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Abstract

This paper discusses the relevance of values in Nigerian Education System, The
paper broadly examines the concepts of education and values, and education s a social
institution, while the relationship between values and schools is as well discussed with
reference to the importance of values in the National Palicy on Education, The need to
educate Nigerian learners for social and national development is also discussed, The
paper then suggests some measures that would make our cducation valuable and
relevant to the need's of the society for which it is meant,

Introduction

The advent ofthe colonial masters ushared in literacy (ability to read and write),
However, before the British set their foot on the shores of the African continent
especially in Nigeria, we had our own systemn of education (traditional thou gh it may be)
thatenhances inculeation of valy es, attitudes, norms orwhatsuch a society considers as
important in order to keep the society moving (Omokhodion and Pemede, 2001:2,4,5).

According to Akinpeln {I'E-iEl}, the question of value arises everywhere in the
educational process - whether in the classroom, in the school at large, orin respectof the
role of education in. the society. Wrinski cited in Qgunyemi (2000) argues that whosver

thinks we can avoid values in the classroom is committing an educational felony, and
Nigerian Education. isnotan exception, :

The Nation al Policy on Edﬁéptiun (NFE) alsa places a high premium on the
development all." hwman values through schooling. For example, the NPE (FRN, 198 1}
lists the following v alues as desired ends for education alactivities in the country:

respect for t#e worth and dignity of the indi vidual; faith in man s ability

to make rati onal decision; morgl and spiritual values in interpersonal

and human  relations: shared responsibility for the common goad of
society, respect for dignity of lapour and promation of the emotional
physical ane® psychological health ofall children,

32
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Department of Education Foundations, Department of Teacher Education, |

To attain these values, the NPE recommends that Nigerian education be geared
- towards sell- realization, better human relationship, individual and national efficiency,
 effective citizenship, national consciousness, national unity, as well as social, cultural,

economic, political, scientific and technological progress (FRN, 1981; Abimbola
1993). ' ] Sk Ctn

[

The Concept of Education

o il L ek

The question 'what is education?” has been variously answered by philosophers,

sociologists and educationists down the ages. Definitions and analyses of the concept
have been largely belaboured, and so this paper will not be addmglt? myriads of works
on the concept of education, Following Frankena (1975), the definitions or conceptions

of education shall be grouped into two: the social science and the normative, Hlohvcver,l'

weonly consider that afsocial science,

The social science concept views education as a process of ‘enculturation’ or
‘socialization’ of the younger generation by the older, Among many others, Fafunwa
(1974) expresses this view when he says that education is a process of fransmitting
culture in terms of continuity and growth, and for disseminating knowledge either to

ensure social control or to guarantee rational direction of the society or both, The social -

seience concept seems to describe and analyze what the process and activities "Pf
education involve, By this, the process of* education involves the society or its
representatives transmitting certain dispositions that are regarded as desirable by
society (adults) to the younger-members (of the society) through metheds regarded as
satisfactory o society.

Education therefore, in its broadest sense, provides the backdrop agzinst which
develo pment acquires its meaning, Tt is the most fund nmenta_l and vital aspect of social
engineering and the harnessing of human resources. To Cecilia (2000) "educn{iur_a{ seeks
ta refine man by developing his potentials and eguipping him to live a :rzea_m;zgﬁr_.!’,
Productive and responsible life in soclety”. Education therefors is life and life is
education. Education is also recognized as the miror of society and education
institution as seciety in miniature, That is why the education given by any society to its
children can be expected to be in keeping with the view and the way of life of that

Particular society. If the sosicty in question should be 2 cattle rearing one dependent on

cattle for its livelihood, the children whiase work will be to tend the cattle will be tau ht
all that is knovin about cattle, They will live with the cattle and the herdsmen, and they
will leam their lessons in real situations, They will be aware of the purpose-in their
education. Similarly, if the society in question should be a fishing one the children will
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catering for thefi. In relatively simple societies such'as these, where all that is expected feducation, and why itis of greatimportance and interest to the sociologist ofeducation.

is @ subsistance level of living, the question of ed'i_:cé_t[_qg;is'_atgn -'a'l'mﬁ,[el.Eduéaiion 1§5 A l5i;st1:.r, it'is a social vhit with its own loves, mores and culture. Tt therefore

preparation for lif_‘u; as it has to be lived s'tnu:]! is therefore directed fpwa'lrds'_thr_: pm[ﬂ'-‘-:"i Ujj'ﬂisifl'tfﬁ“““? influences the social behaviour of the student both inside and outside the

supporting life. ‘Such education is purposeful and understandable. There is nolcchoal. Finally, educational attainment is a status symbol of some sort, The type of

uncertainty, no ambiguity, One learns how o live or one dies prematurely, ' ?gchml and level of educational attainment reflect the roles on the family social status

f s e nne ey frand can be predietive of the leamer’s future roles and status in the society, It is 45 well

Edueation As A Social Institution ) _ RS Y7 lestablished to promote/transmit the relevant values of the society, or inculeats these
Sl o2y T e S R s T values in leamners who would later on graduate from the school to work for the needs of

Io sociologists; education is important because the way of life ofdny society is’ the society. What then is value and what are the values expected of the school to ineulcate

not naturally inherited and for the fait that the human‘inf: ant is'co m‘pfcte]}r' dependént f-g-.gntg the leamers? And, isthere any relationship at all between value and education?

from birth for a long period of time upon other people; the righit hy m'afz"pérso'na]'ir:.}”i

would only be develq ped through educating, Balantina { .]'Qfsg}a:ited in' Omokhddidn &/ Home And Sc hool Relationship

al (2000) listed fourmajor functions of education thus:. - lErRe LG e

]
be brought up to understand all that is known about the habits of fish and the ways QFE’.H\"IIHE and for employment. This explains the school as the primary formal agency of

s i Educatmr; 12 a vital social process, and schaols are very important institutions,
Socialization; This'is a process whereby the society provides the thechanism for :Also, a teasher s an applied social scientist. The scope of sociology for teachers
teaching each generation the “three Rs™.. their rights, their roles andresponsibilities, ' - accerding to Kabiowu (1994} is to place the school within the framework of the society
Selecting, training and 'alluc_at_tn'g'ﬁn_ﬁl_i‘.m?ns in sq_gfé_t:,-_- Education P'Ep ﬁr.és;, shirt, 3 d A3 whaole. This is where the home comes o -

places peaple, Tt fiepares by teaching needed skills and knowledge, It sorts by testing. From socialogical paintof view, the school has two principal functions, Theseare:
and controlling, It places by tracking, credentialing and filling vacant positions in k. ' ! it

society. ot i o Sl s to transmit the main cultura] value of seciety, and : T et
L A i M e L e R g T gy tufacilirateéncia[mnb‘i]i’ry,ar.dpro:n-:tesucialchangc. '

Gange and Tnno vation: ‘This is done by éxpandin knowledge and ddafiting fo . % 3

changing environm ents, Culture is the train tool of chirige anadaptation in this fespect. The teacher and the schoal are making a signifieant contribution towards

“eventual quality and, in a sense, the lenger the gensral educational process goes on, the

Introduction of children o expectations of the outside world H‘.'-'?“.E.h}m?iﬂl and  fewer the differences between individuals atthe cultaral and behavioural [evels

personal developments: This is dorie both formally “and informally through some ' '

agsncies such asthehome, t_hES'_c]'tﬂIj._r[ﬁﬁdi‘e[lgio’h_s’oi"g_a;;iﬁ‘f[_bhs’. WS AL s The school therefore has no elear-cut objzctives o objectively demonstrable
With ’r‘h'&_ fq{géning- we could 5';5'{_‘,_.'1_]{3{ education is ;J.:_llif'- deliberate aﬁﬁ:;' l:lrgz.mi.scc-i.l Product, What emsrges at the end of the long processisa person. What kind of person is
transmission of valwes and skills, Fa t this to be made possible, seh 0ols are establishe dic: ;;th& sthool expected to produce forlth:e society? Or, what kind of a person has emerged
giveformal learning: topeopls, R e . 2nd how can cne know whether this is mainly the outcome of schaool rriﬂuencea or the

S S i Productof many other conditioning factors? i
This fu:!rma'l leamning compliments the informal education that human beings | . ;

(1esmers) receive at home. Thus, the séhool i a social nsticusinn formally set sside for .~ The homa-sehool SR ; # I
preparing leamers for their future intellectual, professional ag well as social roles in e [E]E’Elqn_shms wmsociety, Itis arelationship between t]}g primary socializing agency ol the
society. Like religio n, it shares the sogial otigins of man .and for many societies. the  2TIlY and the inducting agency of the schacl, The re_!qtmnsht;:u prwqdl_c_a a backpreund
school started at an informal level of farmily ,;m.[ﬁ“m_iﬂh el ﬂpprc.ht[ce,s hip Afainst W!‘Iliﬂ!'! many of the baFﬂes between private and public interests are fought, a
befors evolving to th-e madern formalised structure oflearner preparation bath for soeial F““tﬂ?_ilt_. within which cccupsational roles are assumed and social character built up,

The home-sshosl relaticnship, r;'h-_-refnl'é, is ong of W most Tundamenta)
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Therefore, the fundamental questions that need to be asked about this home-sehg ligly, moral or immoral and df_zsirable or undes irable. All these are 'I.falm?judgemmts: Ot

relationships are neither sociological, psychological, nor biological; they are politidbf the things that seem to distinguish human beings from other beings in the world is the

and moral, in the sense that they are concerned with the means by which the individua ‘human's desire and ahih_ty ta ?'.':I lie thmg:s in the :M:rrld or mak:: value judgements.

inducted inta the wider society through the inculcation of the norms, mores and cultud ndeed, the process ofmclah:zatmn 15 premised on this, Despttn the importance l.:}fval}les

values ofthe society. {in the human society, there is no upanimity among the philosaphical and sociological
school as to what constitutes the highest societal value,

Whatarevalues? Relation ship Between Values And Education

The etymology of value is the Latin word ‘Falere’ which means “to be wo Y

Angeles (1981:30) defines value as: There is a position which maintains that the school cannot and should not

tseriously involve itzelf in value education and that leaming is the intellectual function

the quality of a thing which makes it desivable, desired, useful, or an object I:fur which the school primarily exists. For instance, Nwosu (1980) quoting Philip

interest Hanber, a sociclogist, takes the positian that value Judgements have no place in either

“gocial research or social science instruction, Here the argument {s that basis traits of

Values thus have relevance to those objects we cherish, appreciate, want, desiivalues and value orientations are formed in the early socialization process so that it is

or need. Value connotes something that is qualitatively cherished, something thivery hard, if not impossible, to change them deliberately in the scheol lzarning situation,

provides satisfaction or sense of achievement. Issues of valus have often been part iBut, Wokocha (1995) contended that values and valus orientations the individual holds

human experience . There is hardly any human action that cannot be taced to a valuare certainly an outcome of learning, Every concept of education, positive as well as

base explicitly arirnplicitly. Values are the vardsticks by which individuals validate tha'nnnnative, must contain a moral component, in that sense of ‘moral’ inwhich it means
actions, express beliefs, and they provide meaning and give direction to life, Thers iconeems forthe welfare of persons other than the agent himself,

hardly any socisty that can hold together for long without a comprehensive set of value

jointly shared by its members. Values are therefore the standards of conduet, efficien: Following Frankena's method, the dispesitions which are regarded as desirable
or worth thal the society endorses, maintains and transmils to future genetatingmust be so reparded in so faras they are to source extent for the good ofthe recipients or
(Wokacha, [995). learners (') themselves and not only for the gand of the agent (X). And the worthwhile

i disposition (D) is not determined by X and Y only but by the society as thers is a
Valuescan also be conceptualized as elements that guide a persan’s life choice isignificant positive correlation between societal value andeducational goals,
adefinite direction., Ipaye (1980) believes that “both adults and adalescents confisse thet

: e : i i Wwali i i ; 3
values and so misunderstand themselves”, Nzewi (1996} adds thal “uncertainty BMosits JET pﬁ]EOSGphﬂ_’. President Nwalimu Julins Kamba age Nycrere (1967) once
contradictions hav e replaced traditianal values”, '

o : ; . the purpose of education is to transmit Jrom one generation to the next the
larly, soalues to standards of judgeme r - : : . ; . ;
e similarly, walues refet i St%q.da s 0l judgement in buman I:I‘EI‘.I_?.VLOUE' T.h =Y Yaccumulated wisdom, knowledge, skills, values and attitudes af the society. to enable
intricately related to what the individual has come to accept 23 guiding principles ¢, e yourz e i e, Serve the sovisn and s are them for the firtire membership of
living (Palmer, 1964 in Ogunyami 2000). Valuss develop mainly from expariences thi mﬂ:‘i .ri. 'of;; e ok U‘”. 3 ﬁmp of th o i1 o) 5 i F
ind[‘ﬂ'du&ls ha‘ﬂrr'e from I.'hﬂ inﬂuﬁnc&cfpﬁﬂplﬁ, andﬁﬂmcﬂnditiﬂnﬂﬂrﬂuﬂd thﬂm.Ehmﬂ = _}'—.-: MVoives 2 ¥ p{l‘ ICTENE N LE}OHJ‘T& m e .'ITEIEH.E.’.I‘TQHCE i

etal (1974) conten ds that valuss constitute a bridge between the ‘knowledge warld’ an Svélopmien; ofthe sockes

the "action world" _ Therefore, in education genarally, and mos: especially at the primar An analysis of the above dsfinition of sducation reveals s descriptive and
level ofeducation ~vhich is the foundation upon which others wotld be built, and in ord®2eniptive elements in Nyerere's cone

cept of education, In the first place, education is
toact intzlligently- and responsibly, people need bath knowledge and values, deseribed as an instrument o instinution of society. It has & set programme, which is the

. _ ) Preparation of the young for the funire membership of society, Then thers is the
However, 2ctions may be regarded as right o wrong, good or bad, beautiful ¢ -
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prescriptive injunction that education ought to equip the young to participate activelyi
the development of society. As a theory of education, Nyerere's education for sell
teliance is to promicte a sense of responsibility, creativity, integrity, broad-mindednes
and initial thinking among other things, Education thus aids the individual to acquire th
disposition and to be initiated into the traditions that are needed for him to lead tmorall
good life in relation to others and to have himself the best life he is capable of in th
society in which he isliving. 7

The morally educated personality according to Magsud (1983) is therefos
expected to have;
a good deal of factusl knowledge:
a positive commitment towards the value of morality;
anzbility tocommunicate with othears:
The ability tounderstand the feelings afothers and those of his own.,

= R =

Fromthe foregoing exposition, it conld be observed that no schoal system ca
be totally devoid ofintentions to values in education and that ors of the important task
of education 15 to assist the pupils develop appropriate skills and dispeositions to conl
with the various moral choices they have to encounter in the complex warld of today.

Natlonal Policy on Education and Value Edueation

The Fedexal military government of Nigeria in 1977 promulgated a nations
policy on educati on, which ereated a new system of education known as the §-3 -3
educational systexn. In this policy, which was revised in 1951 and 1998, sducation wa
“to help develop i nthe youths a sense of unity, patriotism and love of the eountry (FRN
1981}, According to Mwabuchidi (2000) what was envisaged here was to uss th
emergent educati on system to achieve radical changes in the outlook of the Migeriar
vouths, 3o that {lese youths wauld begin to live and act no more from the hithers
cthnocentric and  tribalistic perspective but as true compatriots and citizens of ont
Migeria.
Some ofthe meas-ures designed in the policy to achieve the desired ohjective include:
: the study, by every schaol child, of the social norms and vales af the
different  communities in the county; inter-state visits and school
excursion s by student; the establishment of ‘Unity schools’ at the
 Secondarzy school level throughout the country; and the orientation of
tertiary eslucational institurions as instruments for conseniing national

unity and greating national conscioumess e, g. through N.T5.C. (FRN,
1981:12, 13,20, 24).
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This National Policy on Education (1981) also makes provision for what is
regarded as the duties and responsibilities oriented towards the inculeation of such
positive values which include:

Eespect for the Worth and Dignity of the Individual;

Faith in Man’s Ability to Make Rational Decisions:

Moral and Spiritual Values in Inter-personal and Human Relations:
Shared Responsibility for the Common Good and Socisty;
Respecton the Dignity of Labour, and

Promotion of the Emotional, Physical and Psychological Health of All
Children,

- It is therefore necessary for Nigerian teachers to become aware of thess values
and the afore-mentioned traditional African 'eore values’. They should be able-ta
inculeate in their pupils the right type of valuss so that they can function effectively
within their social milieu. Jonah-Eleti (1990) in Wokocha (1995) contends that the
general aim of a course or coursas in values in Nigerian schoals should provide asolid,
viable, ethical base. Specifically, it should:

1. enzble lezmers to identify and recognize valuzs from indiganous ethizal
systems and prevalent culture thatare important for the continuity of the nation;

2, enable the leamers identify and recognize ideas and behavioural actions that
will make for the just survival of the nation;

A provide opportunity for the leamers to practice the necessary values at all times

- andinrelevant situations;

4, provide opportunity for the leamers to encourage others to practice ths

' necessary values atall times:

5 provide opportunity for the leamers to shun  jdeas and actions that will not
guzrantee the just survival of the nation and mankind, and

6. provide a base and opportunity for the leamers to develop the ability to resolve

conflicts between selfand athers and among others.
Lesson cbjectives for teaching and selected content for any level of the learner
could be developed from these. And, as to what to tezch, the course or courses

should be designed in such  a way that desitabls valucs could be analyzed,
elarified and practiced,

The sbowve therefore suggests that when the people (learners) know and
understand one another's way and life, th erewould bz less ignorence of one anather, less
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S8 : : ; - i ol his consciousness, leaning was
suspicion of one another, greater national uaity and national awareness, and per]mpf_!(;ducalmnj system. When man had not fully awaken hi ' E

pave the way for nationalism and patriotism,

Education for Social and National Development

Education, according to Omokhodion et af (2000), 15 a vital key for social well
eing and national development. The social value of education cannot be aver
emphasized in contemporary Nigeria, It is stated in the National Policy on Education
(1981) that, the Federal Government of Nigeria has adopted education as an instrumen|
par-excellence for effecting national development, This is due to the fact that education
offers a logical conclusion and solution to the various social, political, cultural and
economic problems of national development, The development approach is therefore
adopted to explain and interprete these various relationship in the society 2nd also to
explain the relationship between education and social change, socialization, the culturs
ofthe people and most importantly the values of the saciety,

Writing on the role of educdtion in national development, Curle (1970) stated
interalia;

in order to develop, a country muat have a very considerable proportion
af trainec educated citizens not ohly to act ar doctors, engineers,
teachers, agriculturists, scientists and the like but must create a new

class suffi ciently large and hence sufficiently Sirong, to establish its own
value ofjrestice, selection on merit, flextbility, empivicism and efficiencw

With the faregoing, we could see that if development entails a free release of the
energy of 2 people, education, particulsrly, the right kind of education znd in its widest
sense, is the only eneans of bringing about such a release and at the same time facilitating
the emergence of & political structure that will throw up the right kind of leaders. We have
seen education as an instrument for naticnal development and the degree of its
effectiveness in doing this depends upor: how well our education content is being tnade
relevant to prome te the values of the society for. which the end product of the edueation
is meant, Thus, eclucation for development must be recognized as a veritable agency in

the arduous task of democratic learning and adaptation. To this end, value must be
emphasizedinall facets of oureducation.

Conelusion

ThF message m this pa per is that human society, socizlization and development
show qualitative —progress and the means and 'ways through which peaple's heritage is
preserved, transtmitted and intemalized. This is especially so with regards to learning

40
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#done by simple systems of verbal and signs, but later these become codified in forms of

|

wiiting.

Incontemporaty times, the computer has been developed into a valuable training
tool. It is these various means of transmifting values and the contents of the.fc soeial
experiences that constitute ‘s:u:}uc ation’, which may be fcrm}ai, in ﬂ:n-ma} or buth, Sl:rtc.:i.;-.'
every society has its own distinct culture, norms and_pracrlc‘e:s, Educ‘:.tmual content la
nommally dependent and/or aligned with the people's peculiar mental spectacle an
worldview.

From the foregning, it has to be restated that there is sOme rellatimxship betwreen
valies and education and that value education is possible. The Migerian schocl system,

could of necessity therefore embark on effective values education, This is becausa we
' cannét escape valuing and making value judgment and decisions values an eszential part

of human awarensss and hmzan lifs,

More effort should be put in tzaching and learning of social r'.!orms, mares,
culture and valuss of our socisty, so that our educational system would be tailored
towards preservation of these valuss, socializing or educating the stulu:lv:ntls ahml_;t tl.-‘:_zr
society and as well making education relevant to the needs of the society in which it is
meant for.

.The Nigerian philosophy of education should be Iﬂn-lchored on its own Eristine,
existential background, for it is what forms Africans’ pnlnml?lcs of understanding and
their worldview. Consequently, the rightto educatiu_n of Migerians must start on a mental
level where the peaple and their leadars begin to liberate themselves from values and
systems particularly that of education to which t]'lEI}f have been md?cmnated I'n:,r their
imperial masters. In other words, aradical restructuring gf our cducafmnal baseis calllcd
for and should take soms of these factors into consideration, such as investment funding
of manpower development, provision of infrastructure facilities, functional and p_rqc!uct
requisite labour for the Nigerian society. Similarly, Ithf:_ra should be greater pnhlncal
commitment on the part of government to revolutionize and improve. educational
standards in the country.

Mare fands should continue to be allocated to the education sector to rehabilifate

scayed and decaying facilities /infrastructure to creats enabling environment for

lzamning. Both per capitzl expenditurs and relative government investment on ecucation
should pe increased significantly.
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Finally, since the teacher is central to education delivery, teaching shuuld..

professional with attractive remuneration and better conditions of service 5o as to
the teachers show more commitment to the job and teach effectively for value.
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