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THE STUDY OF EDUCAT ON
Ly
S0 sAKINDE

Objecnves
r"‘rfll'n{‘ ek of Lhis chapter, you «Huulll e alaler [0

Wb defing ancd slale the pupose of Fducation
i1 wlenlity anck discoss the forms of Educabon
Ly mnanfe i dod discuss

the main componants of thae discipline of peluealion
iy axplain the basic principloes of Teaching
i1¥) b

(V) explain leaching and he relaled concepls
(v}, dizcuss the child as he cenlre of the educalional activilies.

Introduction: Education

In everyday discussions, people tend 1o equate education with fiteracy (the ability W read and wrilte) and
numeracy, (the abilily to manipulate ligures). People who have leamed spesial skills and have acquired practical
abilities like reading, witing, driving, painting, Lyping, diawing repairing mechanical gadgels, carving, swinining
and others which could be acquired in schools or vosational instit fions e seen as being educatad

Mol anly thal, others who can demaonstate or display their apility to memaorise and recall facts hava baen
said to be educated: More than that, some people believe Thal to be educaled is o be indoctiinated, by getting
the learmer to accept a religious or political ereod of doclines,

To some people, education is imited o the acquisilion of knowledne within the school or classroom
sellings. While there is no doubt that each of these: lileracy, numeracy, acouisilion of knowledge, ability to recall
the knowledoe acoquired, indoctrination and schooling are essential elements o the process ol education, they
do not i themselves constilule education, (Obanya 1980:1-3).

e word education was derived from the Latin ward 'educare’ (educo, edugare, educar, educatum),
meanitg o bring up, Mo lead out’, to rmise up’, to educate. Originally 'educars’ means "acling’ in order to lead
oul all the potentiabilities of an individual, U herefore means e process of leading the individual inlo ways of
life of the sociely Lo which he has been born Lo live, work and die. (Adeyinka and Adetoro (1992:2),

Educalion is a universal concepl and it has different meanings from place to place and rom time Lo time
It has been delined and described in various ways by educational 1:1'1110 sophers, scholars and
individual can even define education in maore than one way becalse one's
from time Lo time. A good axamplais

shudents, An
understanding of the word changas
Jerome Brunner who recently admitted thal lis earlier dafinition of edusalion
was Inadecguate for his coentemporary society. Same of the currert ideas and dafinitions of aducation are ¢iven
below.

The Oxford Advanced Learners' Diclionary defines educilion as the systematic training and instruction
of people and Lhat it involves acouiring knowledge and abilities Trom such training.

I Adedipe (1985:25-26), the broad meaning of educalion is said lo invelve the [ollowing: .
the process of education being a life - long process, from infaney te.old age or from womb Lo grave,
experiences. gained thrbugh the various formal and informal pgencies of edusalion like the home
shool, chiirch; cluby prass, Triends, physical and soelal arw{mnmﬂmu
receiving educalion many a time when we are not conscious of the fact and
e Lall ex{u}ri.nnrm beihg said to be educative.

Chauhan {(1978) says education is the shaping of behavieuar ar madification of an individual
for adequate adjusiment in the society, B, C. Lodgo is quoted in Adeyinka and Adetoro 1992:2 as saying thal
lite is edusation and educalion is liTe which means thal the process ef education spans a man's We. From the
Platonle view of education, it consists to glving to the body and the soul all the beauly and all the perfaction they
need., Education is the total ellos of a given sociely to raise the standard of life of the people socially,
economically and politically. Majasan (1967) sees il as the process by which society pasaes its cullure from one
generallon to another, To Babs Falunwa (1983), the end objective of education is to produce an individual who
is honest, respectiul, skilled, co-cperative and who conforms 1o the social order (rules and regulations guiding
the sociely), Related to Lhis view of Fatunwa is thal ol Good Carler (1959) which says that education is tha ant
of making available to each generation the organised knowledge of the past, that is, e process by which the

traditions and cullure of a sociely are passed on from one generation to the other ard fram older ones Lo the YOLINY
ones,

s behaviour

[ The Second Vatican Councll {1965) stales that lrue edusation is direcled lowards, the fonmation of 1he

human person In view ol his final end and the good of the soclaby o which he belonos and inthe duly of

i y af which
he will, as an adull, have a share, Arinze (1965) views education as the developiment of the wholg man which

y includes the soul, body, intellect, will, emotion and physical well lxeing.

Fromtha various definitions above, one could see thal thevarious 'wise heads' define educalion h|'|||.| {hedr
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|-”“rl"ll.|- poinks of view. The process of edocation is nol confined 1o the Tour walls of the school, 1§ is anin-and
= of school experience and an ndividual's level of altainment is determined by his

abilities, capabilities, .| 'i

sposure and potentiailies. L involves lraining, acouisition of spocial skills snowledge, alliludes and valios i
~aeded by an individual 1o be responsible and would give him e o |“.|{m,,l1j, o develop himsell and conly |i>u'ln } :
iis own guola o the growth of his comnunity. 1 i
Education as eatlier meimionedis o ile long process and il aims al im|1;1.|'|i i the skill needed 1o anindividual® i

o live a meaningful life and for the individual's all round development. It alfords the individual the ability to adjust :
nell not anly Lo his immeadiale envircomenl bl to e ultimate workd or unjvers

ILis Lhe process by which a seund mind in a sooned body is developed bacause for Hr|l,|1__._ﬂ_|1'||] tor e ".-".-'L]Ilh
t's whila, it must be able to produce an individual with a 1efined minel, body sindd soul v

) gy

The main purpase of education therefore s to develop the individual so at he'can be uselul nat anly Lo? :.-Zi'
wimsall bul to his tamily, and the sociely in general. In olher words s o develop the whole man. 1t embracas :'jl
l the aclivities of man: intellectual, emclional, spirilual, moral and physical thal manifest themselves in tha: E
ehaviour and mental activities ol a person, Inan age of science and technolooy parl of the purpose of education’t §
should be lo provide Tor the individual the basic raining in science aud lechnology such that at the end of tho

;: h e end' Bt
sragramme, lhe individual would serve his nation and use acquired skills Lo dovelop and maintain the tools Uy |t' I|
are essenlial lor the scionlitic and technelogical development of the nation: A nation that i ignores LL||.IL‘11,I':}|] i i
scionee and technology cannol be fully developed and the lendency for such a nation would be to continug 1-;:. %
depand on the tPcImr.}Erruu ally advanced munn:{“ {or ils n:n;lur trial and economic (pr|n]~mp“[ e b ';j i

L) TR T = )

d 3 i

Forms of Educatlion i ’ . P :;
According lo Adeyinka (1992:30) in his leclure notes, he explained that in most countries of the '-..-.:nkj” 1

ralic ularlty Alrican Lr_:-LlnlruH Lwo forms of educalion are ru:nrnml:i}r available and lhese are: o ;3_
= Infarmal Educ <l1|f?II- and i el s AL it

- Formal Educalion 3] e =:rL G ]
Sorme authors like Agbieni (1997300 also @l of non-fonmal education as being distinet [rnlrl formal aued i
Ifarme L| aducation, Tha forms o education can also be classilied into L Ey b : i 5' fl
- Traditional o indigenous aducation £ ; Eiiis B T ."

- Wastierm aduoalion: LA F| e Fd-TH i i .{'

: Islamic education. CER /TR S :
Informnl Education |

This s the one acquired unconsciously by children in the home and the i nimedialg environiment, whgnthﬁ}r

plays with their pacrs, Thara is no lormal leacher, Informal education r*rnp!c'-.ff‘ unwritten scheme of work and II. f &

Iiimhlﬁﬂ children (o learm to communicale in thair mother tongue (M1 The |n|'-|_'||l.||n r:T in: ;lrLJ':_.LIIII'I is the MT.H

}

g &

Farmal Education ot hi " ) 3 b

] i & . ; : Ll ; v I

This Is the lype that is baing offered by various kinds of educational institutions: schools, colleges R
pobdechnles and tmiversilios (Adeyinia,

1992:30,31). 1t is also referred to a8 Westain Education. There is af T
latmal teacher and il employs a writlen scheme of worle. According lo Bray et al (186:109), Formal t=tlut:ﬂtlw‘|T

tands to stress the inlellectual develspment of the in lividual while paying rather less atlenlion to the needs, goals |
and axpectation of tha wider socioly. Itis expedient 1o note that westerm edumﬁuﬁ'lququﬂllyrmdltmllﬁ Chiristlan
iisslonarles. The main alm of the Christian Missionaries was to convert 'pagans’ éven Muslims to Christianity.

Il.
i
Asg converslon was easier through education, schools were slanad and refigion foomed the mam course of study. v e
Latar, othar subjects wire aclded. Migeriaiscurrently running a6 -8 -3+ 4 sy \Ler‘n of Edli'.'q'l.1_1'i'fl'llr'lf'l'i!!l'[l"'!'?}‘ir.'f'!l'.lﬂl'_s i
to turn those wheo look for jobs to those who create jobs. i

Mon- Formal Educntion:

Bowers and Fishor (1972) in Agbionu (1997:30] defines non-formal education as education for whichi?
learners are nobenrolled or regislered. UNESCO publicalion. Terminology of Adull Education (1979: 14) delinea >
non-formal education as "oul-ol-school education”. Lowe (175:24) sees it as any org: anized educalional activiy

outskle the establishad fonnal system thal s intended to seve dentifiable learking ‘clienieles :H'I.J learmi .g

W, A
ohbjectives, e SHEN S
, Agblonuy explainad 1hal nen-lomaal education is dilferent from termal education on the grouned that js3° %
gperates outside (ha formal school envirenment. Itis also different from informal education on the ground that 4 :}
In Is organlsod to sepven specilis purese o specilic kaming individual or ndivideas, while informal {.nr_lljr;:ql]un?:_ ]
I8 not organisod to seve o vy spaciiic purposa, L involves lnarming By chance. - = il i 3
= gt iR B

Timlilﬁnnnl or 1r1'.|1I;|GIl[11!" Eelucs tlim]

; : 5 . H |
rse in which he fincds himmsall, i
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Lo old age, This helps the individual te adapt 1o his envirenment, Acco dingg Lo Celuyate (1905:233-24

- among thedYoruba people, the philosophy of Yoruba education isembracedinthe concepl of Omoluwalbi

Ghristian forms of education, and has been used for centurios in lraining children and youths in the family and
the village. This ferm of educalion goes on until Lhe school lakes over inthe case of those children who goloschool

sand for ethers, il continues throughout tite in the traditional wity. The individhual 1s expected 1o assoume e role

ol aleacher of the younger generation and al the same lime he conlinues preparation for tulure roles dght through
! 21 traditional
educalion is not only functional, it1s alse pragmatic, that is, children fearn 1o do by doing. Both adulls and children

ara informally involved in traditional education thretigh ceremaonioes, (iluals, imitation, recitation and demonstra-
ien. Some poople regard traditional as an informal from of education,

Alms of Traditional or Indigenous Education

S Theanain purpose or rr(_'mcm'n of traditional education is education for the good lite of man. For instance,

{ Awoniyi

1975). To be an Omoluwabi is to be of good character. Good character according to Oduyale inchides: respect

lor (elilers) old age, loyalty to parents and local traditions, honesty inpublic and private dealings, devotion lo duly,
assistance o the needy, sympally, sociability, courage and many other dasirable quililies.

The goal of indigenous education is classified by Bray et al {1986: 102-1 () as normative and expressive

Qoals. Normative goals are those concerned with instilli 1y the aecepted standards arid beliefs governing correct

behiwiour anil expressive goals with creating unily and consebsus.A great deal of the content of i wigenots
tducalion consists of what seciologisls refer to as moral education, An essential element of moral educalion is

- the:spiril of discipline. We shall see more of what traditional education entails in the next section (o the discussed,

Aspecls of Traditional Educalion .
Fafunwa ' (1974) ldenlilies seven aspect of traditional education which are:

(! Development of Lalent Physical Skills: Latent abilities are deye Hoped unconseiously through observation
e of eldors.,

()i Pevelopment of Character: This is developed through refigious education; a epde of manners, conver-
.+ lions, cuslams, morals, superstilions, elderly sayings, folklores, proverbs and the laws of the suciaty. The
. . teachersaare the child's immediale family and members of e extendad family.
(i)  Hespectfor Elder and Peers; This is related (o character training. The child is taught Lo respect those in
- authority, older relalions, religious leaders and olher relations. Greelings are also emphasised, Physical
geslures which vary Trom place ta place Lsually accompany vertal greetings,

(iv) . | Intellectual Training: Koowledge of the local history, geography: plants ele. are oblained from. o close
comtact are very rich sources of raditional education. Poetic and prophelic aspect entails the leatning of
Ewi Alohun (oral poetry m general) ke Olo/Ogede (incantations); Criki feognomen or praise poetiy), il
(hunters’ chanl), Esa or lwi Egungun (mastuerade Chant), Iyere/Ese Ifa (1A, Chants).. Tradilional
Mallyematics for reasuring liquids, ;;'fn[ijui-';'nln;.' ard <:f_iul'|llir,"|',t'; ||'z_r"‘|1.|['11l:1!3'f'aréf-r1|s'.u availabie,

{(v)..  Vocational Training: This'is done by o :pn;-'nli-.n:ezlaip available vocations inelude agricullural education like

' Larming, ishing, catlle rearing and bunting. 7 rades and cralts ke weaving, smithing, sculpluring, painling,
decaraling, carpentry, building,. drumming, dancing, singing/chanting and acrobatics. Gradualion s
usually marked with a special teremony and apprenticeship s based on abservation and imitation.

i) Community Parlicipation:. Age groups are involved and engaged ncommunal work like bush cleasing,

planting, harvesling, road clearing to mention just a few, Related 1o Wis s co-operative labour,

Avil) - Promation of Cultural Herilage: Culluee Iscaughtag the child cbserves, imitates and mimics the actions

of his elders and siblings. Ceremonics like iarriage, child birth, eoranation, graduation, new yun festivals,
- funeral el are witnessied by The chilil, A '

Islamic Edlucation:

According to Balogun (1881) Islam in Arabic means ‘peace’ and as a creed was starled by the Prophet
Mohammed, who had received Lhe divine message of Allah (Ged) and wanled lo spread thent Lo all peopio in
Mecea and Medina in Arabia as far back as lale seventh century and the eanly eighl camtury, Bocorded in e
Cluran are Allah's revelation 1o the Prophel. The prophet's saving and practizes are in the | ladith, e dued in 732
AD. and after his dealh, his lallowers continued spreading his religious doctines thraughotl the rest ol Arabia
and [raim there Lo olher ands including narthern Migena lowards the close of the lenth cenluny,

firom historical accounts, # is learnl thal struggles exist between those who beliaved slronoly w e
rlu_z_f:e;:l-;';f.-n[1lw Gruoran and those who applied reason and inguiry to it (Balogun 198 1:5). Feorinslance, wheneve:
freedom andoreativity was given encouragement Jike it happened under Muslim nalers such as Haroun al Blashid,

101
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and scionces butif the reversn was tho caso, acdeaeclinaln leaming would 'r*'i'iéin.'i'l

Lig wilnossead, ; y :“{' 3

It is expediont to note that some stales which are theocratle In many ways are making romarkahbla ] E
advancements in science and lachnology. Such states are Saudi-Arabia, Kuwail and Libya, i "i e
Islamic schools 'modrasas' were either located in privale premises, special buildings or mosques for Istamic 3 =i
learning. Qur'an was the main textbook and lhat was the reason why the schocl wera called Quranis schools whon : il L _r.;1__m
Islam sy “ead to Nigeria, : vee)

Although Islam in said to have reachod the savannah region of West Alrica in tha gight century, AD., the i :
earlier contacl with the present day MNigeria is linked 1o a Muslim scholar, named Hamaod Mubaimmed Mani eith i e :
wilth Umrma Jilmi a Kanem ruler (1085-1097) who accepted [slam with his householtd. Wilh several other contacts . :
wilh Tunisia and Cairo, K

Lanemn had become the centre of 1slamic la
avery high standard towards the end of the thiftee

many 'madrasas

arning and Arabic scholarship had reached h i
nth century. During the réign of Mai Idris Alooma (1570-1602) ; :
were establishied and the renion witnessed a rapid spread of Islam.

In the wake of then lourleentl century, scholars and traders taught Iskam and later the religion spreadlo . 3
other paits of the North like I<ano and Kastina, lslamic scholars were employed by the Northern rulers to help 1
in their establishment of effective communications wilh their countlerparts in Morlh Afvica., i
Hitherto, the women were hot exposed to education due to some social factors but Uthman Dan Fodio, t i
the Mustim relommer from | tausaland, spoke ot against the reglect of women's education. Thus he encouraged |
women's education by involving his own daughter in the programme. ' 1
Islam had been introduced 1o the south Hiefore Uthman Dan Fodio's Jihad. it was around 1830 and above that 1 o
lslaanic scholars started entering the Yorubaland from the North, Later, Islamic teaching and preaching spreadl "} e
Harand wide inlo Lhe Southern parl of Migeria with llorin and Ibadan being reptited as contres for lslamic learming. i
The Quranle Schools I g
Thousands of Qunanic schools are in existence m Naithern and Southern parls of Migeria. As earlier 1
mentioned, they may ba found very close to the mosques, in a room of the 12achers house or under the shada i
of & lree. The Iskunic teacher, is found sitting on a chair or stoal wilh volumes of Quran while the pupils sils on i
the: floor of ground with their wooden tablels, inkpols and pens, The leaching method takes 1he form of roje- }
learing with the teacher reciling from the Quran while the pupil's repeal after hitm, A Lright pupil may howeyver )
lead the class in the recitation, The recitation is rejected severaltimes until the teacher is satisfied with the pupil's 1
prenounciation, Apart from the recitation, pupils are made to wiile Arabic alphabet as well as passages rom tho ';_ '
Quran, The stage al which the pupils start wriling is determined by theleacher. However vary few of the teacher i
are well qualified to handle the teaching elfectively, n'
In Nigeria, the spread of Islam has been remarkabie in the Marthern and Weslern Nigeria. Although 4
Muslims are found in almost all areas of Migeria, not much impact has beeri made in the Eastern pail of Nigaria, g
i (e |
| G
Advancements in lslamiic Education . 'i .
As a result of the need to uparade the quality and variely of Istamic education in the Marthern Provinces, g e
Law Schoolwas established in Kano inlhe 19305 1o lrain the lslamic lawyars (Allalis) for the purpose of presiding 4
overares counls to iy minor cases. || was renamed the school for Arabic Studies in 18947, and starled 1o traln -.'ii: arn
teachers in Arabic and Islamic Studies. 1‘ At
o In the 19505, He cirriculum was broadenad Lo Lrain primary school teachers. In the 19608 the scheol _ 1I o
) ..i'”UULF'”[?ﬂ"JE’l"-’i'l-fil.’i‘-t.mrlsirynu:lremz in Arakbic and Islamic Sludies, the products weie lhen senl o Bayero Colloge § =
i Rane (now Bayero University). ; elc
Some Universities in Nigeria now run Diploma and Degree Courses in Arabie and lskamic Studies., Doctoral 0 i
Dedrees in Arabic and Istamic Studies are also available in some Universities e.g. The Univarsity of Ihadan, }l
However, expansion of Westdm Ldusalion was easier in the South thaninthe North. Apart from the gaographical i o
factorin lenms of distance which made it uneasy for the missions to reach the North conveniently, anolher major ’x! e
reason was the indilference of the region to weslem form.of schools, as the Quranic schools and other Islamle 2 lﬂ'ff.
- nstilutions had hean providing religious, fiterary and vocational \raining for their wards. Anoller fear was that of
religiots conversion of Muslim Ghildren to G

wistianity. In spile of these obstacles. the missions penetrated the ! Es
ith gavernment inlerention, both Christiap and Islamic
exist in schools wilh weslermn sut jects especially in the government controllod schools,

Edveation as a discipiine is a conmposite concept. The main components are philosophy; sociology, pe
Psychology; administration, plasming. and imanagements: principles and practice and surticulum sludies. The e
main components will be disctssed below.

Pk

Morlh and started their activitic 1, W religious studies co- -

olr

Philosophy of Education:

Aecording o Akinkontu (1996:1-2
meaning 'love of wisdom',

)o the world 'philosophy’ is dativec fram Gireek words "philia - sophia
I iz the b wly of knowiedge and an activity of crjti

=i ol classiflicallon. H attempts to *

A
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_L
;: e JLHG L'I-'lll'" At lln'r!r‘l mtllcltiul in 'I|.l.|rnf=r1 rl.v_ul.nn';lmur-, and il embraces (the sum toml ol human
4 F‘ucp:*rlr*run FALTE A

hilos |1|‘.-IT-_,-' ol miumlllﬂl‘lflﬂ lhr: activity of ¢ Itlnlwnu terms, houghts Ideas and principles thal guide
i"dll("rﬂlﬂlml|-"11|I1:-H" and practicp mmr,rwhs reas well as problems that inhibit il 1Uis a process that proposes ends
or goals fbr educilion’ and *"I.Jq gersts ways and means of reaching them., It provides the ingrédients or ideas on
which.a’ sociely biises itg educational policy and praclice {Adeyinka, Adotoro and Nwosuy 1882:45),

The four maldr ¢ imponents of philosopliy are:

1 i. Metlaphysics: This is the theory of reality, the nalure of man and the warld he findshimself. It probes into
3 & 1.1j|'-'|1_”:- suchas the Gue stion aboul the soul, the mind, life after death, human desting, predestination,
i 2 'ttm:w:!! fate :n:l the i*)(l.:.tt"r‘l{ e of God.

3 ] e 12 r:ll‘-li"lllfﬂt'g'_-," This is tHe theory of knowledge and it has greal relevance lo educalion aspes 1||Ja o
i relassroom ledching and learning activities, While educalion as a process deals with the issie of imparting
‘I and acquiring knowledge, through the teacher-leamer rels ionship, epistemology as a branch of
4 f‘i_lriv'"'uph':r'rlrﬂhl 3 it the root of knowledye so imparted ar acouired by tyving to lind our what knowledos

| RSl s Andd what it means o know something.

i iii, Axiology: This is the thElﬂr'_-,f of values and it is very important not only in the classroom environment Lt
1 atso for the school and the society. The leacher must get himse N acquainted with the aims and objectives
o of the educational programme which of cowrse musl have a good value basis by giving adequate
i consideration for the present and future need, and desires of the individual and that of the society.

i . Logic: This term,'logic’ is derived bom the G el word logike:s

meaning "has to do wilh reason®. I has
vvalid or ifvalid conclusions. [t can also be seen as a method
the system of reasaning known as formal reasuning, It provides the standard

required for systemalic reasoning and it requires us to badin with known to unlinown before we can inter
| ceilain conclusion:s,

lo do with the use of arguments Lo anive'at ¢
ol philosophic thought. It is

“The [ollowingare the various methods employed in logic:

- dedyctive method ~ {deductive logic)
i - induicduetive misthodd {inductive logic)-
. - dialectic method ' ¢ (dinlectic logic)

- oxperimental method {nxru-'.rirrmulal logic)
Lt LU o e . ]

o . The knowladge of logic is indispensable to the teacher. It develops in the teacher the alaility o

. mun e d]hﬂmtv "‘fﬂlﬂ.li':! T (b problems after a critical examination of the alternatives. Thus judigemeni

. .. is'madeéan, ”!":‘- basis of facts raThFrilmr! pf‘rnnrmi preferences or considerations. (Adeyinka et al 1992

; 44 45 rmti ,"‘-.Iilrﬂ\u{:utn 19“”‘: oy 1u} i e

5 ;

Suclology of Education:

3 Sociology is Viewed as one ol the social science subjjects which is concemed with the clatitication and
-i mml},"sm of the differeny Aypes of, H‘iuhond! ips within the society. Such n.ialh:rnsl‘nps produce social institulions
.",';i and assog mlurms UHULH gh wEw; h HLL lmh wiours ur 1r1rl1~.rldmlh are organised and controlled, © sociology altempls
lo establish links betweer | vatious sib-systems in the society by studying the relationship between the family
system 11:Ll]aru1|t|1: Is system, r[*h{]mur Jtpr:mnd the econbmic system, education system and the family system
ele. Some instilutions are IF'I‘JCI"JPLJ i the Gultural trans smission,, The institutions incthJE the family, the sc -hool,
i lhe L,]Hrif“'ilu"lﬂu*-uqllt, the communily, the mass media {‘h"‘_

Suciology of education is 1ha 1|}|>i1ca1|ﬁn of, thc findings. of sociology 1o the educational syslem in the
sw,m.l_.r 1L bries s Tind nuLLhc relationship between Ei!LlLd'lIUI'! and the society and deals with such concepts as

ru11L|H- rumnurnrtf, er_.iﬁ{y, socialization, sla lu\andln;[{w frus HILIL.hLII sociology of educ 1!IUIHL.'I1.1'—‘.1F'-|.I|'|[ ation

= ‘-‘,f “f‘“"'”(lﬂ fl| Approac !| 1o f‘ihli =Iilmmt m'dllllllllnn and problems (Daramola 1992:229-230).

¢ e
'ELliLanihru'il'-l-"é?dmidiw" i
3 g Y Imlq:r;}f! =l|1[‘ul demile *,luu;rnflnmmnlu!mwuul Ineduc 1[|unIimuun;:mwnt: of psychology include
I. L|i‘u’t Iupn]t ;|Lu|l payr h.ulr:qy [k.m]m h :Ensl*‘ wilhy the issue of the leamer's normal physical, inlellectual, secial and
‘y’t hological development) (E miola & Bojuws aye 1902 123). Psychology of leaming (which looks inte general
|“ﬂ|'ﬁ!'l"ﬂ theorles and Weir implications for education in the various lise iplines); Social peychology (which is the
study of the individual in society with patticular reference o hman inleraction Ll".."lnuil 1982:211); Guidance
counselling {which is concerned with the provision of ¢ ounsaling and guidance sewvices in mallers

1 s relating to
sociu-plersonal, psychological and educational problems.
Curriculum Studies:
{ Balogun et al (1981:823) defines curriculom as aowrillen staterent of the aducstional expericnce which U

school proposes Lo provide or ereate for children and the aims, ma erials and procedures of such experience



fFrom the point of view of Bray et al (1986:144), curriculum includes both planned and unplanned loarning

experience that take place within the school. The planned of official curricidum refers to the stalements of goals,
the structure of education and the content and style of examinations (evaluation). In the curriculum, every subject
taught in the school is taken care of including the conlent, how the content would be taught (methodology} the

material and human resources involved and the process of evalualing the learning oculcomes. Cmnpnrnlwe
studies of other countries’ curriculum could bring about a raview of a country curriculum conlant

Edhucational Administrallon and Managamendt,

This has 1o do with the principles and practice of educational admini: Jr.xl:un planning and managemeant,
Il spells out the role of every individual invelved in educational praclices like the teacher, tha Principlal, inspeclors

and others, Economic implications of educational systems and practices FIH] n,lr.r-u studies undor this componen|
of educalion. :

Haslc Princlples of Teaching Y
Teaching can be desciibed as a process which Tacilities !'mmm'r_] Il-". T'I'I;ijfjr tasklsto Bn:tura that learning
lakes place. Teaching ivolves the following:
i, Flanning whal lo leach by
- selecting and studying the lopic
iunlilying instructional abjectives
preparing the daily lesson plan '
prepaning Ihe teaching aid or instructional malerials

h

b. Presentation of educalional materials in the classroom by:

introducing the lopic of the lesson to the pupils.

explaining clearly the instiuctional objectives. .

helping the learners to indetily the important aspects of llw lesson through aclive pa llL]thliDﬂ
effective use of appropriate methodology.

making sure that learning is taking place through effective umlwnumn

cemstanlly evaluating the learners’ and the leaming process

. Elaective class control to ensure compliance on the part of the sludies.

£l Iclentification of and attendance to the special need

s, of tha individual learners - ba it mental, material to
the physical neads,

Teaching and leaming are inseparable, hence teaching s incompleta until iaaming has taken place,

Teaching activities must ba learner cantred becausa the most important theory is not how much has been
thought but how much leaming the learners have boen able lo do

Profasslonal ALY of the Teacher

FFor elfectiva laarning lo lake place, the competence of the teacher s lha datarmlning Inctor. Cer‘tain a}mla
must be demonstrated by the teacher If his teaching would be maﬂninmui o tha Iuamars, Thesa Includa '
crenting a conduclve classroom climata that sults a particu'ar lasson. -
organlsing and arranging the nhasumm'n {o ensure frase moy umant and eflactive class wnlrm
ensuring a very neat einssrupm environment, . )
handiing emergencles like sudden liiness without panicking 'I' '
enswing a cordial teacher - learner ralations hip. {

rataling lo learners in such a way that his personality will command the learners’ mqpaul A J
carrying the pupils along in the {eaching - leaming process.

ensuring effective communication, clarily of axpression, wilting lagibly on the chalkboard, rtppmr
priate use of

Instructional materlals and asking of straight - forward but logically praﬂﬂnmd
questlons. | ¥
- rewarding learners' good bahaviour and exemplary performanca through adequate rﬂln!crmﬂrnant

falmess promplness and firmness in handling of any of indiscipline ar dislracliun (l]alya, 15}&13 ‘EI IL’.‘J}
Allbads (1987:164-165) describasz the teachear by saying:

Dne can sum up the teacher as a guida,

a teacher, a modornizer, a model, a searchar,
a counsellor, a creator, an authorlly, an
insplre of vislon, doar of routine, a broaker
of group, a story teller, an actor, a builder
af community, a laamar, a fncer of raality,
an omancipator and o person,

Pl
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Tenching and Related concepts

e T_nmtl‘ﬂnu'ﬂs an ait is much mora than just standing bafore a group of leamers and pouling out tacts and
lhfﬁﬁ'nhﬁ-l)h or Inslructing, explaining and telling the leamer a ot of things. It transcends the abiliily to iinpresa
Hanara with the amount of information you have gathered. itis mora than just guiding the pupils’ hands to develop
thia sldil o writing or handling some particular tool or instrument. It s mora than just giving exarnples to puplls
I{ij *’Uih-iw or !ﬂﬂl”ﬁﬁﬂ fear_lnlﬂ them in order to lorco ”'Il:'i'l.ﬂ:hﬂ.{) ohodienon, WI];“ e ls l{];“}_hi””? Tk i m.:u[ al
{1801:101) has this to say. S

It Is the passing oh of ideas, Fnonwledoe,

skills, altlludes belisfs, and Tealings 1o

someona, with the aim of bringing about i

‘changes in that person,

Teaching Is an activity which involves a teacher, somelhing toleach (a leamer), and an Intontlon to teach
b}i Hm teacher and an intention to lear by (he leamer. Teaching then takes place when'the malerdals have boen
@Lﬁ:’rhﬁjllmfl o produce a change in the behaviour of the leamer (Akinlastu 1905:66). some of the related conce)!
Iheluie: learming, training, indoctrinating, instruction ele.
Lgdniing
_ This ls & very difficull concept 1o define in simple terms since it is not possible to see fearning directly,
..1-'|'I|:i,1luﬂlHfji.lBEW:l.ﬁ:'r[‘l ol achild's behaviours, one can say whether [eaming has taken place or nol. The evidenco
'i.ﬁf Iitfning Is an observed change in the behaviour of the leamer: | earning is therefore a relatively permanent
ehaliga In human behaviour as a resull of experience.

Tralning L,

Thia fa & kind of teaching which is concemed specilically with preparing the leamer lor effective
bﬁifﬂlﬂ'ﬂﬂhﬂﬁﬂfh spacilicrole lorwhich he has beonrained. Training has alimited scopa. HLis fixed and the learmaor
{8 gduipped o be competent In a narrow form. While teaching develops the learner all round, raining has its
Hafrdvier goal. The narrow goal the training instilute seaks (o achiove is whal the learmer is lrained to achiove
afid hot the overall development of his intelléct. Training does not lake a long time like education. It helps i tha
Building of physlcal and manual siifls.

indoctrinntion :

Wabstor's New International dictionary (2nd Edition) defines [ndectination as instructing in the rudimants
OF jineiples of learning or a branch of learning: to instruet (in) or 1o imbue (with) as a principle or doctrines. In
d deigalory sonse, it means to imbue with an opinian or with a partisan or sectatan point of view,

From the frst delinition, indocirination means a special kind of teaching, an instruction in doctrines and

i'i: Gt wleo be viewed as belng synomyimous with-leaching, Then frem the second definition, we can add that
lidssinination (in a derogalory sense) is partisan teaching,

¥
]'t:ii"ll't"l'iiiﬂutl'. This s the anangement or tha mansgement of the learmer's envitonment in such a way as to enablo
hii Bhgage In activities or aequire experience that would biing abo 1t a desired ehange in his behaviour. The
latitictional process could be described as & serivs of interacting components tht revolve around the leamer
8 sHown below. : .
_— Teacher —__
" | B

— Laarner ——— Malerials

Content

g

T Method —

Like a shmple communication process, iLinvolves the sender (leacher), the message (conlent), media (the
Matarlals; taclitles and equipment used) methods (has to do with the neans or way the message has been sont
piekates ik P 2 ! y i
while the recelvers are the learners. A feedback s expacted i the instiuctional process in Torm of evaluation.

Tha Child As The Centre of Educatlonal Activities:

For effactive iﬂﬂci'lil‘lg'] lzarning process i he classroom the leacher must |]'||||1|nl5.- tha relevant and
npprate teaching methods. Athough no single method can be said 1o bo capable of serving all purposs, thure
LR Ji¥id muethod tor a particular subject of tople. For this reason a number of lssues must ba resolved belure
i cholee of teaching method s made,

Asvording Lo Balogun et al (1981, the mathbils wea use for leaching could be groupad into tyvo based on
whiether tha pupil or the teacher is the principal actor, that is, whether i ks teacher-centred or pupll-centrod.
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Learner-Cantred (Fupil-Centred) Approacine

I h Feaernter <cenliod approsach the learner plivs mpjor roles in the leaching - leaming procass, The antiro
whivilies of leaning tovohor roond e Tearmer The Tesaner is e main focus and he leacher only ploys a
supportive rolie of an adviser, a guide, adireclor or o consultant, Theleacher inbroduces thelesson (Llopic), directs
the students lo wlevanl resouce Tor collection of infeomation and evaluale the leaming activities at the end of
il Thus thg child is enceuraged Lo be cieative, indepandant, inifiative and resourcelul.

Some of the methods categorised under the approach are: The project, enqguiry, problem solving,

discovery, phy-wiay, pogranuned, instruction, assigmment, activilty, decontralised discussion methods, supar-
vised shady, liald ips, games, simulations ele.

Teacher Conlrad Approach:

Teachar - cantred approach employs the teacher literally in the role of the director of studies and works
in thie assumption that in all mallers of leaming "the eacher knows best” (Fammant 1900:1248), The leacher
domingies the leaching - learming process and he presents himesell as the source of information and kKnowledge
willi little or no consideration for learmers’ individual differences. Learners are led at the leacher's pace, his level
of vocabulary and experence. He lays much emphasis on teaching rather an learming activities,

Melhiods such as locture, demaonstration, gquestioning, conbiolled discussion, Tall under this ealegory,
Agoodleacher iz thepupil's joy. A good leacher willincomorale elemeaents irom the two approachesin his leaching
like laking some elements of leclure, demonstralion, discussiaon, and assignment methods allina lesson o loach
a secondary school lopic,

ILis snd o know hal some leachers select or choose leaching methods basod on thair own interests and

cotvenicnees al the deliment ol the learners. The lollowing are the sevan majof crileria Tor selecting leaching
methods ags opined by Olaseindea [TO8R12-14)

Chjectives or learning oulcomaes r}[WiBHﬂEJ.

Thiz migana that the behavioural domain o be measured would determine the soloction of

the tethod Tor nse. For instance, activilies invelving psychomolor domain recuire sorfous thinking
while the alleclive domain iz more of demonstration and role playing.

ba. Sabject Maller

This is thebody of knowledge which Lhe leacher intends Lo teach the students. The nalure
ol =ubject matter determines the melhod lo be adopted in teaching. For instance, slory telling

mathod may b profitable to teach some topic in History and the Novel in iterature while it will be
unrewarching in accounting.

C. Learners' Characlerlslics
Charactalistics such as age, socio-gconomic  status of parentiquardian, aplitude, ability,
pgender, level of inteligence, enlry behaviour, inlerest ele. of the leamer should guide the

consideralion. Thus, learners' characteristics would determine the level of prablem, speed of
instructlon, instructional time, inslructional materials elc.

d.  Stage of Lassan

Thereare threa stages o a lesson viz: intreduslion, presentalion and evaluation. Any method
selected must make provision for these. For instance, questioning and story telling are good lo
Inlraduce a lesson so as lo arouse he inlerest of the learmers while any method could go Tor thn

presentalion depending on lhe lopic; questoning, discussion and oral summary would be
apprapriaie for the slage of evaluation.

g Instructional Malarlals

These are equipment and maltenals used in the teaching - leaming process Lo faciitate
leaming. Wcould be projected visual media like films slides ele. or non projected visuals like pictures,
chanls, chalkboard, bulletin board, models, mock-ups. It can be audio media like radio, telovision

ule, or audiovisuals likae video lape, lelevision, video diskc ete. The selection and use must ba based
o Lhe objeclives already Tormuialed for the losson,

I Space

This bas Lo do with the sitling arangamants, vantilation, Tghling, acoustics of the romm and
considamtion ol thesa (nclors would definitely allact the teaching method o adopl. Practical
orlenlecd 5[.1|L‘I-jf_‘.":'|5 ".".-'l.'JLI|:I I'1.'.‘|"|I,!i1'ﬂ a ot of SPaGe. Foy BasYy |'|'||;_'|\rf:'|'fpr.}nt. Pn:.|1.n|' iTttﬁt‘i’.‘iUliUl'l:-?I."'r"ﬂh"ﬂ]'ﬂ_'ﬂt

and malnlenance of discipling, he elhasroom mtstba rmomy or large anough o accommodates the
students and their activities.
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Aldnkuolu, Y, A, (1996) M

0. Tline

1 ime allotedio every subject onihe lime-table must be considerad bedore selecting a mathod,
Some mothods, would not be appropriately used lo achiove the des dredl objeclives bocauso of time
nadeguancy. The leacher should nota this,

In selecting leachinG method, the leamer for whom instructions are des sigred should be the
focus of atlention. There is no "The Master Method®, The choica ol a ru vrticular method must be
based onils capability to contribule meaninglully 1o the learning puocess, The effectiveness on the
uther hand depends on the leachers' ability; initEtive forasinghn and |f“'«.t_ujr-;,l_‘l!:|lm" S,

EXEHGISE
Try and answer the following questions individually and, or in groups as-a lorm of practice

H Wihat is Education?

& Wil i an educated man?

da. List the lorms of educalion and discuss any two

o List and discuss the aspoeds of informal educational indetified Ly Falunwia

ik, Lo you think hat students attending a Quranic school should leam Arabic? Give vour reason

b, Mention and discuss the components of the discipline of edusalion,

iy Whal is teaching b, List the qualities of a good teacher

i Uiscuss the professional ability of the teacher

. Write shorl noles on the following

(I Teaching (il Training (i) Leaming (W) Introchsclion {v) Instrutlion

4, Vizil 2 school and make afist of all tha records used in the school system. Descrile ; e wes of them.

10. Discus 1he conlribulion of the lollowing towards aducation in your comimunilty, =
i School
i. Huar
iii. Church
i, Mosue
v, Cormmunily
i, Peor Group
Wil Mass Media

1. Preparealessonnole on any topic of your choice for leaching a class of your choice in the primary school,
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