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Yo fi { and written
The study sought to determine the relative effects af ?r:f:' ahgb*f;-’n: h;
literary models as enrichment inpults on stddents 1.I>..FI ing }_H;T;?ms
Voruba, A pre-test, post-test, contral group qzu:.r.wf?—e:r;:ef }”_mf
design was adopted in the study 1‘::1-'-9{’1'mg a .J 27 :;f; ; i
matrix for data analysis. An ar,?f'lum-'emem re;r f”'g-fgrgd 4
composition writing and a verbal ability ."E.ﬁ:f were a ::If:l_‘i; i
thé subjects (288 students, selected from eight secondar ; Sz .
in Yewa South Local Government Area ”f. Ogun Sta Ei-jm‘r
experimental and control groups. Data anal) 'ﬁ.s rH ﬂf{ cir:::; ;:. ;,ru;;
the Analysis of Co-variance (4 .N’C{JK*LJ_. .Ill-'fiflilffl,?nl? .c c:7 il
Analysis and the Scheffe Post Hoe Analysis. F indings revea

pased 1§ ’ wts performed better than their
students exposed to the ireatments perft - i

counterparts who were not in Yoruba :’:Dmpﬂsifrﬂf? wrd i
verbal ability contributed significantly (o varialions in si I!;r .
achievement, gender was found not fo have -C-ﬂm”..:;m
significanily lo subfects’ nchr’evemenrlm emmpnn;zlanf ::ﬂ 4 fd
Implication of findings for students’ self-actualisa
sustainability were discussed.

INTRODUCTION - o
The universal declaration of Linguistics Rights by the Unitedﬂ.#:pn 3 Dr;.:;amsanc;
(UNO)in (1996) and cited in Emenanjo (2000) z:nrflmvs the individual with certal
inalienable personal rights in language malters whichare;

§ l the right to be recognised as a member of a language commumty,
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8 theright to the use of one’s own language both in private and public:

§  theright for the individual's language to be taught;

§  therightto inter-relate and associate with other members of one’s own lan gliag
community of origin;

% theright to an equitable presence of one’s own language and culture in th
communications media and

§ therightto receive attention in one’s own language from government bodie

and in socio-economic relations,

Iteould be inferred from (hé personal rights enumerated above that an individual®
mother-tongue or first language is crucial and central to the teaching and learning
as well as socio-economic and political development (Makinde, 2004). Ths
realisation of the potency of the mother-tongue for learning other subjects gavi
birth to the language provisions in the National Policy on Education (1977). revisec
in 1981 and 1988. Studies like Macaulay (1982). Fafunwa, M acaulay anc
Sokoya (1989), Ande (1990), Akinbote and Viatoru (1 §96) and Salawu (1999
found that teaching in the mother-tongue facilitated more meanin gful leaming thar
instruction received in English.

From the researcher’s experience as ateacherin some secondary schools in Ogun
and Oyo States, it is pertinent to observe that our secondary school students are
not sufficiently proficient’in the mother tongue. Many of them cannot communicate
effectively in their local languages not to talk of writing composition in such lan puages.
The problem of many ofthe students is paucity of ideas to present balanced essays
on given topics, There is therefore the need to enrich them with the NECESSATY,
communication skills considering the relevance of oral and written communication
in the day-to-day activities among humans.

According to Ayodele, Araromi, Aderoju and Isiugo-Abanihe (1995), writing is
one of the most obvious indices of modem civilisation. Williams {1990 defines
composition writing for the secondary school student as writing bevond the sentence
level. Itrequires some technicalities and its teaching must be guided by well-defined
principles which undetlie its content and methodalo oy (Makinde, 2004), Scholars
like Isola (1995), Babalola (1999) and Ezeokoli (1999) have argued in favour of
using literature materials to develop language teaching. However, few studies
have been carried out to support such arguments empirically. Examples of these
include Stephen (1997) and Hirsch and Spitzer (199 7l
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whole language appro ach which :m--;:nrdmi
is k ' rammente
to Weaver ( 1990) emphasises that language is kept wl'u?le and nc:-tt ’z?afWthe
into skills. Literary skills and strategies are developed in the ;ﬂﬂg;}. Lo
guthentic literacy events, According to Ohia and Adeosun o ;ﬁem i
language apprua::h.is based on the assumphion that asdhuinau niin hlt_ i
ATTIC y ; i 1iage arts
{ / of understanding so do lar i u
e e 2 ve learners can make sense of the
integrating all the elements of language he:;lma earmiers e
process of thinking, listening. speaking, re ading azéld m:img, i e i
: in re: = divoread from langlage sty

i urces that cannot be divoreed stucly
S | and written literary materials were used f{lnr
writing. All the four basie
g were integrated in the

This study derives its support from the

is language in action. In this study, ora e
enriching stidents’ linguistic resources for compo :; i
language skills of listening, speaking. reading and wri

study.

esos were tested in this sudy at .05 level of probability:

The following hypoth : ‘
: ! ent on students’ achievementin

1. There is no significant main effect of treatm
. Yoruba composition witing.

+ aehievement in Yoruba
2. Thereisnosi gmﬁ;'.:ant rain effect of genderon students’ achisvement1n Yor

composition writing. . |
ili udents’ evermentin
3. Thereisno significant main effect of verbal ability on students’ achieveme
Yoruba composition writing.
Method

Research Design

The study adopted the pre-test, post-test control group, quasi-e.slzperlmen
and the diasrammatic representative of the design is as shown:

tal design

0, X, 9 E,

C:|.3 Xi D L] EE

US X:‘- D b E."-

0, % e R
Where ,
0,0,.0,0 = Pretest observations for experimental and contro!

[ Ak Eps L3l :
proup respectively.
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0L 0050,

Post-test phservations for the experimental and

control oroups

L = Experimental groups 1, 2. 3 respectively

G = Control group

X = ° Treatmient for group | (Discussion + Or
Literature Model}

X, = Treatment for group 2 ( Discussion + Written
Literature Model)

X = Treatment for group 3 (Discussion +Oral and
Writlen Literature Model)

b'd =

- Treatment for group 4 (Discussion in the
Conventional way Control)

Meanwhile, intact classes were used and in order to partial out initial variation
among the groups and to ensure that the resulis were as a result of the methad
emploved, the analysis of covariance was used in analysing data.

Subjects

The target population for this study were senior secondary students in Yewa Soutl
Local Government Area of Ogun Stafe. From the 22 secondary schools in th
local government area, 8 schools were selected using purposive/judgmenta
sampling technique and guided by the following criteria:

- Schools where Literature in Yoruba (which was a separate subject in th
SSCE programme as at the time of this study) was not taught at the Sento
Secondary School level.

- Awailability ofa qualified Yoruba ]&nguage teacher (at least a Bachelor's Degre
holder)

- Schools are owned by Ogun State government in order to ensure uniformit
of Yoruba language programime. : |

A class from each selected school was randomly chosen and twa schools wers
randomly assigned to each of the treatment and control groups. Inall, 288 student.
{167 malesand 121 females) were involved in the study.
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[nstrumentation

Five instruments were used for the study:

1. Verbal Ability Test (VAT)
The VAT is a 36-item test adopted from Australian Council for Educational
Research Higher Test which was used to classify subjects into three levels of
verbal ability (High, Average and Low). The test had been revalidated for
Nigerian use by Obemeata (1974), Iyaagba (1993) and Olaboopo (2000).
This researcher also revalidated the VAT using Kuder Richardson (Kr21)

formulaat . 73.

2. Achievement Test in Yoruba Comp osition Writing (ATYCOW)

The ATYCOW consists of 5 composition topics selected from 10 topics after
a test-re-test procedure on a neutral sample of 100 88 1l students. The 3
selected topics were found to be the most popular among the sample. The
ten topics were initially subjected to face validation by Yoruba language and
test construction experts. The reliability co-efficient of .90 was established
using the test-retest procedure. The ATYCOW was used to measure students’
achievement in composition before and after the treatment, Students®
composition were scored using the standard of the West African Examinations
Council (WAEC) and the National Examination Council (WECO) for making
Yoruba language in the senior secondary school certificate examination (SSCE).

3. Teaching and Learning Guide (TALG)
This experimental instructional programme Was prepared (o guide the teachers
in knowing what to teach and how 1o teach it effectively. Ithighlights the
content of the literature materials and the activities of the teachers and the
studients.

4, Audio Tape of Oral Literature Materials in Yoruba (ATOLIMY)

The ATOLIMY contains the oral literature materials which were presented to
experimental groups 1 & 3. The materials cover: Iyere Ifa (1fa Chant); Ese
Ifa (Ifaverse), afolktale (the story of King Alaran-an and Kin-in-kin bird);
Oriki - Orile (geneology Poem): ljala (Hunters’ chant); Rara {Wailing chant);
Ekun Iyawo (Nuptial chant) and Esa Egungun (Masquerade ch ant). These
were delivered orally and relayed on tape.
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Written Literature Materials in - Yoruba (WOLMAY)

o

The WOLMAY consists of extracts from the three genres of written literature
{pGﬂLr:._; prose and drama), Extracts are taken from Fafunwa (1950 Cgbafu
Clde ninu Ig.ﬁ.:o frummale; 1sola (1978) Afaime; Makinde (1999) .%éjf*nlifn
serae; Qi:idllpo (1973} Aroye Akewi; Odunjo (19613 4 5:0,."0,{;10 Ewi A:’;‘I;fzm'
Q“L'Jﬂllalcln (1977) Lisabi Aghongbo Akala: Okedi ii. (1 99 7Y Aajo Afe: E!nr;l
,ﬂ-.df:blsl {1988) Apolo in Olabintan, A, (ed) .s!fmjf;pu Ewi ji‘at‘.ra.[fm't.;atf Ewi
Apileko. These materials were presented to ex pe.rim:‘:nta] g:ru:!ﬂ.msf7 and 3
Procedure - gt

;Témﬁﬂ the selected .Schmls (eight) that were involved in the study
A immﬁﬂn:ccs::.;}'mpmmmmnn from ﬂ'lE school principals. He discussed
et Emsd with the teachers. The eight teachers that were invelved
Wil duate teachers of not less than five vears. The teachers
i i ra period of three weeks (two weeks for training and one week
. practical) before the commencement of the experiment. The TALG and other
struments were made available to the teachers during the training. A double
period out of the four periods allocated to Yoruba on the time-table ]Je"rweek was
1.!5&{:1 for the ex pe:rimem_ The treatment which involved exposure of students ?;
]|te=‘ar3'rrr1mdels, litevary appreciation, (using discussion method in all I[hc Tl ;}
and writing of literary models in students own words lasted for Eiﬂhl%’fﬂéis

Meanwhile, the VAT and the ATYCOW were administered on a[EThe grnups;

" before and after the treatment,

Findings

Data collected were analysed using Analysis of Co-variance (ANCOVA), Multiple

Classification Analysis (MCA) and Sche is. ] i
B s ] effe Post-Hoc Analysis. The findings are

Hol: Thereisno si@iﬁcanlmai;n effect oftreatment on studants” achievement in
Yoruba composition writing, ;

The summary of the analysis is presented in table 1.
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Summary of ANCOVA on the Post-Test Scores of subjects
according to Instruction, Gender and Verbal Ability in
Yoruba Composition Writing

Table 1:

Source of vatiation Tumal DF Mean F Tiantl. |
Squares sqUares of F.

Covariates (Pretest) | 65,620 +] 69620 11354 i
Main Effects T956.35] f 1326065 2L7.007 (LA
Treatment 7378.705 3 7526235 413412 oon=
Gender 1860 I 1.860 30 582
Verbal Ability 3920 2 15,600 AT 042
Explained 780,233 2 407,535 ah.652 L0
Residual 1407111 263 G111

IT_D[E]l 11,387 044 287 19,679

The summary of ANCOVA as shown in table | reveals that treatment wWas found
to have contributed significantly to variations in subjects achievement i Yoruba
composition writing (F3! 287)=513.412: P <3, The MCA of the ANCOVA 15
presented in table 4 and it describes the performance of subjects according to
instruction, gender and verbal abality.

Multiple-Classification Analysis of Post-Test Achievement

Table 2:
Seores of Subjects According to Instruction, Gender and
Verbal Ability
Grand mean=22.93
Veriation + Category s | Unadjusted Emna Adjusted for
Deviation Independant | Beta
; Deviation
Instruction
1. Disc. + Oral Lit. model i -.38 =30 |
3 Disc. - Written Lit. model 72 333 34l
3 Do, + Cral & Written Lit, maodel | 72 8 380
4. Conventional T2 014 506
1 2 50
Gender -
i, Male - T ! iy | =07
2. Femals |21 . =48 A
13 ]
Verbal Ability
1. High 100 103 Al
7. Medium 42 P - ]
3. Low 46 -1,62 - 73
il ¥
Maltiple RF B4
Multiple R 52 |
Ly Dise, = Discussion Lit, = Litsrature

o m T P
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[_1.1511'nr;1iuns.l strategy. gender and verbal ability. The grand mean \was 22,98,
Experimental group 1 had & mean score 0f 22.98;group 2 had 26.3%: group 3 had
AR 0. e i s |
QS.I&I an_n:.’r group 4 had 14.02. This implies that group 3 {combined oral and
Written T:r;erature models group) had the highest post-test measure while the
conventicnal group had the least mean score.

.

A takie T mragar lap =113t - E !
A sntable T presents the adjusted mean of achievemenl secording o

In order to identify the pairs of zroup means with significant variations. the Schefte
Post-Hoe Test Comparison was carried out as shown in table 3

Table 3: Scheffe Post Hoe Analysis of Post-Test Means of
Achievement According to Treatment Groups
Mean Groups  |. Group 4 Group 1 | Group2 | Group3
el 1 ; : ;

22.68 1 3 =4 :
26.39 2 1 o "
28.84 5! :: | » o

*Denates pairs of groups significantly different at the 03 level '

It_ce_m be observed from table 3 that the mean score of experimental groups [ -3
differed significantly from the control group. Also there was a signi ficant difference
betwgen experimental groups | & 2: experimental groups | & 3 and lastly
experimentzl group 3 is significantly different from experimenta! grotps | &2 On
the hgsis of these findings as analysed intables 1,2 and 3; the il hvpothesis that
thereis no significant msain effectof treatment on students’ achievement in Yoruba
composition writing is rejected.

Mo2: There is no significant main effect of gender on students’ achievement in
Yoruba composition writing

Illl lurl::lr.: 1. the ANCOVA indicates that gender was not found to have contributed
significantly to the variations in subjects’ achievement in Yoruba composition writing
(F1,287)=304; P> .05. The MCA in table 2 also presents the achievement of
cac!n pender type and the analysis shows that males have a slightly higher
f:hjf:wi'ament scare 0f 23.91 than the females 22,08 though the differe fice was not
SI,f;n_lfmant. Based on this result, the null hypathesis is not rejected, since there is
no significant difference in the achievement scores of male and fernale subjects.

I A
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Ho3: There is no significant main effect of verbal anility on suudents” achisvement af 14.02. This finding is supported by Olaboopo (1999) who noted that any child
whao is exposad to a wide variety of literary rich environment will communicate

in Yoruba composition writing
effectively in writing. It is most likely that the enrichment model groups have

The ANCOVA in table 1 reveals that verbal ability contributed significantly to actually improved their writing skills due to the exposure they had with the literary
variations in subjects achievement scores in Yoruba composition writing (F2. 287) materials. By analysing models according to themes and discussing them, their
=2207: P=.035, The MCA was carried out o further determinethe achigvement ability to generate ideas for composition tppics was tnhanced, The study of literary
of each verhal ability group as shown in table 2 and it was found that high 'Iccrhal models and the analysis of sentence structure and style perhaps afforded them the
ability group had a higher mean score 2338 than the other groups. This was henefit of extending their vocabularies and the proper use of Yoruba language. It
followed by the medium and low verbal ability groups with post-test mean scores could be further argued that the subjects have benefited greatly in terms of
022,94 and 22.25 respectively. The Scheffe post hoc analysis was also computed i organisational and orthographic skills of composition writing. This corroborates
in order to compare the pair of group means with significant variations as shown 5 the views of Williams (1996) and Ajayi (1996) that the use of models in teaching
intable 4. ; compaosition writing will help students to write better.
. . i According to Aboderin (1990) and Kolawole (1997), oral discussion before writing
I Table 4: Scheffe Post-Hoe Analysis of Post-Test Achievement Seores i a given gomposition topic assists learners to write better. It is therefore
| ; According to Verbal Ability Groups ' _ T understandable that the experimentdl groups had an edge over the conventional
| Mean Groups |Group 1 (High) {Group 2 {(Medium) Group 3 (Low) group, :
23.38 High ’ It is revealed in the analysis of data that gender had no significant main effect on
| 39 94 Al : . ¢ subjects’ achievement in Yoruba composition writing as indicated in table 1 (=
5 § .304; P> 05). This confirms earlier reports by Akinbote (1999) and Oden (1999).
22.25 Low : - However, Olaboopo (1999) observed a significant difference between the
*Denotes pairs of groups significantly different af the (1.5 level | achievement levels of the gender groups. The present study tends to contradict the
: general beliefthat females are better in language learning. Tt seems to confinm the
It could be observed from table 4 that the mean post-test achievement scores of views of Obi-Okoye (1989) that language leamning is not gender bound but depends
high verbal ahility group 23 38 differed significantly from thatof low verhbal ability on the individual learner’s interest and degree of seriousness and attitude. The
i 22 25, However, there is no significant difference between the mean scores of i:npli?atiﬁn afthis finding is that ilterarulre enrichment materials could be useful for
i high and medium verbal ability groups and mean scores of medium and ll::uwxrr:rbal : teaching both sexes to produce the desired outcomes in writing achievement.
¥ ability levels were not significantly different. In the light of the significant difference It was also found that verbal ability had significant main effect on students’
i between the post-test achievement mean scores of high and low verbal levels, the § achievement in Yoruba composition writing as shown in tables 1, 2and 4 (F =
null hypothesis 3 is rejected. 19.6; P <.05). It could be seen in table 4 that subjects in the high verbal ability
: oroup had the highest mean score and the difference between the mean scores of
, 5 . : high and low verbal ability levels was found to e significant. However, earlier
i RscRSSIGiLE -' studies like Kolawole (1997) and Olaboopo (1999) found no significant difference
Findings reveal that all the treatiments contributed sionificantly to variations in subjects hetween verbal ability and achievement in students’ writing tasks. Thisimplies that
| achievement scores in Yoruba composition writing as shown intables I - 3: The i there could be more to Yoruba composition writing than verhal ability.
| | analvsis shows the superiority of the experimental groups over the com-emm:mtq
| group, The Oral and Written literature mode! oroup had the highest mean score of
28 84 followed by the Written literature model group 26.39; the oral literature
‘ ’ model group (22.68) and the Conventional group which has the least mean score _
50 B .
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Implications of Findings for Self-Actnpiisation and Sustalnability
According to Cambridge International Dictionary of English (1 594}, sell-
actualisation is defined as feeling of satisfaction that one has achieved what he
dasired. In other words, the individual has the ability to satisfy his needs without
much help from outside. Self-actualisation according to Maslow (1954) is “the
desire to become more and more what one sdiosyncratically is. 1o becoming
everything one is capable of becoming.” Ithas to dowith the need to maximise
one's skills. potentialities for continued self-development, and for being creative in
the real sense of it. Hence, Maslow noted that a musician must produce music,
the poet must cOMpose poems. the artist must paint if they are to be ultimately
actialised. It is that phase of psycholo gical development where an individual
realises his full potential as a human being.

Sustainability is the ability ofan sndividual to ensure and maintain the state of
psychological fulfillment oflife for everyone and forgenerations to come {Chijioke,
20104). Sustainability according to Chijioke relates to those infrastructures. policies
and behaviours that are conceptualised. in stituted and maintained over a given
period of time. Forany society to realise self-zctualisation, and sustainability, the
following objectives must be achieved:

* gocial progress, whichreco gnises the needs Af every citizen:

+  effective protection of the environment.

*  prudent use of natural resoutces and:

# maintenance of high and stable levels of economic growth and employment

(Chijioke, 2004:3 & 4).

This study was motivated by the need for teachers to introduce effective methods.
innovations and strategies in the teaching of Yoruba composition writing especially
at thi secondary school level, The study has shown that positive results could be
realised in students’ writing achiévement when they are exposed to such materials
from time to time. It will enhance their versatility and also help them to enjoy
writing and writing well to communicate fheir ideas more effectively, Accordingto
Lawal (2003), literature has the potential of developing the child’s imagination as
reading is an instrument of imagination development.

Exposure of subjects to literature maodels of good writers could help learners to
become creative writers in the language as well as good users or speakers of the
language, Such students could hecome playwrights, novelists and poets of
tomorrow. (Goad mastery of the language could help such students to choose a
future career in the language as teachers, lecturers, NeWSpapeT repOrErs, translators,
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aciors, singers and good traditional counsellors. In these days of ¢conomic
recession witich has resulted in the explosion -::ufunemph:r}'nu:;11 figure, a good
mastery of Yoruba language and good writing ability could enhance the pro ;pect
of an individual for seif-actualisation and sustainability. :

Tt can also be inferred from this study that there is the urgent need for all stakeholders
in f;-ducmion to take the issue of effective teaching of Nigerian languages more,
*::,c-:nrcmsf}'. Far Nigerian children to be more creative and develop our abandoned
indigenous science and technology to compete favourably with the advanced
countries, there is the need for indigenisation of instruction not only at the nursery
and 1la:-w:r primary education but throughout primary education and beyond.
Traditional vocations should be revived by exposing the young ones into them.
The problems of unemployment, poverty, unpatriotic attitude, disintegration would
bfa adequately tacked if the educational sector is adequately funded and the system
directed towards the realisation of our national objectives. '

Recemmendations

Based nn.the fact that effective writing ability is a facilitator for self-actualisation
_and sustainability, the following recommendations are proffered:

LET.eratlme in Nigerian languages and those of other languages relevant to the
Nigerian context should be integrated in the school curriculum and made
ED.‘l_‘JTf."!IlS ary at the tertiary levels to ensure that students are exposed to basic
writing siifls,

Language associations should organise workshops and seminars for all
categories of teachers for the purpose of bringing the importance of literature
as enrichment input in language teaching and leaming to their awareness. -

Litr':l‘a_i'.ir:: experts should be encouraged to write more inspiring and good
materials that eould help young learners have their language skills enriched,
'I"h_:: government and non-governmental organisations can assist literary (ext
writers through financial assistance. ‘

Tlarlﬂ‘s on E:dycatinna] materials should be lifted so that publishers could publish
literary materials at minimal costs in order to make them available to readers
at affordable prices.

Literary artists in Ilndigemus languages and English should write more on themes
that are responsive to the interest of children.

To stimulate students' interest in reading, teacher trainees should be made to
I T : Sl T . I

take a course —compulsorily in veading and communication skills,
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Conclusion

In conclusion, it can be said that the the sis of this study lies in the fact that literary
enrichment niodels could contribute in no little way 1o improve composition writing
achievemnent by addressing the problem ot poverty of ideas, poor linguistic ability,
limited vocabulary as well as making compo sition writinga pleasurable and an
interesting activity among the students. The relevance of literary models towards
ensuring self-actualisation and sustainability of acquired language skills has also
been x-rayed. Itis therefore proposed that literary studies should be integrated
into the programme of every learning institution in Migeria.

References

Aboderin, Y. (1990) Strategies for Teaching and Learning Process. In Uneh,
§.0. (ed). Developing English Language Skills in Secondary and Higher
Education. Thadan: Publishers Limited.

Ajayi, LJ. (1996). The Newspaper As Language Enrichment Material in
English As 4 Second Language (ESL) Cdmpasition Class. Unpublished
Ph.DD. Thesis, University of Ibadan. !

Akinbote, 0. (1999) Sex Differences inthe Cognitive and Affective outcomes in
Qocial Studies of primary school pupils in African Jowrnal of Educational
Research 3(1),34-38 '

Ande. I (1990). Effect of Language of Instruction on The Learning
Comversation and Continious writing by Primary Twa Pupils. Unplished
Ph.D. Thesis, University of Tbadan.

Ayodele, 5.0.; Araromi, M A Adeyoju, C.A, and [siugo — Aba nihe (19%3)
Methods of Classroom Teaching: Ihadan: Educational Research and Study
Group.

Babalola, S.A. {1966}. The Content and Form of Yoruba [jala Oxford: -

Clarendon Press.

Babalola, S, A. (1982). Constituents of Yoruba studies Paper 2. In Afolayan, A.
(ed) Yoruba Language and Liferaiure Thadan: University of Ife — Press and
University Press Lid.

b 54

E i inoiey 4 saghfaleging dndidl

Bihaials T [ DGy T :
Babalola, E.A. (1999 The importance of Literature to a successful Child Literacy
programmeini 8(1 & 2),37-67. .

Chi_iipke, A 1. (2004). Self-Actualisation and Sustainability: Role of Compuiter
Education. Paper presented at the 10™ National Conference of National
Association of Curriculum theorists (NACT) held at Federal College of
Education (Technical), Asaba, 18—22 October,

Emenanjo, N. (2000). Nigerian and Foreign Languages in Education: Past, Present
and Future Trends in Journal of Education for National Development and
International Co-operation 4 (1), 18 - 35.

Emerenini, N.A.C. (1999). Literacy and Literature: Symbiosis for sustainable Social
Dse;empment. In Journal of the Reading Association of Nigeria 8 (1 & 2),
157 - 168, ’ ;

Ezeokoli, FO. Ft?’??} Literature for Literacy, Science and Technology. In Liferacy .
and Reading in Nigeria— A Journal of the Reading Association af Nigeria.
8(1&2), 175182, |

FaﬁEnwa, A, B, Macauley, J. I. Sokoya, I. A. (ed). (1989). Education in Mother
Tongue.: Ile Ife primary Edcuation Research Project. [hadan: university
press Limited, ' ‘

Finnegan, R. (1976) Oral Literature in Africa Kenya: Oxford University Press.

Hirsch, M. and Spitzer, L. (1997). How to use Writing to Leam: Representing the
Holaweust in Goesik, K. (ed.). Teaching Writing Through Literature, US.A:
Darmouth College. i

Isala, A. (1978) Afaimo ati Awon Arof Miiran Ibadan; University Press Ltd.

Isola, A. (1995). The Role of Literature in the Intellectual and social development
of the African Child. In Owolabi, K. (ed). Language in Nigeria ; Essaysin
honour of Ayo Bamgbose. Thadan: Group Publishers.

[yaagba, B. (1993). Reading, Writing and Discussion Strategies as
Determination of Secondary School Students ' Achievement and Attituce
in English Composition Writing Skills. Unpublished Ph.D. Thesis University
of Ibadan.




Education: A~Sactaliziug Agan!

Kolawole, C.0.0. (1997). Linguistic inpuls and Three Methods of
Presentation As Deterninants of Students’ Achievement in Senior
Secondary School Essay Writing in Ibadan, Unpublished Ph.D. Thesis,
University of Thadan.

Fawal, G. (2005). Developing The African Childs Imaginalion Through
Literature Education, Inaugural Lecture Series. Lagos: University of 1agos
Press.

Macauley, J. 1 (1982). The Effect of Language Instruction on Selected
Tnstructional Processor and Qutcomes, An Unpublished Fh.D Thesis.
University of Ihadan

Makinde, S.0. (1999a) Aseni N Sera E Lagos: Olatunji. Press and Book
Industries. :

Makinde, S.0. (1999b). Characterology in Pagunwa's Ogboju Ode Ninu Igbo
Irunmale: Implications for Career Counseling. In Onifade, A. and Akinpehu,
B. (eds). Trends in Nigerian Educational Development. Lagos: Ziklag Educ.
.Publishers.

Makinde, §. 0. (2004) Relative Effect of Oral and Written Literature Models on
Students’ Achievementin Yoruba Composition Writing in selected schools in
Ogun State, Nigeria, Ihadan: Unpublished Ph.DD Thess.

Maslow, A, U.{] 954y, Mativation and Personality, New York: Harper and
ol

Obemeata. 1.0. (1974) The Predictive Validity of Intelligence Tests M, ML, and
MO, African Journal of Educational Research 1(2), 205211

Obi—Okove (1989) Action Research into the Use af a Writing FProcess
Approach in Nigerian Schoals to Teach English as a Second Language.
A Ph.D, Dissertation. M urdoch University, Perth Western Ausiralia,

Oden. . N, (1999). The Process Wiiting Approach 4s d Facilitator of

University Undergradites Competence in English Composition.
Unpublished Ph.D. Thesis. University of Ihadan.
Odunjo. L.F. (1961) Akojopo Ewi Aladun London: Longmans pp. 32 35
Ohia, 1. N. and Adeosun. N, (20027 ESL Course Books and Self-Instruction: A
Pedagogical Evaluation. In | awal. A, Istugo-Abanihe, 1. and Ohia, I. N.
(eds). Perspectives on Applied Linguistiesin [anguage and Literature. ibadan;
Nigerin Association of Lantusge Lduyeation,

— 5a

sk mils 1S

s T

s S T T

Edirchnous 1 Sociglesieg Agenl

Ulaboopo. AA, (1999) Effeets of Ervor Treatment Vodel Hased athd Skill
— Based Instructional Strategies on Studenis " Autitude. Motivation anel
Achievement in English Composition In Senior Secondary Scheols in
Ibadan. Unpublished Ph.D. Thesis. University of Thadan. '

Oladapa, ©. (1973). draye Akewi Apa Kinni Ibadan; Onibon-oje Press &
Book Industries (Nig.) Ltd. - - :

Owaolabi, 0. (1977) Lisabi Aghongho Akala Tbadan ; Ox ford University Press.

Salawu, K. A. (1999). Language of Instruction and Pupil, Learning Chutcames
in Jsame_Aspenrs of Primary Social Studies. An unpublished Ph.D. Thesis:
University of Tbadan.

Stephen, W. (1 ‘3:'9?_}_. [nEegmh'ng Reading and Writing in the First Year Writing
Classtoom in Goesik, K (ed). Teaching Writing Through Literature. US.A:
Dartmouth College. .

T !mmp?pﬂn. f"" (1988). Apolo in Olabimtan, A. (ed). A kojopo Ewi Abalaye ati
Ewi Apileko Tbadan: Paperback Publishers Limited pp. 130—133. i

Weaver, C (1990) Understanding Whole Language: Front Principles I
Practice. Portsmouth: Heinemann.

Williams. D. (1999) English Language Teaching: An Integrated Approach
Thadan : Spectrum Boaoks Ltd. :




