garners since itis easierr torecall what has
Jeen performed than what was listened to.
This is not an attempt to play down the
mpartance of theory. The theoretical
aspectthatenablesthe lzarnertoreason at
a2 higher intellectual leve] actually makes
the difference between wvocational and
technical education and apprenticeship or
vocationalandtechnicaltraining.

Seme wuniversities offer ceurses in
vacationaland technical education. Thisis
usually in the Faculty of Education.
Similarly, Colleges of Education and
Polytechnics provide vocational skills for
teaching in secondary schools and job
acquisition. Again, like the case of
secondary schools, the education acquired
Inmost of these institutions would be more
ofthecorythanacquisitionofpracticalskills.

Government has set up some agencies
which regulate vocational and technical
education. They are the National Board for
Technical Education (NBTE) and Mational
Businessand Technical Examinations Board
(NABTEB). The National Board for Technical
Education was established by Act No. 9 of
11th January, 1977 to regulate technical
andvocational education and training. Itis
responsible for providing curricula
guidelines and accreditation aof
programmes offered by technical colleges
and post-secondary institutions, including
polytechnics. The MNational Business and
Technical Examinations Board was
establishedin1992totakeoverthesarvices
that were hitherto providad by such
examination bodies as the City and Guilds,
Pitman and the Royal Society of Arts. It
Issu2s the National Technical Certificate
and the Naticnal Business Certificate to
successful candidates who sit for its
examinations. These certificates have the
same status as the Secondary School
Certificate issued by the West African
Examinations Council and the WNational
Examinations Council (National Business
andTechnicmExaminatiunsﬂoard,zuﬂﬁ}.

There could be no better document
articulating the provision of vocational and
technical education than the Migerian
National Policy on Education. The main
problem is the implementation of its
provisions. It is almost impossible to
achieve any meaningful developmentin an
atmosphere of rancour. With the spate of
killings in some parts of the country,
kidnapping, armed robbery and cultism in
other parts, it is very difficult for any
teacher or learner to -achieve pptimum
productivity. Some of the fundamental
problems facing vocational and technical
educationin Nigeria are inadeguate supply




of teachers and instructors, especially at
ihe secondary schoal level. Some
vocational and pre-vocational subjects
have no leachers specialising in those
dareas. Foor funding has affected the
provisicn of materials, particularly

consumabkles. Some schools lack
warkshops, machines, tools and
equipment.fAs noted earlier, the poor

perception of the public about any manual
job makes students to view vocational and
technical education as an inferior study
darfea. Arowole, Zakari and Ibrahim (2010)
apine that there is a strong tendency for
heopletooplforwhite collarjobsasaresult
of the low status associated with most
subjects and courses in the arez of
vocational and technical education

CaOlrses.
5amz believe that those who study
vncational znd technical education are

sludents who do not have the capacity for
intellectual pursuits. Ithas probably ied to
studeants' lack of interest in such courses,
coupled with the general apathy that has
a‘ready pervaded the educational section.
The will to supervise the provision of this
type of education appears to be non-
existent. This all important aspect of
aducation is expected to be claszaly
supervisedinachievetha desired goals and
objeciives,
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Lenguage Is central ko human and national
development. The centrality of language is
encapsulated in the metaphoric and
flowery terms linguists usein describing it,
such as “vehicle of expression”, *vehicle of
thought”, “linking cord”, "pillar of
communication” among others. Block and
Trager (1842) cited in Balogun and isaiah
(2012} define language as & system of
arbitrary vocalsymbels by meansofwhicha
zacial group co-operates, According to
Lindgren (1969) language is a3 normative
sysiem of symbols ar symbolic behavior
that can bz used to transmit or avake a
shared meaning. Mot only that, Bloom and
lehey (1983) see language as a code
whereby Ideas about the world are
fresented throtigh conventional systems

arbitrarytocommurication.

Language as a sysiem of vocalized symbaol
makes communication possible among
humans of a given community and perhaps
of the same gezographical location or the
same culture, thus we have three major
Nigerian lanquates Igbo, Hausa and
Yoruba., Nnaka (2013) notesthatlanguaqge
coulcd be any systam of formalized signs,
sounds, rules, gestures to convey thoughts
like the language of mathematics.
Accarding to him, language could beinform
of wocabulary or phraseoclogy used by
particular groups ar professions like the
medicalandlegallanguages. Whenitisused
to communicale thoughts and feelings
through a non-verbal medium, it is body
language and it could be programming
language if it is used for communicating
withorbetweencomputers.

Human language i unigue, open ended and
productive, Man has the ability to produce
inTinite set of ulttarances and sentences.
Language also has displacement
characteristicsthatis,theabilitytoexpress
ortorefertoabstractconcepts, imagined or
hypothetical evenisaswell as pastarfuture
events{Tras!r.,.EDD?citediniEze,zf}]Bj,

Language, nodoukt, remainsacorecultural
characterand at the same time serves as a
tool and medium af aducation to propagate
and perpetuate the culture of a people in
totality. Theindispensablerole of language
to individual and national development is

clearly expressed in Essien (2006:10) cited
inEze(2013):

Insofarasmansic, ‘human')isinseparably
fnomao-sapiens antd homo-loguens, inso far
as education, a vital ingredient in
development. is inconceivable without
language, and in so far as all notions,
concepts, theories, arguments, analyses
andpracticesinallacademicdisciplinesand
professions that enhance national
development find expression in language
(or its proxy, e.g. codes), the role of
language in the national development
enterprisecannot beoveremphasized.

Migeria is a multilingual and multi-ethnic
society wilh about 450 indigenous
landuages (Babalola, 1989). Out of these



many languages, the Mational Policy on

Education (2004) recourizes three - Igbo,
Hausa and Yoruba a= major Migerian
languages. In section 1, number 10, the
importanceoflanguageicaddressedthus:

3 vaernmientappl ecintes the importance
of language as a means of proemoting
lnrmnalcoheslnn andpraserving cultures.
'hus every chi ildshalllearnthelanguage of
the immediate environinant, Furthermore,
in the interest of national unity, it is
expected that every child shall be required
to learn one of tha three Nigerian
languages:Hausa,Igbocand Yoruba.

E. For smooth interactio
neighbours , it is desirable for every
Nigerian to speal: French. Accordingly,
Frenchshall be the secand official language
in MNigeria .and it shal be compulsory in
Primary and Junior Se:ond: ary school but
Men Vocational Elect ve akt the
SecondarySchool/{p.i0"

o with our

Senior

FarEarly Childhood/Pre Primary Education,
It is also stated that government shall
“ensure that the madium of instruction is
principally the mother-tongue or the
language of the immediate community; and
to this end, will develop the orthogra phy of
many moreNigerianlanguages” (Section 2,
l4cdd p.11-12). Attha Primary Education
level, Section 4, number 19e&f provide
that: The medium of instruction in the
primary school shall be the language of the
environment for the first three vears.
During this perind, Encglish shall be taught
A% a suh]ec‘L Fram the fourth year, English
shall progressively be used as a medium of
instruction and the language of the

immediateenvironmentand Frenchshallbe
taughtassubjects.(p.186).

Itis aqually noted that recognition is given
to the teaching of Nigerian languages at
lboth the Junicer and Senior Secandary
schools However, there are no
prescriptions on the lL=aching or use of
indigenous languages for Mass Litaracy,
sdult and Mon Formal Bducation as well as

sclence, Technical snd Vocational
Education.

cxceptind few elite hames, the indigenous

mother tongue |s

language |or the

the

dominant language of communication in
Migeria. Agapis, therefore, created when 2
childleaveshomeforschoolanddiscovers a
radical difference in school frem what
transpires at home especially in the
language of communication and
instruction.Theuseofthemothertongueas
a medium of instfuction throughout the
primary school would appear to restore
normalcy into the situation because
psychologically, the child would be able to
identify with activities at school naving
seen his home transported to school via his
r her language. He would therefore he
ready to learn and absarb. The bridge
linking the home with the school is
strengthenedwhenthechildistaughtsocial
and cultural studies in his ocwn language,
withthe homeexperiencesand themores of
the society being brought into the
classroom. The alienation is thereby
reduced; the affective quality aswellasthe
inventive and creative abilities of the
productareenhanced (Oderinde, 1996).

The views of Oderinde (1995) highlighted
above agree with the recommendation of
UNESCO (1953). Language experts agree
thatthebestlanguageforteachingan:hildin
hisgeographical environmentisthe mother
tongue or the language of the immediate
community. According to UNESCO (2009),
school language is one of the greatest
barrierstoquality educationinthe majority
of developing and middie-income
countries. Dutcher (2004) reportsthat221
million children worldwide are speakers of
local languages not used for teaching.
Effects range from early drop-out from
school to failing examinations and

repeating grades (Heugh, 2005 and Save
theChildren, 2011},

Languageisavehicleofthinkingthathelpsa
child to understand whatever knowledge is
being imparted to him. To prevent a child
from stunted intellectual growth and
development, the child must acquire a high
degree of linguistic and communicative
competence in the language of instruction.
Thisisessential becauseheneedslanguage
forcreative thinking and response to all the
learning experiences offered to him by the
teacher. Indeed all aspects of literacy-
science, arts, vocational/technical etc.
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uiilize language as a wvehicle of

ururJr.-rstam'iing (Makinde,2004).

Literacyinthemodernsensetranscendsthe
ability to rezd and write. Oracy too, has
gone bayond listening and speaking
atilities. | These also include digital
technology, and the development of skills
for social, political and economic
eMpowerment. It also involves keeping
peopie abreast of current technological
innovations in the challenging
organizational environment in the society
that will enhance efficiency and effective
service delivery (Okabukola and Jimoh,
2008). Language pedagogy must teach
studentsto be flexible, tolerant of different
viewpeints, analyze situations, work
sirategically and be able to solve problems
rather than creating problems. Children or
younger lgarners depeand so much on thair
teachers or instructors for most of their
fezrning experiences. The teachers MUEL,
therefore, be well informed about the
relevant pedagogical skills in order to
adequately meetthenerdsofthelearnars.

Mo rnatter the type of literacy (information
literacy, technological literacy, scientific
literacy, legal literacy and a gamut of
others), language is the backbone of any
literacy endeavour. Fafunwa {2003) cited
inMzkinde (2007) also notedthatlanguage
i the engine of economic, social and
political growth and development of any
nation.

fhe term | pedagogy originates fram the
Greek wornd 'paidos’, meaning ‘child’, ‘and
ganerally refars to the teaching of younger
learners. [t can also refer to the field of
teachingorteachingmethods.

Inmany multilingual countrieslike Nigeria,
teachers, families and government knaow
thatthewaylanguageisusedineducationis
not working, They are aware that many
cihildren learn very little hecause they do
net understand the language used in
teaching or reading. According to Smiths
et.al, (2008) and Martin et al (2008, there
15 the cverwhelming evidence that
language (sthe majorfactorresponsible for
gbysmal performance in examinations or
schoaol drop aut. The problems are even
moreg noticeable in rural areas where

children do rot use the schaol language in
everyday life.

AsnotedinMakinde (2007),itispertinentto
observe thatin mostofourschaools, private
and public, the uze of mother-tongue or
language of immediate community as
medium of instruction is not complied with,
asmostelitesdonotseeanygoodintheidea
ofteachinginthelocallanguages. The most
unfortunate situation is that captured by
Obanya (2002) as he observed that even in
the upperprimary level, English as medium
of instruction is never implemented as
English is just usec as a tanguage of telling
thanlanguageofinstruction.

Thera ara weal|

documented teaching
approaches at the local and international
levels which give children good access to
national, regional and international
languages without jeocpardizing their
education or Hingu:stic rights and heritage
(Fafunwa, et al, 1989; warld Bank, 1995;
Patrinos and Yelez, 1996). Alidou et al
(2005) and Save the Children (2009 have
reported that robustevidence abound from
sevearal countries that children who do not
use mainstream languagesat home need to
learn their own language for at least sijx
years, atthe same time as beingintroducead

tonawlanguagesthatthey will need laterin
life.

o Place of Muragouy in Woeational
gk nical Eluestion fos Seli Reiiane s
Andragogy refers specifically to education
of adult learners. This term refers
specifically Lo the education of adult
learnersincontrastwiththenarroweruseof
pedagogy. Malcalm Knowles, generally
believed tobe agreat pioneerin the field,
describes andragogy as "simply another
model of assumptions about adult learners
tobeusedalongsidethe pedagogical model
of assumptions, thereby providing two
alternative models for testing out the
assumptions as Lo their fit with particular
situations” (Carlson, 2001). According to
Knowles, andragogy is not superior to
pedagogy, it simply is a different model
usedinappropriate contexts. Andragogy is
the art and science of helping adults learn.
In this paper, andragogy is used to refer Lo
adult education. Oiherterms used for adult
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sducation according to Saula {19598)
nclude “curitinuin-;rzdu:;u'i:ion"ur”Iifelong
2ducation” lor “nen-formal educaton” or
‘Fsducati{mpertmal'lenta‘-”.

fdulteducationisavast area ofeducational
‘esearch and probably one of the most
complicated., Adults learn differantly and
.1;:_wedifferethtralegiEscini.eurnl'ng.Tﬂm
Mhitby, citingtheworks >TMalcolmKnowles
dcntir"iesthpsixq:rincipiES{:-facluIi:Eearning
isfollows:

Adults are internally motivated and
self-directed

* They bring life experiences and
[<rmwl:'adgetcIr:ars*-ingexperi.ences
Adultsiaregoal-oriented
Theyarerelevanc, -oriented

* Adultsarepracticz|
Theyliketoberesgecied.

=~ Adult education could, therefore, be
describedfrﬂmtheF-::II:*.M-n:‘-ngperspectives:
—Educ:ationnrtraininggiventnanindl’uidual

for further development of his or her

abilitieswhileinemploy nent.

It could take the form of [n-sarvice

training, upgrading or updating
education,

~Itcould beoccupational or careertraining
forself-development.

It is concerned primarily with broad
personal and professional
davelopment.

- Most of the subject matter is at the
professional, technical and leadership
training level or the equivalent (APPS,
1979:68citedinSeula(1.998)

Some of the beneficiarias of this type of
| education could be dresouts from the
| formal school system who, perhaps, were
not able tojcope with the technicalities of
learning in' a foreign language. Teaching
this group {Ff people in @ lanquage they are

most familiar with will do those more good
than forcing them to learn in a foreign
language.

This calls for the proniotion of the

indigenous languages through bilingual

education instructione asg Spelt out in the

~E L T N L T S R S o T et T T 1 T o o B e v e e

‘MNational Policy on Education, The policy

adopts tripartite bilingualism in which two
official languages dominate each aroup:
English-Hausa, English-Igho and English-
Yoruba (Okebukola, 2006). This implies
that students should be free to receive
instruction and answer guestions in both
internal and answer questidhs in both
internal and external examinations in any
languagetheypreferasisthecasein Kenya,
wheremzwah[lir&tainsaclominantpositinn
asanofficiallanguageasEnglish.

i sl fef Sald. P

Education generally connotes 'formal
education' provided throeugh schools,
colleges and universities. While formal
eclu-:ai:inncontributestﬂthemndernizatinn
and democratization of societies, its effect
on youth empowerment, productivity and
self- reliance are indirect, diffused and
distant. For self-reliance in this age of
global unemployment, priority must he
given to adult education “which includes
adult literacy (especially in a developing
country like MNigeria). Education for self-
reliance should naot only be planned for
children, parents living in poverty should
not be excluded since they must also be
involved in all spheres- political,
economical, cultural, and technological.
According to Bhola (2006), “we must not
write off a billion or more men and WOMEN
living in poverty and keep them from their
rendezvous with their destinies to corme
while we wait for their schooled children to
emerge from school and take places In
families and communities”. Itis, therefore,
impertant to plan vacational, technical
education for seif-reliance with the poor
adults in mind. This is because they also
need knowledge, attitudes and
perFurmanceslcilistc—functionef‘.‘ectiuely.

There must be a syneargy between
andragogy and vocational technical
education for self-reliance, In order to do
thiseffectiveiy;wenee_danewdefimtiormf
thescmpevaocationa!technicaieducatim1
and andragogy which includes men and
women,. farmers and artisans at the
community level, curriculum planners and
the academic. These systems must be



comprehensive and commensurate with the
needsoftheladulisforself-relianca.

The overwhelming domination of English in
the schodl languace curriculum in
vacational land adult education may be
unproductiveinthelongrun. The position of
thispaperisthatschoolsandparentsshould
not blindly pursue the learning of English
=end see it s being more prestigious than
local languages. After all, the beauty of
globalization lies in the plurality and
equality among peoples, cultures and
econcmies. As noted by Wing-Whah
(2004:497) to go gicbal is arguably fo
becomelocal indifferent parts ofthe world;
lo experience, enjoy, and respect local
cuitures and to learn and communicate
though not necessarily fluently in local
fanguages{ip. 518).

Vocational and Technical Education
requires a blueprint for implementation to
atgment the National Policy on Education
and this should include specific proposals
for implementing the curricuium of all
levels. Twg approaches are suggested: a
subject-based approach and an integrated
agproach. | The subject-based approach
einzbles students take two pre-vocational
subjects for two yvears and in the third year,
=:é1-a~,rspeda§!izeinonlynnesuhjeci.

According to the integrated approach,
students are introduced to a wide range of
subjescts which they study over the years.
Theemphasis hereison developing general
apfitudes, The decisien about which
approach o adopt should be made locally,
based on employment situation,
availabillty of teachers and facilities. The
biveprintwhichshouldbe made availablato
@1 wocational institutions should allow
cansidarable autenomy inthe adaptationof
curriculum content, allocation of time to
subjects and flexibility in the use of English
andlocallangilagas,

siow commitments to planned social
vzigeinvelving theadoption ofvocational
cechnical 2ducation for self reliance, for
auih the veung znd the old, Nigeria must
declare campaigns for Vocationz Technical
Education, Canters (VTECs) and adult
iteracy prograrnines as ways of maobilizing
:he masses and encouraging

ak
-

their

o £ T

participation in the democratic process.
The United Nations should play that part at
globallevel,

The future of Vocational and Technical
Education is considered a very bright one.
It only requires that the training that is
givenisadapted tolocalneads. Thetimeto
project into the future is now. The
government should be able to say with
certainty, after empirical studies, how
many plumbers, carpenters, welders,
vulcanisers, tailors, computer operators,
accountsclerks, etc. will be required inane
or two decades. It calls far honesty in order
to have accurate census figures to work
with. Unless the population of the country
is ascertained, it will be difficult to project
into the future. Almost every industry
depends on power supply. The apileptic
power supply in the country has been a big
setback to small, medium and large scala
enterprises. With the recent privatisation
ofthepowersector, tishopedthattherawill
be &n improvement in the supply af
electricity to aid the teaching of vocational
and technical education as well as increase
people's enthusiasim due to the assurance
that powersupply will not be a hindrance to
setting up businesses by young school
leavers and graduales. Availability of othar
municipal facilities such as roads and water
supply are also necassary in order to make
sense of voecational and technical
education. The fear of some who are
interested in embracing this type of
educationistheinitial capitaltosetup their
ownbusinesses,

Teacher training is the starting point since
good teacher preparation will ensure a
healthy future for the Nigerian educational
system. Ifteachertrainingis treated wilh
levity, the products of the colleges of
education and faculties of education will be
theonestoteachthepupilsandstudentsthe
skills to the extent they themselves are
equipped. Students need education on
wheretheycan haveaccessto cheaploanor
take-off grants. Right now the teaching is
more apstractthanoractical. Almostevery
university has introduced entrepreneurial
studiesinto the undergraduate curriculum.
Thiz is commendahle, but it would be an
effert in futility if the teaching is abstract.
Thereisaneeq forworkshopsthatreplicate
real life environments to be built in every




urniversity for practical “iod Hetion ofgoods

dand services which wo Hd even boast the

Internally Generatad leverue orofila of
such institutions. yon 10 graduates who
Nave entrepreneurial =slkills will become

cmployers of labourinslegsd ai chasing jobs
shichareinshort SUp Ry

Emaeinsizg

he merics | of providing Vocational and
lrechnical Education to Nigerian youths are
clearly ascehdant and this is considered a
healthy development For the country.
"heruisanef:dfclrru':--ml".'-e:ntati-c:un andshiftin
Qur vaiue system. Ego is one of the major
Causes of unemployment among youths.
Wﬁsiuefnasucietvwherehtt.lecoilarjobﬂare
snubbed and undervalued. The high
Bremium placed an certitication hastended
1o erode the:value of skill acquisition. Jobs

- which Nigerian nationals should be able to

tindertake particularly i1 the construction

industry dre being undeartaken by
loreigners, Indeed, al stakeholders in
tducation must cont nue to identify

employability and workplace skills and
transmitsame to real-life: situations forthe
country. There is 2 neec to take a critical
look atemploying Vocational and Technical
Education as an avenue For empowering
Higerian youths and poar adulis tocombat
present day mass inemployment,
restivenessand threatta security. Itcould
also be examinad from the point of view of
being a weapon for ooverty alleviation and
self-reliance. Communication skills
espaciallyinthe yse e:::fint!igs:nousIanguag@
¢s media of instruction in Vocational
Technical Centres i an zbsolute necessity
for successful entrepreneurship, as the

~tnlrepreneur should strive to be an adroijt

negotiator.
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