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INTRODUCTION B

Social studies was introduced into the Nigerian Sc.hool System inits preset:.nt ﬁ:;;
about forty years ago as part of a process OfCl.ll:l‘lCL.llle reform, adaptation
utilization which came into foeus shortly after Nigerian Independence.

Whén Lord Lugard came to the country in tl.le 180 century, he met vgnou;e;f;ai
groups living in different geographical Iocatxon's both in the north an Sg? ol e
River Niger, which was a formidable geo graphmal divide. He atte}rlnptzI thc; e

country out of the various groups by annexing together the north an .
which is up till today a marriage of uneven convenience.

For about a century the country wasa British subject, which beogxne mdeteer}l](:frr:t
on October 1. 1960. Within three years of independence, thel elite weri igh gl,
each other both at regional and national levels over the sharing of the1 A Qatlolwad
cake” which in truth and in deed was not yet baked. Th§ effect‘ :}f re 1§10n a1t]
ethnic differences was never hidden. The problems_confrontmg the young coun[ l1y
were seen as teething problems of nation building. The military class S}f}w 1_;
probiems differently through their own compass anf:l b)i January 15, 1966. 1gf_:n‘ll
tasted its first coup d’é tat. And very shortly.afterl\{l geria was embroﬂed_ in 3 (211";1 !
war. Majority of Nigerians fought on the 51d53 of" one nation, one df:stmg (.:ame
ideals for which hundreds of theusands of Nigerians gave up their h\ies e ame
the content of social studies. a new field ef study to addr.css the prob _en}s ot‘
survival of the individual and country which is clearly stated in the goals of education.

In the preceeding paraéraphs,‘ we have given an historical background of the
development of the Nigeria Nation as ¢ountry.

Social Studies as the Study of Man

Social Studies is concerned with the study of human being. Ja_mlimel_-( and 'Wa;jh
(1977) observed that social studies is concerned with man inrelation with his

natural and man made environments. Social Studies education is learning about
1
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ENRICHING STUDENTS’ WRITING ABILITY
THROUGH LITERARY MODELS: IMPLICATIONS
FOR SELF-ACTUALISATION AND SUSTAINABILITY
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ABSTRACT

The study sought 1o determine the relative effecis of oral and written
literary modefs as enrichmens Inputs on stirdents” writing ability in
Yoruba A pre-test, posi-lest, control group guasi-experimental
design was adopted in the study involving a 4 7 2 3 Jactorial
matrix for data analvsis  An achievement fest in Yoruba
composition writing and a verbal ability test were administered to
the subjects (288 students, selected from eight secondary schools
in Yewa South Local Government Area of Ogun State) in
experimental and control groups. Data analysis was done using
the Analysis of Co-variance (ANCOVA), Multiple classification
Analysis and the Scheffe Post Hoc A nalysis. Findings revealed that
Students exposed to the lreatments performed better than their.
COURLEFparts who were not in Yordba composition writing. While
verbal ability contributed significantly to variations in subjects’
achievement, gender was found not o have contribured
significantly to subjecrs’ achievement in composition writing,
Implication of findings for students’ self~actualisation and
sustainability were discussed

INTRODUCTION

The universal declaration of Linguistics Rights by the United Nation’s Organisation
_(UNO) in (1996) and cited in Emenanjo (2000} endows the individual with certain
Inaltenable personal rights in language matters which are;

§ theright to be recognised as a membe: of alanguage community,

42

§ theright to the use of one’s own language both in private and public;
the right for the individual’s language to be taught;

§  therightto inter-relate and associate with other members of one’s own language
comnunity of origin;

§ therightto anequitable presence of ene’s own language and culture in the
communications mediaand

§ therightto receive attention in one’s own language from government bodies
and in socio-economic refations.

Tt coutd be inferved from the personal rights enumerated above that an individual’s
mother-tongue or first language is crucial and central to the teaching and learning
as well as socjo-cconomic and political development (Makinde, 2004). The
realisation of the potency of the mother-tongue for leamning other subjects gave
birth to the language provisions in the National Policy on Education (1977), revised
in 1981 and 1988, Studies like Macaulay (1982), Fatunwa, Macaulay and
Sokoya (1989), Ande (1990), Akinbote and Viatonu (1996) and Salawu (1999)
found that teaching in the mother-tongue facilitated more meaningful learning than
instruction received in English.

From the resenrcher’s experience as a teacher in some secondary schools in Ogun
and Oyo States, it is pertinent to observe that our secondary school students are
notsufficiently proficientiin the mother tongue. Many of them cannot communicate
eflectively in their local languages not to talk of writing composition in such languages,
The problem of many of the students is paucity of ideas fo present balanced egsays
on given topics. There is therefore the need to enrich them with the necessary
communication skills considering the relevance of oral and written communication
ir: the day-to-day activities among humans.

According to Ayodele, Araromi, Aderoju and Isiugo-Abanihe (1995), writing is
one of the most obvious indices of modern civilisation, Williams (1990) defines
composition writing for the secondary school student as writing beyond the sentence
level. It requires some technicalities and its teaching unust be guided by well-defined
principles which underlie its content and methodology (Makinde, 2004). Scholars
like Isola (1995), Babalola (1999} and Ezeokoli (1999) have argued in favour of
using literature materials to develop language teaching. However, few studies
have been carried out to support such arguments empirically. Examples of these
include Stephen (1997) and Hirsch and Spitzer (1997).

43
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This study derives its support from the whole language approach which according
to Weaver (1990) emphasises that languape is kept whole and not fragmented
into skills. Literary skills and strategies are developed in the context of whole

authentic literacy events. According to Ohia and Adeosun (2002), the whole.

language approach 1s based on the assumption that as human mind seeks unity
among parts for a wholeness of understanding so do language arts require
integrating all the elements of language before learners can make sense of the
process of thinking, listening. speaking, reading and writing. Literature by nature
consists of certain resounrces that cannot be divorced from language study as literature
is language in action. In this study, oral and written literary materials were used for

enriching students’ linguistic resources for composition writing, All the four basic

languege skills of listening, speaking, readinig and writing were integrated in the
study.

The following hypotheses were tested in this study at .05 level of probability:

1. There is no significant main effect of treatment on students” achievement in
Yoruba composition writing.

2. Thereisne significant main effect of gender on students” achievement in Yoruba
composition writing.

3. Thereis no significant main cffect of verbal ability on students’ achievemnent in
Yoruba composition writing.

Method '

Research Design

The study adopted the pre-test, post-test control group, quasi-experimental design
and the diagrammatic representative of the design is as shown:

Q, X, 0, E,
0, X, 0, E,
O, X, 0, E,
0, X, 0, C
Where
0,0.0.0, = Pretest observations for experimental and control
group respectively.
44
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Post-test observations for the experimental and

control groups
E.E,E, = Experimental groups 1.2, 3 respectively

C = Control group

X, = Treatment for group 1 (Discussion + Oral
Literature Model)

X, = Treatment for group 2 (Discussion + Written
Literature Model) o

X = Treatment for group 3 (Discussion +Oral and
Written Literature Model)

X = Treatment for group 4 (Discussion in the

4
Conventional way Control}
Meanwhile, intact ¢lasses were used and in order to partial out initial variations
among the groups and to ensure that the results were as a resu It of the method,
employed, the analysis of covariance was used in analysing data.

Subjects

The target population for this study were senior secondary students in Yewa South
Local Government Area of Ogun State. From the 22 secondary schools in the
local government area, 8 schools were selected using purposive/judgmental
sampling technique and guided by the following criteria: I

- Schools where Literature in Yoruba (which was a separate subject in the
SSCE programme as at the time of this study) was not taught at the Senior
Secondary School tevel.

- Awvailability of aqualified Yoruba iémguage teacher (at least a Bachelor’s Degree
holder)

- Schools are owned by Ogun State government in order to ensure uniformity
of Yoruba language programime.

A class from each selected school was randomly chosen and two schoels were

randomly assigned to each of the treatment and control groups. Inall, 288 students
(167 males and 121 females) were involved in the study.
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Instrumentation
Five instruments were used for the study:
1. Verbal Ability Test (VAT)

The VAT is a 36-item test adopted from Australian Council for Educational
Rf:search Higher Test which was used to classify subjects into three levels of
ve.rbai. ability (Ifigh, Average and Low). The test had been revalidated for
Nigerian use by Obemeata (1974), Iyaagba (1993) and Olahoopo (2000).

This researcher also revalidated the VAT using Kuder Richardson (Kr21)
formulaat .73,

2. Achievement Testin Yoruba Composition Writing (ATYCOW)

The ATYCOW consists of § composition topics selected from 1( topics after
a test-re-test procedure on a neutral sample of 100 SS 1] students. The 5
selecte.d topics were found to be the mast pepular among the sample. The
ten topics were initially subjected to face validation by Yoruba language and
te;t construction experts. The reliability co-efficient of .90 was established
usm‘g the test-retest procedure. The ATYCOW was used to measure students’
achleve_n.lem in composition before and after the treatment. Students’
compasition wete scored using the standard of the West African Examinations
Council (WAEC) and the National Examination Councjl (NECO) for making
Yoruba language in the senior secondary school certificate examination {SSCE).

3. Teaching and Learning Guide (TALG)

1 his expt'trimeritétl instructional programme was prepared 1o guide the teac;h.ers
in knowing what to teach and how to teach it effectively. It highlights the

content of the literature materials and the activities of the teachers and the
students.

Audio Tape of Oral Literature Materials in Yoruba (ATOLIMY)

The A_TOLIMY contains the oral literature materials which were presented to
experimental groups 1 & 3. The materials cover: Iyere Ifu (Ifa Chant); Ese
lfal (;fa verse}, a folktale (the story of King Alarap-an and Kin-in-kin bird)
Oriki - Orile (geneology Poem): [jalz (Hunters® chant): Rara (Wailing chanr);

Ekun Iya:wo (Nuptial chant) and Esa Egungun (Masquerade chant). These
were delivered nvally and rilayad ontape.

s
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5. Written Literature Materials in Yoruba (WOLMAY)

The WOLMAY consists of extracts from the three genres of written literature

{poetry, prose and drama). Extracts are taken from Fafunwa (1950 Oghoju
Qde ninu Igho lrunmale; Isola (1978) Afaimo; Makinde (1999) Aseni n

sera e; Oladiipo (1973) Aroye Akewi; Odunjo (1961) Akojopo Fwi Aladun;

Owolabi (1977} Lisabi Agbongho Akala; Okediji (1997) Aajo Aje; and

Adebisi {1988) Apolo in Olabintan, A. {ed) Akojepo Ewi Abalaye ati Ewi

Apileko. These materials were presented to experimental groups 2 and 3.

Procedure

The researcher visited the selected schools (eight) that were involved in the study
in order to obtain the necessary permission from the school prineipals. He discussed
the research intentions with the teachers. The eight teachers that were involved
were experienced graduate teachers of not less than five years. The teachers
were trained for a period of three weeks (two weeks for training and one week
for practical) before the commencement of the experiment. The TALG and other
instruments were made available w the teachers during the training. A double
period out of the four periods allocated to Yoruba on the time-table per week was
used for the experimeni. The treatment which involved exposure of students to
literary models, literary appreciation, (using discussion method in all the groups)
and writing of literary models in students own words lasted for eight weeks.
Meanwhile, the VAT and the ATYCOW were administered on all the groups
before and after the treatment.

' Findings
Drata collected were analysed using Analysis of Co-variance (ANCQVA), Multiple
Classification Analysis (MCA ) and Scheffe Post-Hoe Analysis. The findings are
presented below :

He 1: There isno significant main effect of treatment on students® achievement in
Yoruba compositien writing.

The suminary of the analysis is presented in table 1.
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Table 1: Summary of ANCOVA on the Post-Test Scores of subjects
according te Instruction, Gender and Verbal Ability in
Yoruba Composition Writing

The MCA in table 2 presents the adjusted mean of achievement according to
. , ; ili ag 22

instructional strategy, gender and verbal ability. The grand mean was _:.98.
Experimental group | had amean score ol 22.98;roup 2 had 26.39; group 3 had

Source of Variation Sum of DF Mean F Signif. 23.84 and group 4 had 14.02. This implies that group 3 (combined Og'a.ll ar;lcl
Squares squares of F. . - d . d hiohest t-test measure while the
i els group) had the highest pos
Covariates (Prefest) 69676 | 0626 | TN 0 written literature mo dith gl }:) AN SCOTE
Main Effects 7956591 & | 1326065 | 317.007 w0 conventional group had the least mean score.
Treatment F578.7705 3 2526.235 413412 000* e o the Scheffi
Gender 1860 I 1360 304 582 In order to idextify the pairs of group means with significant variations, the dchetle
Verbal Abitity 39.200 2 19.600 3307 042+ 4 Post-Hoe Test Comparison was carried out as shown in table 3
Explained 9780.833 24 407.535 66,692 00 o
ssidual 53 & } - : ‘ . o g T F
icflld“a : “m;; tl)zlljl - ;;:! C‘(I : Table 3: Schetfe Post Hoe Analysis of Post-Tesi Means of
nta 387. 2 39. . .
[ 7 : [ 9679 &l Achievement According to Treatment Groups
The summary of ANCOWVA as shown intable | reveals that treatment was found Mean Groups Group 4 I Group | | Group2 | Group3
to have contributed significantly to variations in subjects achievement in Yoruba 4 * *
.. .. c1n . . N . i
composition writing (F3,2873=513.412; P < 5. The MCA of the ANCOVA is : 14.02 4 - * *
presented in table 2 and it deseribes the performance of subjects according to 22.68, ! m *
wistruction, gender and verbal ability. 7] 26.39 e "
) * *
Table 2: Multiple Classification Analysis of Post-Test Achievement 28.83 3
f}cogesl ?:SHJJCMS According to Instruction, Gender and “Panoies pairs of groups significantly different af the 05 level
erbal Ability ’ ‘ . 3
" It can be observed from table 3 that the mean score of experimental groups -3
Grand mean =22, 98 diftered sicnificantly from the control group. Also there was a significant difference
T . B B b} ' bl
Variation + Category N Ul;ld,luﬂled Eta Adjusted for berween experimental groups 1 & 2; experimental groups 1 & 3 and lastly
eviation Independent | Beta ; N oo : oy 2
. Dzvialion experimental group 3 is significantly different from experitmental groups 1 &‘_ T)n'
Tonoamiog I e o e N i i e basis of tene Dodings sawnalvsed inmblen 1 Dand 3 the null !1):;10!_116!“\!11 _
L Disc, + Oral Lit. mode! 2 =38 =30 | there is no significant main effect of reatment on studenis” achievenientin Yoruba
2 Disc. + Written Lit. model 7 333 341 3 composition writing is rejected.
3. Disc. +Oral & Written Lit. model | 72 6.18 586
4. Co ti z - B o . , 5 . .
nventional 2 9.14 5 896 - ! Ho2: Thereis no significant main etfect of gender on students achievementin
Gender - Yoruba composition writing
I.Male 67 71 -07 ‘ ) :
2. Female 12} -98 .0 _ In table 1. the ANCOVA indicaies that gender was not found to have conmbuﬁed
T AT 13 01 stenificantly to the variations insubjects’ achievement in Yoruba composition writing
- n =1 M
;e;_{iih o W 708 0 ' (F1.287)=304;:P> .05 The MCA intable 2 also presents the acineveme_nt of
7. Mediom 142 ) i each gender type and the analysis shows that males have a shghtly higher
3. Low 26 -1.62 =73 achievement score of 23.91 than the females 22,08 though the dltfere.nce was nc.>t
1 % sionificant. Based on this result, the null hypothesis is not rejected. since there 1S
Multiple R* 841 e e o oni scores of male and female subjects.
‘ v ; ceatice in the acnievemeni scores of male and fem i
Multiple R i = no significant diffceetice in .
Key: Disc. = Discussion Lit. = Literature JL
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Ho3:  Thereisnosipni i :
_ gnificant main effect of verbal abili on *achi
in Yoruba composition wiiting ty s achiovemen
Th; ANCQVA 1:11 table | reveals that verba) abil
vaznatlons 1n subjects achievement scores in Yorub
=2.207;P<,
P Verb;SAS;:}?yI\;[CA was ]cal ried out to further determine the achievement
ea foup as shown in table 2 and it was found that h;
: at hig
?blllty group had a higher mean score 23.38 than the other grou Er,
o‘llowed by the medivm and low verbal et
91‘ 22.94and 22.25 respectively. Tl
L oreler to compare the p
intable 4.

1ty contributed significantly to
acomposition writing (F2, 287

. This was
: ability groups with post-lest mean scores
ively. The Scheffe post hoc analysis was also computed
alr ol group nreans with significant varialions as shown

Table 4;

Scheffe Post-Hoc Analysis of Post-Tes
According to Verbal Ability Groups

t Achievement Scores

#J) fre - ionifi

enotes pairs of groups significantly different af the 0.5 fevel
1It c}(])ulld;e abserved from table 4 that the mean
high ver] ility gr 3.38 diffi igni
22g25 Hz] ability gxoup_?.).JS .chﬂ‘ercd significantly from that of low verhal ability
Mg;‘] aﬁd mv\,cr?ver, there is no significant difference berween the mean scores of
;‘bi“ty leve]e 1un-1 ve1ba_il ab[hty greups and mean scores of medium and low verbal
a §were not significantly different. In the light of the significant diffey :

ficant difference

b W D = 2 whs
aciieveme; 1t mean s 0 lll‘o-‘iil i (& WV
et eelithe o5t test CI cores
2 OW v lbal le ’ClS, {he

post-test achievement scores of

Discussions

Findingsrev e i
gsreveal thatall the treatments contributed sigmificantly to variations in subjec(s

EiChleVC nent scores 1‘11 O 'Ul): 1 [ i |
allaI}SIS shows {] Y ! acon posiion wil Ing as SIIOW 11N tﬂb[es 2 ’ I €
O 1€ Sllpel'lOI lt} oftl I C'(p i p e
. menta oups overthe convent a
N . O - W V i criume gl IPs o h 1V L4 1)] |
,}blsoup ] IIOL“ ral d l'ld “ttc,” htﬁl ature l]lodef g iOUp had lhe hiL,hE)Sl mean score of
= 0— . . ( v V\ I ature l‘lOdCl HlOllp ( o e o iteratu
84 fOH C.d. b the Titten lter L t-li 1 g 2 )oY the Ial | ¢
= P .~—~-6E‘)a ' ﬂ e onveniionaf arouy 'hiLh ]'Id% the Il.d“nl medan sco
m d in u g i I ERSY 3 5 2 SCOT
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of 14.02. This finding is supported by Olaboopo (1999} who noted that any child

who is exposed to a wide variety of literary rich environment will communicate

effectively in writing. Tt is most likely that the enrichment model groups have

actually improved their writing skills due to the exposure they had with the literary

materials. By analysing models according to themes and discussing them, their

ability to generate ideas for composition topics was enhanced. The study of literary
models and the analysis of sentence structure and style pethaps afforded them the
benefit of extending their vocabularies and the proper use of Yoruba language. It
could be further argued that the subjects have benefited greatly in terms of
organisational and orthographic skills of composition writing. This corroborates
the views of Williams {1996) and Ajayi (1996) that the use of models in teaching
composition writing will help students to write better.

According to Aboderin (1990) and Kolawole (1997), oral discussion before writing

a given composition topic assists learners to write better. [t is therefore

understandable that the experimental groups had an edge over the conventional

group. :

Tt is revealed in the analysis of data that gender had no significant main effect on

subjec.s” achievernent in Yoruba composition writing as indicated intable | (F=

304, P> 05). This confirms earlier reports by Akinbote (1999} and Oden (1 999).

However, Olaboopo (1999) observed a significant difference between the
achievement levels of the gender groups. The present study tends to contradict the
general belief that females are better in language learning, It seems to confirm the
views of Obi-Okoye (1989 that language leaming is not gender bound but depends
on the individual learner’s interest and degree of sericusness and attitude. The
implication of this finding is that literature enrichment materials could be useful for
teaching both sexes to produce the desired outcomes in writing achievement.

1t was also found that verbal ability had significant main effect on students
achievement in Yoruba composition writing as shown in tables 1,2 and 4 (F =
19.6; P <.05). It could be seen in table 4 that subjects in the high verbal ability
group had the highest mean score and the difference between the mean scores of
high and low verbal ability levels was found to be significant. However, earliet
studies like Kolawole (1997) and Olaboopo (1999) found no significant difference
between verbal ability and achievement in students® writing tasks. This implies that
there could be more to Yoruba composition writing than verbal ability.
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TImplications of Findings for Self-Actualisation and Sustainability

According to Cambridge International Dicl[bmry of English (1996), setf-
actualisation is defined ag feeling of satisfacticn that ane has achieved what he
desired. In other words, the individual Las the ability to satisfy his needs without

much help from outside. Self-dctualisation according to Maslow (1954) is “the

desire to become mare and more what one idiosyncratically is, to becoming

everything one is capabie of becoming.”™ Ithas to do with the need to maximise
one’s skills, potentialities for continued self-developmen
the real sense of it. Hence, M
the poet must compose poen
actual

t,and for being creative in
aslow noted that a musician must produce music,

ised. Itis that phase of psychological development where an individual
realises his full potential as a human being.

Sustainability is the ability of an individual to ensure and maintain the state of
psychological fulfillment of life foreveryone and for generations to come (Chijioke,
2004). Sustainability according to Chijioke relates to those infrastructures, policies
and behaviours that are conceptualised, instituted and maintained aver a given
period of time. Forany society to realise self-actualisation, and sustainability, the
following objectives must be achieved:

*  social progress, which recopnises the needs of every citizen;

" effective protection of the environiment;

* prudent use of natural resources and;

*  maintenance of high and stable fevels of econamic growth and employment _
(Chijioke; 2004: 3 & 43, : P T T

This study was motivated by the need for teachers to introduce effective methods.
nnovations and strategies in the teaching of Yorubs composition wrilting espee

especially
At the sccondary school level, The study has shown that positive results could be
tealised In students writing

achiévement when they are exposed to such materials
from time to time. Tt will enhance their versatility and also help them to enjoy
wilting and writing well to communicate their ideas more elfectively. Aecording to
Lawal (2003), literature has the potential of developing if

he child’s imagination as
reading is an instrument of imagination development.

Exposure of subjects to literature models of

good writers could help learners 1o
become ereative writers in the langu

age as well as pood users or speakers of the
language. Such students could become playw rights, novelists and pocts of
temorrow. Good mastery ot the language coutd-help such students chooseq

luture carecrin ihe language as teachers, lecturers, newspaper repaners nasiaton.
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actors, singets and good traditional coun;‘.e%lors. In these daysf?t: e;:o;logzg
recession which has resulted in the expl(_)s_lon otjt_mempioyment 1%;11: ,ro;g ol
raastery of Yoruba language and good wrltmg abll_lt-y could enhance the prosp
of an individual for seif-actualisation and sustainability.

Ttcan also be inferred from this study that there is ﬁ}e urgent‘ neeq forall stakeh(;l;ijiz
in education to take the issue of effective (eachlpg of Nigerian langua;::c_);lensdonEd
seriously. For Nigerian children to be more creative and develo_pt k(,“:}: :advanced
indizenous science and technology to cqmpetg favogrably wi "
countries, there 15 the need for indigenisation of instruction not only at the

i i rou 1 r education and beyond.
" andlower primarv education but throughout primary educa v

Traditional vocations should be revived by expos_ing t.he young ones :'mo :1:11:;(1
The problems of unemployment, poverty, unpatriotic attitude, dljn:ltegr;it;o;ls ouid
be adequately tacked if the educational sectoris adt.equiately funded and the sy
directed towards the realisation of our national objectives.

Recommendations

Based on the fact that effective writing ability is a factlitator for self-actualisation
and sustainability, the following recommendations are proffered:

Literature in Nigerian languages and tho§e of other languages relevar:jt :g :;z
Nigerian context should be integrated in the school cumcu'lum a;ato pace
compuisory at the tertiary levels to ensure that studenis are expose

writing gkalls. } .
Language associations should orgaiise f«vorks}wp's and-,scnun?ﬁéra;mré
calegories of teachers for the purpose of bringing t1_1e importance of li

as enrichment input in language teaching and learning to their awareness.

Literature experts should be encouraged to write more inspi rng and‘ g}tl)od

materials that could help young learners have their language s?qllg enriched.

The government and non-governmental organisations can assist literary text
1€ g _ :

writers through financial assistance.

Tariffs on educationdl materials sheuld be lifted so that pubhshgt seould pu[;:ls.

literary ma‘erials at minimal costs in order to make them available to readers

at affordable prices.

Literary artists in indigenous lagg

that are responsive to the it

restin reading, tes

To stimulate students” inte
lake a course — compuiso
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.
Conclusion

I conclusion, it can be said that the thesis of this study lies in the fact that literary
enrichrnent models could contribute in no fittle way Lo improve composition writing
achievement by addressing the problem of peverty of ideas, poor linguistic ability,
Iimjted vocabulary as well as making composition writing a pleasurable and an
Interesting activity among the students. The relevance of literary models towards
ensuring self-actualisation and sustainability of acquired language skills has also
been x-rayed. It is therefore proposed that literary studies should be integrated
into the programme of every learning institution in Nigeria.

References

Aboderin, Y. (] 990) Strategies for Teaching and Learning Process. In Unoh.

8.0. (ed). Develaping English Language Stifls in § econdary and Higher
Lducation. Ibadan: Publishers Limited.

Ajayi, LJ (1996). The Newspaper Ay Language Enrichment Marerial in
Lnglish As A Second Language (ESL) Composition Class. Unpubfished
Ph.D. Thesis, University of [badan,

Akinbote, 0.(1999) Sex Differences in the Cognitive and Affective outcomes in

Social Studies of primary school pupils in African Journal of Educational
Research 5(1),34 - 38

Ande, 1. (1990). Effect of Language of Instruction on The Learning
Conversation and C ontinyous writing by Primary Ty Pupils. Unplished
Ph.D. Thesis, University of Ibadai.

Ayodele, S.0.: Araromi, M.AL; Adeyoju, C.A. and [siugo — Aba nihe (19935)

Methods of Classroom leuching: Ibadan: Educational Research and Study
Group.

Babaiola, S.A. (1966). The Content and Form of Yoruba lale Oxford:
Clarendon Press.

Babalola. §. A. (1982). Constituents of Yoruba studies Paper 2. In Afolayan, A.

(ed) Yoruba Language and Literenure badan: University of Ife — Press and
University Press 1td.

Education: 4 Socializing Agent

Babalola, E.A. (1999) The importance of Literature to a successful Child Literacy
programme ini 8 (1 & 2),57-67.
Chijioke, A. 1. (2004). Self-Actualisation and Susminabiligfi: Role of fCT(\JImtpul[]zfl‘
cation : * National Conference of Natio
Education. Paper presented at the 10
Association of Curriculum theorists (NACT) held at Federal College of
Education { Technical), Asaba, 18 22 October. :

igeri i in Education: Past, Present
jo, N. (2000). Nigerian and Foreign Languages in
Eme::;ljl?uturi Trends in Journal of Education for National Development and

International Co-operation 4 (1), 18 - 35.
Emerenini, N.A.C. (1999). Literacy and Literature: Symbiosis for s%xstai_nable S;c;al
. Devel,opment. In Journal of the Reading Association of Nigeria 8 (1 & 2), '
157 — 168. :
Ezeokoli. FO (1999) Literature for Literacy, Science .?.nd Techn_oiolgy. in ]J:J;.rerag
and :’Eeading in Nigeria— A Journal of the Reading Association of Nigeria.
8(1 &2),175-182.
Fafunwa, A. B. Macauley, J. 1. Sokoya, J. A. {(ed). (198‘_9). Educatfw? in Moth.etar
Tong’ue: Ite Ife primary Edcuation Research Profect. 1badan: university
press Limited,

Finnegan, R. (1976) Oral Literature in Africa Kenya: Qxford University Press.

. Hirsch, M. and Spitzer, L. (1997). How to use Writing to Learn: Represent{iJngS Ll:
Hc;loweust in Gocsik, K. (ed.). Teaching Writing Through Literaiure. U.5.A:

Darmouth College.
Isola, A. (1978) Afaima ati Awon Arofo Miiran Ibadan; University Press Lid.
Isola, A. (1995). The Role of Literature in the Intellectual and social development

of the African Child. In Owolabi, K. (ed). Language in Nigeria : Essays in
honour of Ayo Bamgbose. 1badan: Group Publishers,

lyaagba, B. (1993) Reading, Writing and Discussion Sn-megr’e; c:,s
’ gete‘r‘minu!irm of Secondary School Students " Achievement {lnd A.””L{f 4
in English C ompbsition Writing Skills. Unpublished Ph.D. Thesis University

of Ibadan.

55




Education: A Secializing Agent

Kolawote, C.0.0. (1997). Linguistic Inputs und Three Methods of .

Presentation As Determinants of Studenis Achievement in Senior

Secondary School Essay Writing in Ibadan. Unpublished Ph.D. Thesis,
University of Ihadan.

Lawal, 0. (2605). Developing The African Childs lmagjmr_ri(m Through
“Literature Educarion. Inaugural Lecture Series. Lagos: University of Lagos
Press.

Macauley, J. [ (1982). The Effect of Language Instruction on Sefected
Instructional Processor and Ouicomes. An Unpublished Ph.D Thesis,
University of Thadan

Makinde, S.0. (19992} Aseni N Sera I Lagos: Olatunji. Press and Book
Industries.

Makinde, 8.0, (1999h). Characterology in Fagumaa’s Oghosu Ode Niny fgbo
Irunmale: Implications for Career Counseling. In Onifade, A. and Akinpelu,
B. (eds). Trends in Nigerion Educationed Development Lagos; Ziklag Educ.
Publishers.

Makinde, S. O, (2004} Relative Effect of Oral and Written [iterature Models on
Students’ Achievement in Yoruba Composition Writing in selected schools in
Ogun State, Nigeria. Thadan: Unpublished Ph.D Thesis,

Maslow, A, . (1854). Motivation and Personafity. New York: Harper and
Row,

Obemeata, 1.0 (] 974} The Predictive Va[idity ()f[ﬂtt‘f“ig@l-]ce Tests M, ML, and
MQ. dfrican Journal of Echucational Research 1(2),205 - 211

Obi-Okoye (1989) Aderion Research into the Use of « Writing Process
Approach in Nigerian Schools ro Teach English es a Second Leniguage.
A Ph.D. Dissertation. Murdoch University, Perth Western Australia.

Oden. S. N. (1999). 7% Pracess Writing Approach As o Facilitcor af
Universiny Undergraduies Competence in English Composivion.
Unpublished Ph.D). Thesis. { Intversity of Thadan,

Odugjo. LV (1961) ko, et Aludun London: Longmans pp. 32 - 33,

Ohia. LN, and Adcosup N 1 ESL Course Books and Self-Instruction: A
Pedagogical v alu dion, © - Sodc AL siugo-Abanihe. 1 and Ohia. | N.
{eds). Perspniiy CaARPHC L nanistics n Language and Literature. Tradan:
Nigeria Ascogag | s dueation,

f 58

ot

Education: A Socializing Agens

Olaboopo, A.A. (1999) Effects of Error Treatment - Model Based. aAnd Skill

— Based Instructional Strategies on Students” Attitude, ;‘VIoriv'cr;mnfc.'f;i
Achievement in English Composition In Seni({r‘ Secondury Schools
Ibadan. Unpublished Ph.D. Thesis, University of Ibadan.

Oladape, 0. (1973). Aroye Akewi Apa Kiani lbadan: Onibon-oje Press &
Book Industries (Nig.) Ltd.

Owolabi, G. (1977) Lisabi Aghongbo Akela Tbadan : Oxford University Press.

Salawu, K. A. (1999). Language of lnstruction and Pupil, lLem'm'ng C )it!crm‘z.e,\l'

- in lS:r)mc Aspects of Primary Social Studdies. An unpublished Ph.ID. Thesis:
University of Ibadan.

Stephen, W. (1997). Integrating Reading and Writing in the F:U‘Sl Year V\[jn%tujlg
C]aslwoom in Gocsik, K (ed). Teaching Writing Through Literature. US.A:
Dartmouth College.

Thompsoen. A. (1988). Apolo in Olabimtan, A. (ed)vAAkajopo Fwi AE}fr!aye ati
Ewi Api!ekb Ibadan: Paperback Publishers Limited pp. 130—133.

Weaver, C. (1990) Understanding Whole Language: From Principles to
Practice. Portsmouth: Heinemann.

“v'iiliﬁ.'ns: D. (1999) English Language Teaching: An Integrated Approach
~ Ibadan : Spectrum Books Ltd. )

[ ]
~1




