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SUBJECT PREFERENCE AMONGST SENIOR
ECUNDAR\’ SCHOOL STU DENTS IN LAGDS STATE

- LANGUAGES IN THE NEW MILLENNIL\I
7 By
e Makinde, Solomon Olanrewaju

is study focused on the subject-preference amongst SS I students in Lagos State -

ools for the purpese of finding out how Nigerian Langauge (a care subject i.e one of
Igbo or Yoruba) is rated. Two hundred and ten students randomnly selected

Tom-seven schools were involved in the study (108 boys and 102 gitls). Instnuments

#Ed for data collection included a 22 Subject-Preference Scale (SPS) and the Nigerian

anguages Attitudes Scals (NILAS). Data collected were analysed by using simple
.-ememage and student’s t-test. From the analysis, it was found that most of the stydents
‘ated Nigerian languages very low, although the attitude of the students toward Nigerian
anguages were generally positive. It was also discovered that there is no significant
fifference betvween the attitudes of the students on gender basis but a significant difference
h'as recorded between the attitudes of students who speak Nigerian languages and non- -

ngenan languages at home.
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ary education. A Nigerian language (LI) should be sken by thefclhléd  the JSS

SeE e : ; ; : i 5 - igerian, language as L2 tobe taken from any of [gbo, Hansa,

Nigeria, like other developing (African) countries, has witnesséd stunted developpl including another N;'?EZZT n Iaigugagcs} At the Senior Secondary level, the student
I . i ! miba A ! b,

and growth in seience and technology over the years resulting from the unimpresguba (the thres major Nig ; L1

: . - cted to take a Nigerian languages as (L1)

INTRODUCTION

performance of leamers in the primary and secondary schools. While there is no
that such unfavourable achievement of students cannot be divorced totally from g
factors as incompetence on the part of the teacher, inappropriate stratezies or methi s
of teaching, nature of the subjects, madequacy in terms of instructional resourced® ST North America, Russia, Japan, China and in other developed
mention just a few it is unfortunate to note that a major factor is often overlooked T 5 Sy m Eutope, 1dis done wmem tongue for primary, secondary
has to do with the question of the Language of instruction. .&uiucauun B i

The official language or Lingua Eranca of Nigeria &' English and by implication, it is 280 RLIEaChng RS CISGH RS W,Escg-ﬁff:}: 1;1::;;?;;3 a child Is his
the language of instruction in the schoals. Language has a significant role to play ini &t 15 axlomatio :haf ”;E i.mj;, mi, ::r the system of meaningfil sign
leamer’s intllectual development. Failures in other subjects and general under-achiey i m‘he‘i" m;fague.' ) agwt? };I for expression and understanding.
n education have been traced to lack of competence i the English language sk a'?_rc.’rf 'F”SI mind works mcmfm'.f_ﬁﬂﬂ 4 zj:f thr;-t h it than through an
(Qrisawayi, 1985 in Adegboyega 1991:110). This situation is expécted because | 'Edm“‘tnlﬂm{fﬁ' e .Ieari::f.mﬂ?‘ﬂ ke ha

practically unprofitable to educate a child (especially at the initial stage) in foreign langualt — amiliar linguistic medium.

T . 2 o indieencus lan aces in Njgﬂﬂ& most of
Odunsi (1991:146) has given an unflinching support for a child's mother-tongue as 1€ ngmlermu..,nt efforts at PAVIRCOE e md:g_ mrestedgi; learning the languages
medium of mstruction as a result of abundance of evidence from empirical facts ﬁ.l_;tudants i gecuydar}'dﬁﬁ‘h:z'-?nﬂii‘:i::; I:O‘Ihﬂl"mﬂgue (a language in which
Fafunwa (1975) Omojuwa (1983), Ojerinde (1983), Olarewaju and Akinwumi {IQE!ﬂﬁss of pursuing a higher deg

: - ; : : = hi inguist’c facility for communication).
and Ofarewaju (1990), To Odunsi, the use of mother-tongue in the teaching of sman? have the highest linguistic facility for ¢

and mathematics especially at the primary schoal level: 3 i : is influenced by
g ding n— { 1986:117), the cheice of a career 15 mfluen
Could promote resourcefilness creativity in mental and plysical 5 o Agm?ba‘rc‘snﬂ] _.Ivrmzlida mteras]t motivations, previous achievement and
skills, functionality, and high level conceptualization which are ﬁﬂ;s E‘;h ‘F'Sﬁﬂle Md?':{l :;;;:l;agy o1 a:'irﬂ{a {1§35.|44} ine]luda: minimum edueational
; : o = 2 dtity. Other Tactors identi 4 3 Lian izl E
HESHIRIRIL Q0Rctves of modeint baence. [nirement, period of training, general conditions of service in terms of salaries, fringe

aefits pension scheme and the social status and prestige _&tl:achf:d to such a profession.

LUNESCO (1983) in Odunsi (1999:145) notes that there is no foreign language that

adequately and effectively take the place of the indigenous language a.uId to dljl’ﬂ? tertiary instithtions today, the number of students admitted to pursue degree
velopment o tg ¥ ! ?

the indigenous langnage will tantamount to Jeapardizing the menta) de

A . , ared with those who pursue
i : i ; : ; e Blammes in Nigerian languages appear too low comp W
child. Any educational programme that fails to address the practical needs and aspiratio? = m1TII :,F: gl i a5 English and French. In the secondary

of the people for wham it has been designed cannot be seen as being relevant to ﬁﬂ s ls0 be described as
: = i . suder ; rian lanpuages can also be descn

community and the individuals within the soctety. (Akale, 1991:15). It is noted that 5*_ the alm?udcs of S‘fl_“.'er] ;?T;ﬂdmﬂﬁ:thn d:féggg:gl?ﬂj.

government has given serious attention to the language issues in Nigeria. In the nat[onf;ﬂ Y discouraging (Awoniyi, “

Policy on Education (1977) revised in 1981 and 1998 the stand of the government b ’ i ce among the
;. i ; N : findl cut the subject-preference among
been clearly spelt out that the mother-tangue (MT) or the language of a child’s immedid® PUTPOse of this study _m;?j?r? H:d; :nst ﬁﬂ:cj Tl iagns State and to discuss

community (LIC) should be used as the language of instruction in the first three vears gondary school students in Nigeria an B

E
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the imphcations of this for teaching and learming of Nigerian languages. The following
research questions therefore served as the anchor for this study,

I: What 1s the general'rating of Nigerian languages amongst secondary school
stdents in this study”
What is the general attitudes of the students toward Nigerian languages?
Is there any significant difference between the attitudes of male and famale
students towards Nigenan languages?
Is there anv significant difference between the attitudes of students wha
speak Nigenan langaumiges and non-Nigerian languages at home towards
Nigerian langnages?

LT ]

e

§*

METHODOLOGY

¢ r—

The study was carried out in seven mixed secondary school in Lagos State. Students in

Senior Secondary Class Three (S53) were the subjects of the study. A total of two
hundred and ten (210) randomly sampled subjects were utilized in carrying out the study.
Of this 210, 108 were males and 102 were females,

INSTRUMENTATION

Two instruments designed by the researcher were used in collecting data for this study. -

The first is the subject-preference Scale (SPS). It has two sections, Ssction A contains
six rtems that sought for information on the student’s backeround. In section B secondary
schoal subjects were listed and numbered from one twenty-two and a column was

provided for respondents to rate the subjects in order of preference. In other words,

students were expected to rate the subjects according to their choice if given the free-
hand to choose (especially the first nine subjects for their SSCE). The ratiag of students
were classified into high (for those who rate Nigerian languages within 1%-5%) medium
(for rating within 6%-9%) and low (for others who rate Nigerian languages from 10%
22%%). The choice of 1#-5% for high reference is based on the fact that the choice of the
first five subjects must have been influsnced by their targets for the five credit passes
required for an admission into the tertiary instifutions

The second instrument is the Nigerian languages Attitude Scals (NILAS) The I\'II_.:"-.S

¥

— -_t—_-n.-i:;'.;_'r_";—-_ 3

also has two sections. In section A respondents were requested to supply information

zbout themselves like the school, tribe, languages spoken at home, sex and other reh*bﬂ
mformation. Section B, consists of 15 four point likert rvpc gquestionnaire items:
Strongly Apres (SA) =4; Agree (A) = 3; Disagree (D) = 2; and Strongly Disagree I:SDJ"

FE e = i;'-rt-«-

r

ByibigdrPrefetence aHorgal o

— 1. Meanwhile the number of respondents according to their language groups &

displaved in table 1 below:

Table 1: Number of Respondents by Linguistic Background (tribes)

§/N | Linguistic Background (Tribes) Number of Respondent:
1, Hausa UR (3.81)
2 Tgbo 40(19.04)
A Ttshekiri 02 (0.95)
A, Tzon 01 (0.48)
. Urhobo 01 {0.48)
: . Yoruba 158 (75.24)
] Total 210 (100%)

VALIDATION OF INSTRUMENTS
Both instruments were given to the three experis Educational Psvchology, Educatior

technology and Langnage Education for validation. Comments of the experts were adher
to in refining the instruments. The NILAS was first administered on a group of (2
subjects typical of the population being stu died Using the Crombach Alpha statisti
formula, the reliability coefficient of the instrument was established at (.78

DATA ANALYSIS AND RESULTS
The first two rosearch questions were answered using simple percentage mhﬂ; |

other two were tested by computing the respondents’ means scores and stand;
deviations on the NILAS. The differences between pairs of means scores were asses
h'- using the student’s t-test in order to determine whether to reject or not 1o reject :

of the hypothetical guestions.

RESEARCH QUESTION 1
What is the general rating of Nigerian Languages amongst secondary sch
students in this study?
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Table 2: Summary of Students’ Ratings of Nigerian Languages

- Logos St

e, Inipiica, for the Teaching of Nigerian Langnoges

Table 3: General Attitudes of Subjects tow

ard Nigerian Languages,

STATEMENT . ] | RESPONGES
Order of Preference No of Students - Total %o i AL | % SD % TOTALT®%
Male Female Nizenian Language
I 03 a7 10 4776 is necded for n good
2 06 05 1 524 Job " 106 3048 | 104 59.52 | 210 (100%)
i o7 035 12 571 . P A Migerian Language ig
High 4 05 00 15 7.14 3 needed 1o complete one’s
s 08 05 13 6.19 2 Education 127 61.08 | 83 3892 | 210 |(100%)
Total ) 30 3l al 29.04 r Nigerian language is meant
Medium 6t 07 03 10 4.76 i for these whg can’t cope
T 10 06 16 7.62 with other subjects 70 33.33 | 140 6667 | 210 {100%)
B 10 11 21 10.00 Most parents wanf their
gk 14 08 22 1048 . children to become
Total 41 Ho 69 3286 ¥ specialists in finy Nigerian
Low  10% -22nd 27 43 a0 : 38.10 : language a0 4286 | 120 5714 | 210 {100%)
Total 108 102 210 1004 11_ Most students want to
B .. become specialists in any
Table 2 above shows the subject-preference of respondents in percentages. 619 Migerinn language 101 431 109 51.87 | 210 {100%:0
respondents representing 29 04% rated Nizerian Languages high (they have a very high ' Nigerien langisge lessons
preference for Nigerian Languages as they would like to have it among their first five are difficult to leamn 83 419 122 531 210 {10085}
subjects, 69 of the respondents (32.86%) gave Nigerian Languages a medium rating by - Nigerian langauge lessons ' =5
rating them between the 6% and the 9% subjects and the others 80 in number representing | are usually interesting. 157 74.76 | 53 2524 | 210 {10024)
38.10% rated Nigerian Langauges low indicating very low preference for the languages.%j Once you are versed in
“:; - English and veur mother
RESEARCH QUESTION 2 £ tongue, udditionsl Nigerian
What is the general attitude of the students toward Nigerian languages? § lanpuage is not necessary | 73 3591 | 135 6429 | 210 {1000
The statistical analysis is presented in table 3 below: "" [ The soeely admires fluent
: Speakers of Nigeran
| languages 126 | &0 84 40% | 210 |(100%)
Any serious Nigerian
language student would be
_tidiculed by friends 57 4619 | 113 5381 | 210 {100%)
. ~Ability to read and write i
in any of the Migerian
— | engvage s a preat asset, 151 718 | 59 28.1 | 210 (100%)
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f wonderful ldnguages 135

12 Migerian lengusges are |

210 | J100%)

G414 a5

13. Mozt Wigerian langusges are
difficult becauss of the

tone marks 141 (100%}

57.14 | 69 32.86 | 210

14 Migerian languages cannol

be used for securing jobs 103 {100%:)

4905 | 107 | 5095 | 210

15 The use of Nigeran
languages is limited to

Migeria 106 {100%:)

50.48 104 49.52 210

T

From table three above, the general attitude of subjects toward Nigerian languages can
be considered to be positive. For instance, out of 210 respondents 106 agreed that Nigerian

“po s il e

language is needed for a good job, 127 agreéd that Nigerian languages is also needed to ':
complete one's education; 157 agreed that the society admures fluent speakers of Nigerian « &
languages; 151 of them believed that the ability to read and write in Nigerian languages ,f
is an psset. “J"
However, 120 of the respondents disagreed with the statement that most parents want :
their children to be specialists in a Nigerian language 109 of them would not want to be
specialists in the language. Also 135 ofthe respondents agreed to it that Nigerian languages _.
are difficult becanse of tone marks etc. 3

A
RESEARCH QUESTION 3 =

Is there any significant difference between the attitudes of male and female students %1
toward Migerian languages? The hvpothetical question is answered as analysed in table B
4 below:; -

Table 4 t-test comparison of means scores of male and female students’ attitude §
toward Nigerian languages. ;

fat = (208) = 0.62: p > 05

GROUP N EX |X 5D DF TC CRT |P

Miale 108 | 4343 4021 |6.31 |208 062 | 1.9 P=0.05

Female 1062 4153 [ 4072 | 5.5% MN.S. it 8
Total 210 g =

et e s et o : P i F Ll
Subyect-Frefersnce amongst 8555 i Logor Stara; Implica. for the Tesching of Nigertan Languages

From table 4 abave the caleulated t = 0,62 while t-critical = 1,96 at degree of freed
(df) n-2 (210) = 208 indicating no significant differente between the attitude of mals 2
female students toward Nigerian lanzuages.

RESEARCH QUESTION 4

Is there any significant difference between the attitudes of students who speak Niger;
languages and Non-Nigerian language(s) at home toward Nigerien languages?.
Table 5 below presents the analysis:

Table 5 t-test comparison of mean scores of subfects whe speak Nigerian Languag
and Non-Nigerian Labguages.

GROUP N | EX |x [sp | or| TCc | crT] P
Nigerian Languages | 194 | 7915 , 40,80 578

Home Background. 208 | 231 196 |<.0
Non Nigerian Lang, 16 504 37.13 | &.15

Home Background 51
| Total 210 |

tat= 208 =2.31;p< 05

From table five above, the calenlated t =2.31 while the t-critical = 1.96 at df (208). T|
AnSWer to research question four is that there is a significant difference between 1
AMtitudes of subjects who speak Nigerian languages and Non-Nigerian languages

~“home,

DISCUSSION AND CONCLUSION

“The findings of this study indicate that most senior secondary students do not have hig

; Pﬁfﬂren_c‘-e; for Nigerian languages (see table 2). This finding is similarto a study conduct:
by Makinde {1996b) where rost of the subjects rated Literature in Nigerian languas
very low, However, most of the students have positive attitude towards Nigerian Ianguag;
_':33‘-* table 3). It could be noted however, that most parents would not want their childr:
10 become specialists in any of Nigerian languages. This result could be cannected 1

Olunade (1994) and Viztonu (1998) who found that many parents, especially the elits

: g_ﬂﬁmsﬁd tothe use of mother-tongue as a medium of instruction in Nigerian schools,
B also be said that only 10 of the Tespondents (4.75) would like to pursue a degre

e | i e .
TSN a Nigerian langus ge as they have rated Ni gerian languages as their first subject
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That there is no sigimificant difference between the attitude of male and female students
can be explained. Both sexes are.of the same generdtion and they are part of the society
that emphasize specialty in science, technology and business administration above that
of Nigerian languages. Despite the fact that the mean scores of female students 40.72 15
higher than that of the male 40.21, the difference is not statistically significant. The
result of the study further reveals that there is a significant difference between the
attitude of subjects who speak Nigerian languages at home and those who speak Norn-
Nigerian languages (English) at home. As indicated in table 1 all the respondents are
Nigerians but 16 of them came from homes where English language is spoken and it is
no surprise to see that the mean scores of the 16 (27.13) is lower than that of their
counterparts (40.80)

IMPLICATIONS FOR THE TEACHING OF NIGERIAN LANGUAGES IN
THE NEW MILLIENNIUM .

The result of this study should definitely be of interest to Nigenan language teachers,
counselors, educational administrators, curriculum planners and the government. Nigerian
languages must be prepared to face the challenges of the new millennium by making the
languages more attractive to the students through improved methods and strategies of
teachinz, Contempaorary instructional strategies such Programmed Instruction (PI)
Computer-Assisted Instruction (CAJ), Field-Trips (FT) and methods; Audio-Ligual,
Contextualization, Eclectic etc should be emploved by Nigerian languages teachers in
the new millennium.

Educational administrators especially principals should assist teachers and students
positively by supporting and assisting them by way of providing for their needs towards
enhancing the teaching and learning of Nigerian languages. Obnoxious regulations
prohibiting the use of Nigerian languages within the school premises should be annulled.
In the same way, the school counselors should give adequate orientation to the students
in order to bring the policy of the povernment on languages in Nigeria and the various
employment apportunities both within Nigeria and outside to their awareness.

The curriculum of Nigerian languages should be reviewed in order to upgrade them (o

meet the challenges of the new millennium. Reducing the minority languages into writing i
should arrest the attention of linguists in the new millennium, The government should :_
revive the implementation committes on the mother-tongue policy in order to enforcs
compliance at the affected levels. The government should also de-emphasize the =

¥
18

Subject-Freference amongst 5558 in Lagos Siare; fmplica. for the Tepching of Nigerian Longuoges :

importance attached to foreign languages (like English and French) at the expense ¢
Migerian languages

The sample size would appear to be a hmiting factor, Attempt to generalize the finding
beyond the sample should be done with utmost caution,
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