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Abstract s | L

This study wWas carried out fo examine parental
socio-economic  and educational bﬂﬂkg?'{':tlmd of
students’ perception of their academic achievement
in Seniof Secondary. Schools. Fifteen Secondary
Senior Schools were ¢hosen from three geo-political
Jones in Osun Stnie Averagely, forty students
from each Senior Secondary schools were mndm:—ﬂly
selected for the study. This gives @ total of six
hundred and fifteen students as the _samp!e. The
instrument used for the study was titled Parents
Socio-economic Background Iand JSfudents
Perceptions  of their Academic  Achievement.
Questionnaire (7 =0.75). The dﬂ.m co!!eclfedr were
analysed using both descriptive  statishes | of
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Product-Moment Correlations. The results re

tHiat there is a significant posiive relationship

Loy

between pareittal socio-ccongmic background and
students’  perception  of their
i
4

aoademic
achievement(r=.09;p<0.05); th '

there is @
significant positive relationship befween parental
educational background and students’ perception af
their academic achievement (r0.081,p<0.05. The
study was concluded that the socio-economic and
education backgrownd of parent has a great
influence on the academic achievement of their
children s perceived by the students It was

P8 =S X =0

recommended that Government should nravide
scholarships, free textbooks and other stationary to
students and take steps to raise socio-economiic
status of people among others.

Keywords: Socio-econornic background, financial status,
parental Educational background, Académic achievement,
Parental occupation. :

Introduction

The growing interest to educationist, curriculum developers,
educational research ‘organization, various examining
bodiesand other educational stakeholdersin the entire
society is the question of how children perform in their
academic endeavour. Among other allied factors associated
with success, in recent time are the influencesfrom the horme
of an individuallt is the general belief that students’
performance in academic engagement might as well be

© explained by their home background.
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1 1%’.|-Lwnr|jq it the influence of any home factor m,f. o ﬂ:
i t i students 18 disr;m'ered to be significant, he

achievement O : RIEO i
; l'lll::n'lL system and the eritire society might be thinking o
BC oy Ii

' : L e schoo) level.
how to negate cuch influence 3t the sc

e benn. carried out within and putsids
the infiluence of home factors on
¢ stdents. Ajila and QOlutola (2007)

et sz of the importance of the

indicatzd t‘ra; ;iei tls 2? ﬂ;‘;;zﬂegack%mun dp onstudents’
nome e férmance, The researchers maintained 'chatF

e ‘Eerrmmd has a great influence Of the students
home _ba':‘ 51 ot o social and ecoT\Omic S:Ea.te, In t{f'lE'lI
pf}'ulml‘ﬂgm:t;ted that the home affects the mdn‘udyla} E-m;E
:}:i‘%ﬁil;i{s are the first socializing agents in an*{ 11';d;f:12; hsi
life F;anariahly, the family backg_rmu?d and CT ;J;E 3 o
i'E::w.:ts his reaction to life situations ag ol o

” srformance. Also, Iciado (1998) conclude atl
B -Dr ent in which the gtudent comes from can gt _y
l'ﬂwumm his perfcrrrnanée in school. In the sarr;e vﬁ:;
I:g :;!:;z (2002) explains that the child’s first place of con

with the world is the fa]-.r.\fﬂf' T%Ie C{-r arents and other
ol edusi anj:i 5;-:13}11?;?1&01’1“&0 Tﬁofne is the primary
Hiir;m Eticafl:dif;;iic;n; i]l:?t:x;ﬂi?ld. '%rhus, the way the child lives,
.:ﬁ:"f;d he/she eats aﬂ-::.ll_‘his /her lifestyle

thee home. -

Several studies ha
Nigeria to determine t
academic achievement of stu
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) found out that children from high sociv

sconornic class tend to be quicker and more alert to learning

tendency of performing is higher than in
children from the low and middle class. It is generally
believed that parsnts in higher socio economic class have
enough resources to cater for their children’s education and
opportunities needed for their academic advancement. In the
other hand, Famon and Kegan (2005) asserted that students
from low socio economic backgrounds who aitend poorly
funded schools do not perform as well as students from
higher social classes. For. many years it has been shown that
students from a low sogic-economic background do not
show effective performance in school (Heyneman 2005).
Another finding is that of Kahlenberg (2006) who concluded
that Socio- economic status-the middle class schools tend to
& perform better academically due to the support at home and
- such students come to school more prepared than those of
I, lower class school districts: In middle class schools, stu dents
€ are exposed to an environment that values education and are
& less likely to be involved in discipline problem. Middle class
 parents are more likely to supportand become involved in
school activities that promwote the importance of education to
& the students.

and that the

& There are various submissions from scholars on the issue of
& cocio-economic backeround and its influence on academic
= achievement of students. Bowles and Gintis(1976) believed
@ that the performance of a child could be a function of
£ cconomic inequalities of the society. To them, children «f
& capitalists’ class are opéned to a better form of schoil
8 training and orientatidfi which directly reflects ther
i expectation of the society while children of low income
£ group may bedevoid of these basic opportunity and they
| 153 |
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life, income, am o e

those who occupy the most prn—:shgtmfsrpnsumn . :

llra yn this bnc'r:;mmd are termed as cmldll*er} fr?m ;uf;ftmi:
home environment, While middle class are mtwet jority
B i Norme. TR St BrouRa e those with the

gy m-“ct"c"lﬁ.-?ticma? statug, This last group
coupa

-
income and : A
L for learning. They are

II' I".-'-""'i 1 rL
£ — Fal - 1T
[-I.l-’.;:‘-\.l-'-'-_ldl- ME':L__“:]-CI Ly

l ln'wi 'H:L:E:.:L poorly fed and accommodated. '5}*;13: ;if;_;
:-- ndition often put limit on their advarfcement ;.n - w}; i
\em Erom diccovering theit Eu‘.ll_p‘]r:rtentllals. Etu m:m1 i b
moor n fulfiling their _Einanmal obligation may p -
s, while children that accept responsiot ities,

el in 5'_1'1.001: y ~ r
P iy i sd d acti‘iiﬁeﬁ are more ll]r‘{El}f' to perfﬂrm well

carry out assigne vl
in schuool LAv05e11,1983), 5

eman (2005) stated'ﬂxat for mmany Yyears, researches

Heyn 1 i e
h 1*;1: revealed that students do not .shmx.t ;fif: ]Lw
serformance in school whose parental s0ciO _s'ra ; ° atwd};
!1 he academic achievement of student 15 g

lated with the low parental socio-economic status level

. 55 to source and

as | ~vents th individual in gaining acce :
0 Pmm; iémidng (Duke, 2000 and Eamon 2005). Farood,
nd Berhanu, (2011) concluded that the

reso urces 0
Cha udhay, Shahq.a
higher level of socio
[unelamental role
f. T . ’J
ach jevement. I\d:}ra‘hlﬂ}g“ (2003)
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& gchievement of the students. Rouse and Barzow (2006) state
. that the socio-economic status has significant effects on
¥ . a f 4+ =

3 educa tional achievements that contain ftest scores and

& continue to affect the child throughout their adulthood.

Socio-economic status, therefore, has also been known to
- gverride other educational influences such as parental
E involvement (Neal, 2001). It is believed that low Socio

4

: cconomic status negatively affects academic achievement
§ because low Socio economic status prevenis access to vital
& resources and creates additional stress at home (Eamon 2003,
& Majoribanks 1996, Jeynes 2002). In view of this,Ulvind (2002)
_asserted that significant predicator of intellectual
% performance at age of ‘8 years included parental Socio-
L. conomic status. Thus, other researchers such as Singh
(2007), Omprakash, (2011) had posited that parental Socio-
f oconomic status could affect schaol children as to bring
®about flexibility to adjustment to the different school
§ schedules. The Socle- economic status is a determining factor
= on what strategies that could be implemented in the
i curriculum o assist students. It also could change the

“brocess on how students ate evaluated and assess econornic

jstatus (Garzon, 2006). Ao

v N
Pyt
.I

£ Socio-economic status isa-definite background variable that
| cpresents a feature of the social siructure in society (Oakas
2and Rossi, 2003). It is a fact that families where the parents
e privileged educationally, socially and economically,
£oromote a high level of achievement in their offspring. It
Filso give higher levels. of psychological support for their
S children through enriched atmosphere that promotes and
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snown to provide more “cognifively stmulating” and
supportive environments at home which has a positive effect

on school performance (Eamon, 2005).
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letermined by combining parents € L‘f,‘mfj Saif‘mé
CLELE 5 ) ; ; ; :
secupational status and income level (Jeynes <V ;5' - liir
i 5 g : sbatus
Mebmood (2011) state that Socio econclwnihi n_ﬂ;gn f a
I mbined measure of economic and social pos _f' of an
ombinec Ies Tl . :
P family relative o others on the basis 0f Income,
individual or famml} Y vt have vepeatedly ol
lucation and occupatibrt grdies have repeatec)
swlucation at : e "
educa . Socio economit status affects students’ outcomes
s i, d Luster 1998, Jeynes 2002, Eamon 2005,
i = ' i . .
ey T It nay W o
Majoribatiks  1996). Students who have 3 1 likel T
g - tus earn lower test scores and are more 11xely o
VI IMLC Sleikla L e i = 2 i o " i
| iy it L:f school (Eamon 200U5) Low Soclo- SCOnomuc
Aron Otk b . i it :
{4 tus students have been found to scare about tlaa; percent
SLATUS Sl - : - i o
.I| wer on the National Assessment of Educa‘téonﬁft _ :i?ggggm} IILEL
VLA I L s " :
| ha Hizher Socio economiic status students (Seyirie _]1 ,ji
than Hignet i . irely an
\ s understood that low 50Ci0-econOmuc status negcakt:ievgment
e vmﬂﬂﬂ? affects  students’ acadernic @ dent does
de pressingl] to low Socio-economic status, a stucent ¢o

Jeynes (2002) observed that parental education levels
exposed the clearest patterns of variation in student’s
attude towards school and post school options. Also,
Western (1998) found that students whose parents had high
educational levels had access to a variety of resources which
~assisted and facilitated “their participation in University
studies, Thus, according to Barnard (2004) asserted that the
academic performance of students heavily depends upon the
parental involvement in their academic activities to attain
the higher level of quality in academic success. Educated
parents can better communicate with their children
regarding the school work activities and the information
being taught at school. '

Theoretically, conflict theory of Karl Marx (1818-1883) a
German philosopher, ‘économist, sociologist, historian,

journalist and revolutionary socialist maintained that socdiety
is structured in such a ‘way that it also brings about class

hecause due ditional

| i1"|L":1;' access to important resources and generates ad
i L . i
\l |

L8 : 5 2':' " 3% ¢ e SI t

(Balha rudin

£ social classes: they are the capitalist class or bourgeoisie and
.. i© the working class grl‘ the proletariats. An individual
education is also an important aspect of the socio- g

relationship to the means of production will determine their
| \ PParental : { students because it is expected that = ; classes. Hence, the most powerful class owns the means of
Omic status Gf.scgoﬂt 55 oducations  are significantly §8 production and the least powerful class sells its labour in
. d students.:
p arental an :

'\ goon

tal
coyrrelated. Farooq et al .(2011) concluded that parenal

int i ievement
A0 B oot on academic achievement
'In o ducation had a significant eff i

students. According 1@ Famon (2003)

& order to earn a living. According to Donnell (1981) Marx
. views society as operating mainly . through class condlict,
& where each class pursues its own interest and then brings it

I of the he academic performance of the students-—& into conflict with other classes.One may argue from Karl
E. R affectsh’f fﬂ educated mothers obtain higher test 8 Marx points of view thatthose from lower social classes leave
| ‘Khe children of highly edt

i ' o been |
« Also, mothers who, delay child bearing have be
E100rES, : V
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_. the education system Ea_r_"li_Er than those from higher classes.
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| The inﬂ_plicatiol’: of conflict theory to

class backgrounds. s Taee :
ediucation is that educaton is impor';?:ntlsqggl m:-t;{:uuons in
any given society. Thus, Walyaki {F.L,.'I.Jbﬂ) pu}s*-.tegE ,that
}"'.I‘I-nl‘i‘ml'l‘u::i_’ and achievement of learners in school differs as
o result of unequal allpcation of resOUTCEs, perhaps of
different strata of the society:

The foregoing discussion  had e?tablishe? Ithat ?;Qcm—
gconomic status and host of other factors re;anr}g to home
eryvironment of studenis, educational backgrouna cf_ FEEETE:
and parental occupation could have efffact:: I:an ft‘l;l ents
seademic achievement generally. But it has Ci Ii:ie*eri
pstablished if these factors can ~1so influence the percepilons
‘ their academic performance. Ones
11L~1-..~_vptinn about an iséye tends to forljn Hc:nr}e?_l attltudi
rowards such issue and this can also have dlrez_t 1?‘ 1.1en-:§ ,0-

ones’ action towards fhe issue. One of the l.oglc this stu E-; is
based is that students .do form perceptions abouc';t a:;r
academic performance.:g[i_‘hese perceptions are }r:?tciegr
related to their attimde}f-_t_pwardsitheul a‘_c:ladermc activi th.
Also, the attitude towards-acadermic ar‘:tml:{es de’fermr;es he
extent to which the studehts will achieve In theEr aca e:?lc.
Therefore, anything thatiniluences ﬂ‘ll? El.mder}ts percep lt;'.[;
of heir academic activities will definitely influences

stud-ents’ academic achie_v_e_ment.

of the students about

The situation in schools in Osun State, Nigeria worth l{mkmg
iﬂi‘ﬂ., in other to determineé the influence of ’%‘ue th;ln'hi .
packground on the perceptions of the stw:.lents a m;, est
acaclemic performance. QOsun State, estabhshf:d on 'ugt:_:lmt
27,1991, is one of the six south-western States i Nigeria
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# covers 14 875km? land ana tne population as at 2005 was =
§ mves I

b 137 625

The major occupation is agrarian (The official
L website of the State of Osun). The level of industrial
I© activitizs is so low and the majority of the populace are low
income earners.

- The worrisome situation is the attitude of majority of the
. senior secondary school stiidents towards education. Almost
& 1] the students are engaged in one type of job/business or
the other. The boys involv# themselves in various job such as
‘okada’ rider (motor bike for transportation), farming, bus
B conductor, and so on while the girls engaged in tailor, hair
b dresce, petty goods seller and so on. These students engaged
® i these jobs during closing hours, week end and holidays.
¥ With these activities, one doubt their commitments to
§ academic activities and their perceptions about their
§ :cademic achievement is also in doubt.
L 1t is against this background that this work is being
§ undertaken to study the. socio-economic background of the
. secondary school students in terms of monthly income,
¥ cducational attainments and occupation of the parents as
| elated to the students’ perception of their academic

§ Hypotheses afy

L Hoy: There is no significant relationship between parents’
! monthly income and th§ students’ perceptions of their
§ academic achievement.

Hoa: There is no significant relationship between parents’
¥ educational attainment and the students” perceptions of their
§ academic achievement. - :

4 159
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academic achievernent.

Methodology ‘ | o
The resuar:ﬁw design adopted for this study is correlational

type of survey research. It is suitable for this 5m+::1}* b;‘@use;t
involves direct contact with the sample I'rhnt aw; the
characteristics, peramnalities, qualit".‘e:*a EIlI'Ld attitude which are
relevant to the investigation. Descriptive survey enable%; th%
researcher to obtain relevant '111fo‘rmanon that hav? clf:curreg
from a representative sample of the targf:—t population a:;
the co erelational enable the researd}ez:s_:. to examine the
rel ationships that exist 'bgﬁﬁeen the variabies.

The population of the study were private and pu‘blaé simcfx
gecondary school studenis 1 Osun State.Dsu_n_ﬂ tate is
divided into 6 geo-political zones. Three geo—puhmal ionesi
wrere randomly selected. Jor tris stud;{. In each geo-po mlcat
zone, simple random satnpling technique was useddt? SE-;:E
5 schools. This gave & total of TIEE sc:hmlsf, samplEe _ ::nrf -
s tudy. Systematic randomy sampling tElr:hI"llq'Ld_EE u] ;v en cie :
~umbers of students in the class register 13 use - to 53 C
averagely 40 students from each of the five Senior r?:en arljt;
Schools in the three geo-political zones. The total samp

contained 615 Senior Secondary Sehool students from three

geo-political zones which are: Ede
respectively.

Two research instruments were used to gather data for t:]:lE':
These are questionnaires titled ‘Parental Socio

study. (PSEB) and ‘Students Perception of

Feonomic Background’
their Academic

C1ED

ETable 1:

Tkirun and Oshogbo

Achievgmfent’{SPAA] These questionnaires )

i

fo Jneind Hiz Migetion A¢ademy or Ealicatiun WaEDn 100 ) day, 2014,

'E‘-" EaE o ',_...,_.I.;;;.:'j—"_._a:_mn—ux.;k_,.-n;l;uw T s & L SIS B Atk e R s s
L I e 1 Vi R i 1 ilimaet =k ~ Py KL, £ .
g, == aEslINedw Lu ave our-PDoln. likart scale o whicn the

l‘f respondents  indicated - strongly  Agree(SA)Agree(A),
Disagree(D) and Strongly Disagree(SD) in scoring 43,2 and1
¢ vas awarded to SA,A,D and SD respectively for positive
statement while the reverse is the case for negative
- statement. ,

§f The research  instruments, being self-designed, were
,-; subjected to reliability test using Cronbach alpha technique.
§ Twenty Senior Secondary School students were selected who
b (vere not part of the main study. The reliability coefficients
E . btained are 0.75 and 0.8} for PSEB and SPAA respectively.

i Pearson Product-Moment ‘statistics was used to analyse the
£ data and the hypotheses were tested at 0.05 level of
g significance. 2

oo i 1

& Results

¢ Analysis of Demographic data.

Distribution of the Students Based on
Parental Educational Qualification.

their

& Educational Level Fathg!_é Mother
Freq S % Freq %
Non-formal educ. & T10 23 3.7
L Primary educ, 47 1! 78 43 7.8
: Secondary educ. 198 . 322 262 426
58 % j 94 65 106
OND 34 115 47 7.6
- HND g7 '+ 158 57 9.3
First Degree 62 10.1 51 8.3
Sef:and Degree 45 .75 i 4,2
:Ph.D 59 0t 96 22 3.6
% No. indication 08 13 33
 Total 615 . 1000 €15 1000
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Table 2: Distribution of the Students Based on Parental

Oeccupation _
Parental Father. Mother
cupation )
i Freq %a Freq Yo _
17.6
Civil servant 206 - S?LE; ﬁa -

i ; 11 ;
Professional T2 ‘ .
Business 205 o 333 257 ’
man,/ woman ol ) 2
Petty trading 44 /§7) 150 5.;41
Farming 66 ;_; 'Lﬂ;? E;i ]
Engineering 4 ilg 18 29
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r’;ao’c;? g15 . 1000 6.5 100.0 2
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t the largest proportions of the students
kave fathers that are civil servant (33.5%), those with fathers
who are business men are (33.3%). Only 11.7% have fathers
who are professionals, 10.7% have fathers who are farmers,
7.2% have fathers who are peity traders. 0.7% have fathers
who are engineers and 2.9% failed to indicate their fathers’
occupation.

SRS (DA
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Also the table shows that 41.8% of the mothers of these
students are business women, 24.4% are petty traders, 17.6%
are civil servants, 7.2% are professionals, and 6.2% are
farmers while 29% failed to indicate their mothers’

occupation.

Testing the Null Hypotheses
Hoy: There is no significant relationship between parents’

monthly income and the students’ perceptions of their
academic achievement.

Table 3: Summary of Pear:sbn Product-Moment Correlation
Showing Relationship between Monthly Income of the

Parents and Students’ Perception of their Academic
Achievement. :

Variable N Mean

Sid.D | R Sig | Remark
Students perception | 615 | 60.28 | 8.41
of their academic _
achievement ' 0.083 | 0.30 | significant
Parental Monthly | 615 | 1505 | 522
Income

Table 3 shows that there is a significant positive relationship
between parental monthly income and students’ perceptions
of their academic achievement(r=0.088, P<0.05). Therefore,
HO; is rejected. The positive relationship implies that
4% 163
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the students PERESEHET % students’ Perception of their Academic Achievement,
SR ciomificant relationship between parents’ & | Variable N | hlean |51'i Dev. | r ‘515 Re-
Hoa: There 1s RO S50 he students’ erceptions of their L _ mark
educational attainment and the stuc 1% & [ Students 615 | 60.28 ] 8.41
Scademic achievemﬁﬂt- P . perception ol their 0.069 | 0,088 | Not
| B ) i academic o | signifi
! bl 4: Summary of Pearson Product-Moment Correlation § achievement ' . | | cant
Ie'l::ht .R le:ie nship between Parental Educational | Parental 615 | 6.08 \ 1.85
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ble 4 shows reveal

s that there is

educafi

a significant positive

onal attainment and

& .ble 8 reveals that thefe is no significant relationship
¥ ctween parental occupation and students’ perception of
§ their scademic achievement (r=0.069; P=0.5). Thereiore,
# HO: is not rejectad.

'.'Summary of Findings
§ Based on the analyses and the interpretation,
B are the findings of this study:

the following

: sitive relationship between parent

' s @ - There is a significant po
L relationship between Pe’.l‘.,émal 5 g P

students’ perceptio el
P<0.05). Therefore, HO2 18 rejectec.
increase in’ the level
brings
their academic achievement.

5 No eigrdﬁceﬂt relationship betwe
students’ perception

implies that
attainment

perception of
Hoa: There i
occupational

cratus and the

about Increase

acaclemic achievement. i
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n of their academic achievement {f.=D.DE|};
is 1 The positive relationship

of parentel edueetieeel
in their students’

en parents’
s of their

L monthly income and the students’ perception of their
. academic achievement.

§ - Thereisa significant positive relationship between parent
8 educational attainment and students’ perception of their
§ academic achievement and

§i- There is no significant relationship between parental
& occupation and students’ perception of their acadernic
@t achievement. s

finding reveals l:het‘fi“:'riancial status in terms of monthly
% income of the parents hdd a significant relationship with the

erceptiens of the shidents about their academic
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\cademic achievement. This might be as a result of the fact

that parents with high financial status will ‘nam_re the rr_lf:an;, to
\ake care of their children monetarily. They can aFtnr 1o
cend their children to private schools 1%’1’[}1 an_:ln_equatﬂ L.Eadung
aids and materials that will enjnam:e ::aftectrwe teaclzurég Eamj
learning. They can afford to give their r_hﬂdFen £00 D?d
and balanced diet that will lead .tG sbl.arper 't‘arz‘im t]f] {'EPET m?
the vigours of learning. The hag‘nI income fami j.ff T'de. the
sdvantaze of giving suppert 10 their children b}r r;u:r; i lig a
condiucive atmosphere at home with electromic ge;_L gle.;.l ml
aid learning. They also give higher lgvels of psycﬁo {ig{-]iiab
support for their children throu gh enriched ?n‘iﬁ?;‘en : a,:i
prowmote and encourage-the developrent Of 51 ; 1Tq1§ e

for success at school Williams et al _{1‘993}. Students ! :;:.m%
parents with high finangial status have the a.dvlanti.ﬂeﬁn
being well prepared fﬂf{?-_lscho?l, they g0 1{tu F;C m;m;i ;n
enough food and money and they were taken crhs oL
school bus or in their parents private cars, sO they :,;Ed s
school refreshed and ready }:mt lea.rl? ;L:iert ;h?:llc es ; 1?;. fzg-

w financial status that Wi

g::tl;nz walk before they. get to school. LKalﬁenb‘i;El (Zcﬂlﬂgi
asserted that financial status of students In the middle cla

schools tend to perform’ better academically due to the:

support at home and stich students come o school more

prepared than those of lower class. High income enables

i ir chi tages of opportunities
. onts to give their children advan : .
Et:ifnmenef can buy and this leads to higher academic

achievement. Farooq et al (2011) concluded that the higher

level of financial status ig. the best indicator which plays &

fwindamental role In '?Eomnting quality of students’
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a chievement. 4
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§ The second finding of il study is that parental education

¥ has significant relationship with students’ academic
¥ achievement. Educated parents can assist better with their
& children regarding the school work activities and the
i information being taught at school, Barnard (2004) asserted
E {hat the academic achievement of students heavily depends
i upon the parental involvéement in their academic activities to
€ attain the higher level of quality in academic success.
¥ Students that parents aie educated have the advantage of
® discussing with their parents at home about their school
€ work and such parents’ assist their children with their
& assignments and are able‘to enlighten their children about
8 their future career, Such parents are able to interact with

86 their children teachers at school and are able to contribute

8 positively to the teaching s in their children schools. Such

& ctudents also have access to variety of resources which

g assisted and facilitate their. participation in school. Academic

performance of students heavily depends upon the parental
& involvement in their academic activities to attain the higher
€ level of quality in academig success.

i However, the findings ‘tévealed that parental occupation
L does not have any significant relationshipwithstudents’
_perception of their academic achievement. The more the
parents are occupied wifh their job, the less they have time
¢ to assist their children ofi school activities. This might have
fibeen the reason why the relationship between parental
# occupation and academic hchievement as perceived by the
§ students is not significant.

“This study was concernéd, with Parents Socio-economic and
Education Background on Students’ Perception of their
*academic  achievement. " Correlation research type of
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AD students wers rancormly

vey was used ,
selected from 13 Seniot Secondary Schools in 3 gec;poli*j.;aj
sone of Osun State. The sample contained 613 Senior
Gecondary School students. Hypotheses were fﬂrmu%med
\hat relate Parental monthly income, parental educational
attainment and parental occupation to  the students’
perception of acadernic achievement. '[”heT results ulf the study
reveal that increase in Parental monthly income -FJIlﬂgE abm}t
increase in the Studerits. Perception of their academic
achievement. Also the Educational Eac}r:gromld of parents
nlaye a significant rolé in influencmgl t1ue. academic
achievement of their children. That is why it is right to say
that high Socio-economic Status of the parents ‘P];aj.?s a
fundamental and crucial tole in the en_‘rl"tancement‘ of their
children’s academic achievernent. In view of this, These
socio-economic factors should be kept a}:rrfaast by the
teachers so as to be able.to watch out for their influences on

students learning outcomes.
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n

Recommendations = 1
As it has been found out that financial status of the parenis

in terms of their monthly income and the_ educaticnﬁl
attainment do influence students’ perception of their
aca demic achievement in Osun State, Nigeria; therefore, the
foll owing recommendatios are proffer:

» Qsun State Govermné’riiz; would need to do more ﬂ".lEI.I"L pay;
teachers and paying’for the external examinations ol
public school students but also should prowﬁe
scholarship for poor . students who are n:ttt?llectua y
sound so as fto assist;their parent in giving them

ualitative education: Also, necessary learning resourcgg
such as textbooks, instructional aids, laboratory, an :

library facilities should be provided in the public schools
o 168
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£ » Government should provide not just a free lunch, but at

least & balance diet afternoon meal for the students to
assist with what their parents has been able to give them
at home. This will not only aid the mental functioning
but also enhance their perception about education and
reduce their involvement in menial jobs.

¥ % Parents with low educational attainment should allow

their children to attend after-school lesson or if they can
afford it, engage the service of home teacher to attend to
their children academic needs at home.

§¢ > Teachers should watch out for students from poor family

and counsel them, so that they will be able to cope with
challenges in the classroom, '
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