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Attitudes to the Major Nigerﬁ:—m Languages
Among the Minorities in Selected Secondary
Schools in Lagos State

5 5

Ayorinde Dada and Solomon Qlanrewajn Makinde
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Abstract

This study sought to investigate the attitudes of minoritics towards e
major Nigerian languages in selected secondary schools in Lagos Staie.
The sample consisted of 112 students (44 males 68 females) dravwn from
nine secondary schoolsin Lagos State. The students belong to 10 minority
groups in Nigeria. A researcher-designed questionnaire, ‘Minorities
Attitudinal Inventory Toward The Major Migerian Languages',
(MAAITMNIL) was used 1o obtain daia for ihe swudy. Six research
questions were raised and some of the findings reveal that mosi of the
subjects were satisfiedwith the National Language provisions in the NPE
(1998, but then many of then saw the policy as an imposition. Majority’
af them would prefer English as the futire ngua-franca for Nigeria. The
findings were discussed and recommendations were made.

Introduction . 1]
There is a very strong relationship between language and the cognitive organisation

of its speakers. Thatis to say, language is, the embodiment 0f a people s world-view

In other words it is the window through which a linguistic community perceives
reality, The mother tongue or a man’s indigenous language is that which appeals 1o
his conscicnce, emotion, and in fact, his whole being (Alilonu and Nkangwung,
1998). Without language, it is hardly possible to establish a communal life because
it is through language that the cultural heritage and the achievement of a people is
recorded and transferred to another {Awosolu, 1998),

Language is one of the major distinguishing factors between one group of people
and the other. One of the variables of identification of one ethnic community from
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schools nationwide have quietly shoved it aside with the Federal Govemnment's
blessing (Adebayo 1992 cited in Ohia 1998). Ohia (1998) reports ihe case of River
State (a minority linguistic area) where the Ministry of Education is helieved to have
protested to the West African Examinations Council (WAEC) on the multilingual
nature of the state and the unfaimess of imposing a language on children who do not
speak any of the major Ni gerian languages. Itis ohserved that there has bgen noeffort
towards the implementation of the policy in the siatc. This situation, therefore,
necessitates the call for an examination of the attitudes of the minoritics toward the
major Nigerian Languages.
From the sociolinguistic perspective, language is nol only an ‘instrument of
communication but also a symbol of social, group or ethnic identity as well as an
index of group membership and solidarity (Grosjean 1952). Language is equally
accompanied by attitudes and values of its speakers and even the non-speakers, It is
pertinent to know that attitades toward a language cannot be divorced from attitudes
toward the speakers of such a language in question, Hence Haugen {1956) observes
that wherever languages coexist, one cannot but find ceriain prevalent attitudes
cither favourable or unfavourable towards the language involved and that such
attitudes can have profound effect on the psychological disposition of the people and
on their use of the language. Ellis (1985) describes language attitudes as those sets
of beliefs about such factors as the larget language culture, theirown culiure, that of
their teacher and the leaming tasks they are given (in a classroom learning situation)
and these attitudes affect language learning in a number of ways.

Lawal (1988), notesthatlea mingisaffected by two lactors unamely the phenotypic
and organismic, and attitude falls under organismic factors which affects behaviour.
Abiri (1966) and Kerrs (1992) cited in Lawal (1988) agree that positive attitnde

facilitates learning while negative attitude hinders leamning. The study of language
attitudes is, therefore, important because attitudes represent an indes of inier- cthnic
relations and they play an important role in mediating and detetmining ihem
(Romaine 1989), Ohia (1 008) asserts that any policy on language in education musf
take into account Lthe atdiude of those likely to be affecied becausc auy pulicy wiich
fails to agree to the expressed attitudes of those involved, persuade those who are
negatively disposed to its righiness or seek to remove the canse of disagrecment will
not succeed.

In studying language attitudes it has been discovered that the negative aldwdes
expressed by speakers of a dominant language against the minority language
speakers would seriously affect the minorities to the extent of downgrading them-
gelves, ceasing from leaming the language and even speaking it in public ((irosjean
1982). A change in the negalive attitudes toward a language can be brou ght about by
the official recognition of such a language by the government (e.2. Guarani in
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Paraguay), a nation's attainment of independence
autonomy (Canadian French in Quebe), civil rights movements and the work of
social seientists and lin guistics (Grosjean, 1982), Itis also pertinent 1o know that the
stigmatization of a minority language might lead o an opposite effect, that is, the
reinforcement of the loyalty and solidarity of a group toward their language and
pepple, ’
Williamson (1977) identified four different altitudes of speakers who have g
comimon Ianguage as their secongd language L.2):
(@) Exiremely Favourable Attitude: those whi use the L2 whenever it is possible,

regarding it hasbéing more prestigious than theirg thereby neglecting theirown
langnage

(Swahili in Tanzania) increased

(b}  Favourable Aniiude: these regard the L2 as a useful language which lhelps
them Lo relate and communicate with the | BEr community, but at the same
time, are intimately and E:mmiunaﬂy commiited to their local languape

c)  Indifferent Attinude: these regard the L2 as a neutral language which is purely
the best option as a medium of expression in a multilingual environment,

d)  Hastile Atiitnde: those who regard the L2 as an imposition which is aimed at
robbing them of their ethnic identity.

Other factors found o be affecting language attitpdes include: age, socio-
conomic status and sex (Anisfeld and Lamben 1964), administrative, cultural,
olitical and religious factors (Mackey 1968), Based on the problem given above,
us study is concemed with the attitudes of students who are minorities toward the
ajor Nigerian Lan Buages inselected Lagos State secor wlary schools. As aresult, the

Howing research questions were formulated for this Study;

- Whatis the attitude of the students who are speakers of the minofity languages
toward the narional lan guage policy? .

) Whatis the attimde of the students who are speakers of the minofity languages
toward the three major Nigerian languages?

) What is the attitude of the minorities (students) toward (heir own languages?

) Which of ihese languages (Hausa, 1gbo, Yoruba, students’ local language) do
the smdents prefer?

Is there any significant difference in the attitude of male and female speakers
of minority languages toward the three major Bligerian languages?

- Is there any significant difference between the attitudes of southermn ang
notthem minorities toward the major Nigerian languages?

Methodology
Sample

inority languages drawn
o2 : tents who are speakers ol mino o
onsisted of 112 studen i ales), The subjects
:he = 2E[iinlld ary schools in Lagos State (44 males and 68 females)
roam mine § ‘

-
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' e Schools.
Table 1: Speakers of Minovity Languages in Lagos State Secondary

SN Tribe Number | %
- ' 3,57
3 1 Ebira 04 i
2 Efik 08 33.9?
3 Eazun sl ?.1;
4 [hibio (S ?.M
) Idoma (4 .Eﬁ
;5 ljaw 20 17.
| 082
T Isoko i1 =
. 06 :
8 Tiselkiri ‘
g Tiv 11 [:?4
. 08 . =
Irhobo ;
s Total 12 100%

Research Instrumeni Procedire

W he
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AT tionnaire ‘Minorities Attitudina
archer designed guestiionnaire 1 o e
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. ; A point liken format items ( _ e
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m”%uiglt:; of the students under study. Using the C‘;Ug .
relerer = ; i : o
rumm]a. the Reliability co-efficient was established al

h{.: researchi .
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hools are dominated by the Yoruba, 1gbo and some Hausa studen
schools
were no doubt fewer.
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Data Analysis

Two levels of anal

Findings and Discussions
Research Question 1:

What iz the attitude of the stude

toward the national language policy?

Tab]c 2: Attitudes of Minorities T
lm‘lli

2

Slatement
[ am salis.ﬁﬁd with the government policy
that requires every student to leamn one of
the lhn_:r.: mejor Migerian lengnages apun
li'mm hisfher own mathar fongne af the 155
evel and a major Nigerian Jan
55 level SRR
The language provisions as mentionad in |
ahove should ba removed from the national
Palicy on education
!Crmu.rlcdgc of one or more of the three major
;I:gcnan Languages will not be useful Lo me
Ldon't need any of e major i
; . genan Languages
Lo achiove my life"s arghition, ok
I need one of the major Nigerian langiiages (o
complete my educsiion .
1 am a fluent speaker of one or more of the hajm
Nigerian Languages and as a tesult, 1 like the
Bavermnment's policy
"F"hr: policy of three major Ni]},cr;;lll Languages i
an impasition npon the minority groups
Hl'm palicy of the povernment as stated in | above
will enhance Mational unity and integration
The speakers of the thise major Nigerian languages
see themselves as being superior to the minorj
Rroups, i
A!._wt _me the Mair T have for one or more of the
Migerian Languages, | have also been inlerested in
ather aspects of their culiure
I hate using any of the thres major Migerian
languages becanse | feal tha they will dominata
my own language
['like the speskers of the three major Migerian
languages b [ dislike their languages

Y5is were carried out. First, the
: nd simple percentage, The f
this level of descriptive analysis, Neft, i

the students’ t-tes
last two research questions, ; lest

The alpha level used is .05,

dataobtained werp analysed using
t four research questions relied on
was used o analyse the

nts who are speakers of the

SAJA . %
3 6518
43 33
51 4554
55 491

(ih] S804
65 38.04
:

51 S089

39 34,82

4 3830

62 5536

s 4821

minority languages

‘oward Major Nigerian Languages,

DfSD % Total

19

69

a1

37

47

47

35

73

9

50

3B

A2 112
(100)

61.61 112
(100)

5446 112
{100

089 112
(100}

41.86 112
(100)

4198 112
(100}

S0.89 112
(100)
<411 112
{100)

65.18 112
(100)

61.61 112
(100}

4464 112
(10D}
5179 112

(100)

Avorinde Dada and Solomean Clanrewaji Makinds

13 [ like the speakers of the three major Nigerian
léhguages and I like their languages
14 1 dislike the speakers of the major Nigerian
languages and [ also dislike their languages
15 1 prefer speaking my local language to any of the
mejor Migerian languages
16 I don't like speaking my own language whensver
1 sea speakers of other lengunges around
17 1 like speaking my own language anyvwhere
" and sny time, _
18 I would have loved w speak and write inmy local
tongue il it hod been daveloped
19 1 have problem speaking and writing in my local
tongue because I was not brought up in my locality.
20 1 would like to recommend the three major Migerian
Languages to all Migerians beceuse it is the snswer
o national integration.
21 1 would never support the idea of choosing a
Migerian language as the lingual france in Nigeria
22 Choosing one of the major Migerian languages as a

lingusl franca is an excellent ides.

EL

55

¥l

il

36

40

2393
49.11
56,25
50.89
4196
52.68
5982

45.54

a0

3571

74
57
49
35

a

63

56

T2

66000,
3039
43.75
49.11
38.04
47.32
40,18

"51.46

S0

6429
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112
(1007
112
{1007
112
(100
112
{100}
112
(100}
112
(100}
112
(100)
112
(1000

112
(100}
12

(100}

ltems 1,2,7, 8, asdisplayed intable 1 are relevant inanswering rese archquestion
one. 73 respondents, representing 65.18% cxpressed their satisfaction with the
govemment policy on Nigerian languages while 39 (34.82%) were Idilz‘ssuhsf'led with
the language provisions, To the stalement that the language piovisions si_multl e
removed from the National policy on Education, 69 students (61.6%) disagreed
while dnly 43 (38.39%) agreed., For ilem seven, 49.11% of the respondents ?lgrcj:d
that the policy of thiee major Nigerian languages isanim [‘.ﬂ.‘iiﬁﬂfli upon the m!nnn:j:
groups, while 50.59% disagreed. that the policy will enhance national integration, 3.

of the students disagreed while 57 agreed (item 8).
Based on the subjects’ responses to itens 1, 2 and 7, it can be said that they have

posilive attitudes toward the national language policy but the policy may not u:.!hiev:*
the ohiective of national integration as indicaied by the students” response [0 liem &
where 55 of them (49.119) disagreed with the statement that the national language
policy will enhance national integration’. This presupposes the fact that there _must
be some other factors other than language that must be addressed for national

integration to be realised.
Research Question2 =
What is the attitude of the students who are speakers of the minority languages

toward the three major Nigerian languages?
In the table 2 above, it is significant to note that 51 respondents agreed that the

knowledge of one or more of the major Nigerian languages would not be useful to
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Research Question 4
| Which of the languages do the students prefer?
The answer is provided in Table 3 below.
Table 3: Language preference of the Mirorities  *
Iiem Statement English Hausa Igho Yoruba Iy local Total
Innjuage |
23 Thelanguage ] 55 ni i2 10 el 1%
prefer most s g | raam) | (0TI | (RO3%) {24.11%) {100%)
24 My much hated 45 12 15 20 gl 12
langusge is (@0.18%) | (1071%) | (13.39%) | (17.86%) | (17.86%) (100%)
24 Thelanguage | would | 56 [ 12 28 0a 112
prefer as a fulure (50%) (BS3%) | (1071 | (25%) {5.36%) [100%)
limgual franca for
Migeria is
u
26 Tlike relating with 12 22 13 40 23 112
all tribes except (AnTI®) | (19.64%) | (11.62%) | (35T1%) (22.32%) (100%)

From Table 3 above, 55 respondents opted for English as their most preferred
language while those who preferred Nigerni dnlanguages are negligible {Item 23). For
(item 24), 45 students see English as their much-hated language. This may be due to
the fact that such students are not proficient is the language, Responding to item Ao
56 of them chose English as their language of preference for a future lingual franca
for Nigeria. On the question of which tribe the respondents do not like to relate with,
40 did not like relating with the Y oruba peopie; 23 did not like relating with theirown
tribes, 22 dislike relationships with the Hausa people; 13 were against the Tgbo
people while only 12 were against the English people.
The choice of English as the language most preferred by the students must have
heen the result of the fact that it is used as the medium of instriction in schools and
because they are from different geo-political areas where different languages am
spoken and it can facilitate easy interaction or communication among the people,
Language choice in a multilingual nation like Nigeria is an cmotive one, The choice
is in agreement with the view of Williamson (1977) who identified people with
different atlitude towards a second language because they regard it as the best option
in a multilingual environment.
Research Question 3
1s there any significant difference in the attitudes of male and female speakers of
minority languages toward the three major Nigerian languages?
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196
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P T Hﬂjmhu-clddl dr “.I?} = 1.96; tealculated = 0.42: P = 5

Findings from table s S .H critical [..Nn .«;igniﬁcﬂp[ difference -

oulberm and northery, miEi}J _thlat_[hcn: 15 no significant difference in the attitudes of

core of the souther mil?f_}lrf:?ln-:b teward the major Nigerian Languages. The mean

ut the difference s Heh ies EIE.?-fl r:xuet,tds that of thé northem minorities 54 27

ndings s that the o gin.nﬁuuu. The inference that can be drawn from ﬂze
ties share commeon views about their linguages as wel] as
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Cenclusion

Since most of the respondents-are favourably disposed (o the natienal language

policy, it is evident that the government should do more by way of putting every

machinery in motion to ensure that the policy is fully implemented at all levels, The

govemment should conduct research or a wider basis to detcimine the: attitude of
most Nigerians towards the language policy. This will help in modifying the policy
to mike it more acceptable. The researchers are of the opinion that Nigerian children
should rontinue to leam English as a subject while in every local government area,
state and region, the language of wider eommunication should be identified which
should also be developed to the status of language of instruction at all levels of
education. The idea of leaming one of tht major languages apart from the child’s

language should also be promoted conscientiously
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