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Abstract

This paper sets to examine the nexus between Universal Basic Education

(UBE) and Equal Educational Opportunity (EEO). The thrust of this paper
also examines the Nigerian education system with a view fo identify the

status of equality of edueational OppOTTRILY fn Nigerta. Itjuriier providey
the evaluation of UBE as a tool for effecting Equal Educational

Oppartuniiy
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Introduction

President Julius Nyerere of Tanzania once said Africa has not
muchthoughttothe problem of education (N yer )
the problem of education in A fii
of clear-cut of socinlogical and
well as borrower attitude
country,

really given
i ere, 1967). Inhis own view.
ca 1s multidimensional, It ranges from Tacl«;
and philosophical politicization of education as
n education programme that is foreign to the

E;eg ;Eﬂ] ift,;:ll] r:e ite |=_-r|lr:;i fééd pr?blem with education worldwide is the inequality
¢ - 40 15395 at India New Delhi International i
elglujatmn thematized the forum as Declaration af ?hecg-l;bocl:;zfig
1|[:':)Zn4[.rlai Gﬁvement Report, 2001). Nigeria as a member of the E-9
o ries, that ig, a country with the higher number of illiterates. Thys it
p:D;]]'::lfi the flc-)fujs of rhgcna education to establish a type of educatim;a]
I ne which will fit to eradicate illiteracy with the aim ivi
: [ L g f i
E }r{lu;: ation equally to all and sundry, In view of this, Oladokun (2 EI{]O'-’] f%?t :::E
l_p alms that on 30 September, 1999, Universal Basic EdLICE‘LtiC':'l (UBE)
i‘ ;;g;il;m;;fdwtas Inlunched to establish an education for all programme in
1 C give equal opportunity in education t iger
especially the children ofthe schoal- going ages and adults a?[kaé e
f;:‘ﬁ;lggf;:;s:efjal attempts have been taken by Nigerian Eovernment and
stakeholde education to eradicate illiteracy and to oive citizene
Opportunity to education, Sociologically and phﬂﬂﬂﬂpﬁ?ﬂ'ﬂu}f mﬁfizifﬁﬁ
questions we need to ask are; Is education equal in Migeria? Is UBE capuab?e

of providing equal ecuca p ouel i Migetia
R EEqD? educational epportunity (EEO) in Nigeria? What is UBE

Universal Basig Edueation

The UBE visian i
2 intends to promote a leamer and soc:
: : _ ; society ce
ﬁliél?{::r]f’&]:’};l with a curriculum that strives to emphasize thefibiligrﬁu?‘
: furmeracy to that of skills acquisition in the primg
well as Junior Secondar % i
: 'y School. Hence, UBE vision intends
¢ 3 I " £ tu
g};h[_ldlrenhwho Arenot limited in content to "knowing' but also 'duing’pljlﬂﬁ;:aﬁ
15, the UBE curriculum emphasizes the followings: :

1 teach lo caland crafls (primary and Junior secondary)

2. teaching of creative skills
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B, teach fundamental human rights and respect for others rights:
4. teach citizenship education as well as the ideals of democracy
5. to teach sport for healthy physical and mental development
b to teach vocational skills (in junior secondary)
S teach information technology and seientific knowledge;
8. to teach essential life skills required for daily needs e.g, health and

sexually education, HIV/AIDS education,

aesthetics and
environmental education. .

2 teach cultural values, ethics, morality, discipline and peaceful
existence.

An ambitious education programme to eradicate illiteracy, ignorance and
poverty as well as stimulate and accelerate national development, political
consciousness and national development political consciousness and
national integration (Federal Government of Nigeria, 2001).

Education on the first page of National Policy on Education (2004) stresses
that education “is an instrument par excellence for effecting national
development. Itis not strange; therefore, that UBE programme is conceived
by the Nigerian government as an instrument for affecting the goal set in the
education policy. This interpretation has its own conceptual implication,
that universal education is conceived'as an educational programme to
eradicate illiteracy and poverty as well as to stimulate and accelerate
national development and this is to be achieved through Universal Basic
Education, This interpretation is regarded as capable of building in those
who benefit from it the ability to werk up their own formula for raising them
above poverty and ignorance so as to contribute to the society at large. This
interpretation is informed by the government apitation to imbibe
international instruction for all collaborators especially E-9 countries, in
which Nigeria is one, to eradicate illiteracy,

Eradication of illiteracy itself is the first of the goals of the Global
Millennium Development Goals (MDGs), The United Nations (2000)
states the two largets gﬂﬂlﬁ Tuss

Halve between 1990 and 2015, the proportion of people

Target 1: ;
whose income is less than one dollar a day.
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Target2: Halve between 1990 and 2015, the praportion of peaple
who suffer from hunger,
Also, the International collaborators equally agreed to “achieve universal
primary education” with a view to “ensure that by 2015, children
everywhere, hoys and pgirls alike will be able to complete a full course of

primary schooling” (Akintayo and Oghenekohwo, 2006: United Nations,
2000).

Nigerian government as a partner in the various covenants entered at
different summits had to adhere to the directive via UBE,

Table 1: International Conferences Held on Education forAll

'S/N | DATE HOST TOWN THEME
COUNTRY _
{1, March 1930 | Thailand | Jomtien Declaration and Framewark

; far Action on Basic |
' Educatian for Al

Agenda

% 195z Burkina Ouagadougou | Pan African Declaratian an
. Faso the Education of Girls and
Wamen

3 1993 India New Delhl Declaration of the E -4
. Countries

4, 1935 Jordan Amman Amman-Reaffirmation:
o) Calling for forceful

3. 1998 S/Africa Durban Statement of Commitmant

to the Promation of

Education for All,

Johannesburg | EFA: A framework for Action
; In Sub Saharzn Africa

7. |1999 Argenting | Buenos Aires | Ona Decade of Education for

all: The Challenges Ahead

[ Dec. 1599 S/Africa

8 |1%99 LIsA NfY¥ork City | World Surnmit on Childrens
| | Education
9. | Feb, 2, 2000 | Brazil Recife Re-Aflirmation: Education
far All,

10, | April 2000 Senegal | Dakar World Educztion Forum:

| Post-Jomtian Delibaration,
———— )

Source; UBE Annuz | Report 2001
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To accede the international call and to use ed}zcutiuu to accelerate T_ltmnal
development, Nigerian government conceives universal adu{ﬁt 1;11;; .aist
? - " 3 . lﬂ
i tation has implication for process, :

defined above. The interpretat ieati s

i i i | education 18 a process throug

ves the meaning of which universal ede ‘ ! /
iglllitiracy and poverty ate eradicated nation wide so as to achieve national
development.

Universal Basic Education (UBE) as Nigeria's Response To Global
EducntiﬂnrfarALL{EFA}

Migerian government step at 4.“:11111&::12:11111%i UBE prc;gxleri];;:re 11;;{ ;h{:] ;f?f; ;}{
ith wi rage than the earlier educational p

;*:_th am dgznf:;:nngﬂ.lllﬁ} which has been largely r:fmscd by the status of

Nil;:r;:as a signatory to the declarations of the Jomtien World Conference

on Education for ALL.

The UBE objectives, based on the Jomtien and Dakar Declarations are to
ensure the following:

u full mobilization of all classes in Nigeria society in & favour of
comprehensive and quality early childhood care education.

i i d junior
. of children and adolescents to primary an .
i:}loicdi:;sschaoling, eliminating all forms of _sc:-c:tai, economic,
political, gender, cultural and alt other obstacles in the process.

L Enhancement of quality education with due emphasis on
curriculum enrichment,

. Teacher improvement and promotion of life long learning skills.

P Raising functional literacy to the level I}s:r:dcd to empovwer the
: adults for full participation innation-building.

' Fnriching and streamlining the nation's non-formal edu-:atms
m . H '

5 Asivants io improve the socio-economic relevance an

productivity of the beneficiaries of complementary education

opportunities.

' & objectives of Nigeri :. Not only that,

. inatream of the objectives of Nigerian U'BLN{'I_
T:l-lb:&'grebﬂzcm::{;iation as a UnIVersal phenomenon derwes ft_‘{lm the
e o ]':#Ev.laﬂlar'ltion and frameworik of Action on Education for aLl in ]_99_'0
giﬂ:ﬂ 1976) Lﬁccording to Olkeediran (2003) and Obanya (2003) within

107

o
.




; T T ey e
e T TR ] T T T v lum—'ah.ﬂ':iwm“

this declaration, the universality of Ni

' bal expression as basic education is not sim
€€55, not a question of number of years of sely
more of a question of consolidatory literary and numeric, the acquisition of
socially eppropriate life skills, and especially the skill of learning how to
leamn. The education includes informal, non-formal and formal education
all fully integrated 5 i - In this sense,

education is regarded ag an instrument to sustain the beneficiary will posses
after education for better livip 2 and development,

Obayan, (2003) hi ghlights the UBE global EFA, scape thus:

B Programmes initiatives for early childhood care and education

2 special programme for nomadic populations

3. education programmes for the acquisition of functional literacy,
numeric and life skills, especially for adults (persons aged 15 and
above),

4, non-formal slkills and apprenticeship training for adolescents and
youthwho have not had the benefit of formal edyc ation

&

out-of-schoql, non-formal programmes for up-dating the

knowledge and skills of persons who left school before acquiring
the basic skills neaded for life-long leaming,

Also, Federal Government of Nigeria

tagged Dakar Framework as e flected in
thus:

(2001) highlights the EFa goals,
the mainstream of the URE policy

L; expanding an d improving comprehensive early childhood care and
education, especia

ly for the most vulnerable and disadvantaged
children,

ensuring that 2015 al children, especially, in difficu)
circumstances, and those belonging to ethnic minorities, have
aceess to a complete free and compulsory primary education of
good quality,

ensuring that he learning needs of a1l
met through e quitable access rg appto
Programines,

¥oung people and adults are
priate learning and life skijls
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4 achiéving a 50% improvement in the levels of adult literacy by

2015, especially for women, and equitable access to basic and
continuing education.

a':h] :v"lg g'Ild T € quﬂ']‘ltE? ACCEss Elud ECIHBUEHIEI]E n hﬂﬂ.‘ﬂ

education of good qualities;

i ion and ensuring
' i aspects of the quality of education
% ggéﬁ:a:ﬁ glfl aﬁf::u that Iecngnizu.b]? andl measurable outcomes
achieved by all especially in essential life skills.

i icy is a giant stride at putting
igeri lobal educational policy isa giants ting
e }Jliﬁ?rf Esep:nnii:?y? the global vision of Edllclfltmlll.l I-Iluuﬁ:c;,u &t f;sr.
mb-ﬂ;js that Equal Educational Dpp(!ﬂumt}’.{EEO}lS§t11 f;; ﬁz; il
?mm the citizens because of thelltnequghtg,r_t th;;v:: rﬁn?cuts L
: i instance, many childeen, despite ver i
perpemtm‘tg 15;3;;; s;::}tﬁs of U}];lE, are still seen loitering a:.‘l:rur::':::h Sillér:ll;gt
ﬂfl Lhel ;DnTzri; either begging for alms or hawking, These chlhlc[marents o
b m?‘t from the UBE programme because of the status of theirp i
:fsl‘l:ntblecausethestatcdwas not support the policy with welfare package.

i ey i 4,
UBE policy has been spelt outin the Nj;l?':ﬁ:] 20‘1;;&%:;1 ﬁldguia;n::; :;‘ fﬂar::_l ;
5 is' qﬂ'ﬂ:nﬂ ‘?1? bf: Hl?::'lididwfﬁc:‘rlz% citizens, This staternent ii}dif:atels ’rhafE
pDSSlblhtESZml miwfr and of wider scope. But then, t]lﬁf f.iescnptmnl IS-HSE
b ilm 1: because the criteria of need and pDSISLblllt}f are aynbjgi{ ‘:he
el t?_:; j nu;.igh to spell doom for proper implementation ﬂ"d :
s Capa[ne ;131‘ words, if an educational programme is to be prov Jt eb
SNt d s d possibilities, then it is suggestive that, it may ng z
baﬂﬂlfl g ﬂti . a£c constraints to put them in place, whrjrcfas E;S}
e bcrc rovided barring all constraints because it is a life
Educat{?yn Tulljftcmfstlsaint will eventually cause gross inequality, which is
necessity.
againstthe goal of UBE.

Equality, 2 Word that Connotes Relationship

it ' i is, something is
i i ionship bebween two things, That is, ngl

i gscribes a relations ek : L o
fibesi ther, A discuzsion of equality of s:d]d.:c‘ntmnﬂi upportur;e’ri“
equﬁ} to th? Ddiu [Ic{atim:.’h.l?gbetwaeng-rnupg.l'ind1v1dun1ﬂ. nﬂdﬂ-tﬂ'\?}". [
als;fl umdmzpiiunal opportunity 15 &qual, : A[s:!, because Equ: 1{;}11&0&
t}l:jmr t?u;al. opportunity examines & relationship, we shall exam
educati ;
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(formal ed

B——— T

definition that wi)| clearly indica

in | te such relati i i i
facilitate thinking about what mus et gohip i oy

tbe equal to what, For instance,

1) Aand B h i
e it ave equali f
which is in the form e

relationshi
below).

2)

cation opportunity, Thig expression
e of'a sentence, exhibits the fact that equality is 5 dyadic
P {As an analysis, this eXpression is equivalent in Mmeaning top 2

AandB have same amount of opportunity for an edy cation

In tes ) i i
';1!1&1‘:-:]'1? 11‘ the concept Ol conception distinetion used by John Raw
i ‘Gm; he offered ouﬂfnes the concept of equality of educa
o 1].:ing 211:}, and ftlsol specified in addition what constifutes aducaiié:
Upportunity would be to offe i
1 | ' & conception of equalj
ducational o Pportunity. Rawis explain the conce it th{?s: e
e concept of Justice as i
i ! e ] (el
fh; ; arious eolneepn.:_mlﬁ af justice and ag being- :.;oc;,:‘gf?ed
Ti: ;3 role 11'.1';-zc!i'.._. different conceptions he Ve in commaon,
z'-i'? e wha held c;:':_{’.l%mnr conceptions of Justice can then
; _:_ra.lgﬂu.:e that institutions are just when no ar."_rz'rr:rr}l-
Isinctions motions are made, between PErSOns in the
and when the ryje

i, the
tional
n and

OHCEPE of fustice, are left apen for eqch fo

rlo r.’fe Principle of justice thas fe
hich similarities ang
are relevant in determining
€V specilly which division af

a::':'_'ﬁ'erence.r among persons
rights and duties and ¢h
advan zages is approprigie.

An analysis Fr

aPPIEEii:;;:: le ﬂ]:_“wm of John Rawls above 15 2 pointer to the fact that

valuc_jtud 12 1__3. concepl, equaht;,lr of educational Opportunity re ;Irarj

guidetolife, T it Lire im endorsement ofhe concept g o
- L 0e point that additio i ; :

OIE to explain vyhy onal value judgments arsrequired enables

there isso much a greement,
Animportant factor warth ¥ of mention at thi
Argument of o ducational Upportunity also de
Judgement of what constitutes an education,

ucation) to be the only proper edrf ctn, e caly e

teation, ag contrasted o an
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education in hunting or fishing then there is a problem of distinction or
alternatively, if one makes the value judgement that mastery of hunting,
fishing does not constitute an education, whereas academic mastery does
constitute an education, then there will be a problem of what constitute
equal educational cpportunity for those who found themselves pursuing
formal education and informal education,

Sociologically, the culture of a group may encourage hunting, fishing and
so on, while another may lay emphasis on the compulsory school life where
days are spent in an attempt to develop oneself academically, Granted this
typical condition, we can see that the issue of whether or not pecple have
equal educational opportunity will dependin part on the value judgement of
whal constitutes an education.

It is also necessary to clarify the idea of “having an opportunity”. Let us
assume that academic educational goals, inherent ability and
environmental differences are such that people with different- value
orientations can understandably still come with different equality-of-
opportunity judgements when looking at the same situation, In addition,
some had less educational opporfunity because their background was not
academically stimulating may be because histher parents scoffed at their
academic ideas, or because of poverty to train them, An interesting feature
is that the two positions assurned above have difficulties seeing the
rationality of the other position, The first assumption has failed to take
account of some obvious basic facts while the second thinks one has
introduced some irrelevancies, It is possible that balievers of each
assumption will have trouble seeing how the other think the way he/she did.
Our interrogation of the situation is that the controversy is often not about a
matter of fact nor about a concept, but rather about the value judgments that
we make in applying the concept “to have an opportuntty™, '

Clarification of the Concept of Equality

1t is evident that the concept of equality is difficult to give a definite
definition, Rather many have applied the concept to describe a given
sociological and educational position or the other, What is evident is that the
term or concept of equality has become questionable under an unequal
condition. Equalily becomes meaningful when there is the assurance of
el treatment.
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Inview of this Solarin (1989) maintains thys:

Those who adhere to the principle af equality are often
accused of being committed 1o Some Jempfr:’ca.r.*
generalization about the nature of reality, If they were,
theywould be in a highlyvulnerable Pposition for taken a ¢
an empirical generalization, the statement that ali nmrl:
are egqual is either vacuous or Patently false, It s
vacuous because the term “equal” like the term ".:r:mre: "
' @ lerm used for comparing Peaple or things, and
people or things can only be compared in some n’.'i";lf‘ﬁ'h'
Therefore, the respect in which people are f:ﬁ'ulg;lr
compared is not explicit, the statement iy Vacuouns, )

I:[c ?tl:;;; assertion cumcr]:ds that equality in educational opportunity doeg
same or similar method of teachine isseminali

Al Achmg or dissemination of

arners, It does not also mean unif; i

v 8 uniform educational

quality. To ask that all stude '3 I St the
3 i nis pursue the same course insi

o 1 € § 5COr o insist that

d;g- é.fcu_-m F:we exposed fo the same or similar method of teaching ar

o semination oflkumv[edge to the learners, It does not also mean uniform

ucational quality, To ask that all students pursue the same Course or to

msist that everyone he exposed to the same or identical differences

E}ag::_w (1978} in his own contribution to this analysiz rajsed the qQuestion of
Ijl ! “1; n;ie an:‘l to sI_.lly 1tlmt one believes in equality, He asked what i equality?
. ‘ondered whether any reasons can be roduced fi ing it. B
mtroduced a moral view into his o 5 St e
i Wi analysis when he explained
1§ meant by the claim that alf men ou i et
: ght to be equal is that a1 men o

: uzht

be treated equally or regarded as equally important and having an Equ:;

L m 0ns1 th &

:]I:; f}:,ﬂﬂﬁzr é;’;fﬂ? tl:ﬁn lhe é::.rinciple of equality or the claim that all men
) Hally 1s 1dentical to the principle of impartiali

c]r;-um thIat all people should be treated impartially, 'Fu be ;:un]ijs:llrisl 11;?;:} :rtehi

a .|fe ople iz the same way that would rather be ndiscriminata Ang rt'ul

PErsonis omewha dis criminates only with good reasong I N
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Equality understood this way makes the concept limited to practical value, It
tells us the manner in which we should proceed if we wish to treat people
equally, but it does not tell us what equal treatment in any specific instance
would actually involve, It tells us that we must only differentiate between
people when there are good reasons for so doing but it does not tell us what
reasons are good for discrimination and it does not even tell us haw to set
about judging whether areason is good or not,

Nonetheless, he argued that the prineiple of equality has at least two stand
points,

(i) The demand that people shall only be treated differently if good
reasons can be given for so doing puts the onus on those who wish to
treat various people differently to produce a good argument for so
doing. The principle embodies a presumption in favour of treating
pecple in the same way that can only be set aside for good reason,

(i)  Itinvolvesthe assumption thatall people have to be considered as of
equal importance, or that the claims of all people have to be taken
equally serious.

Benn and Peters (1989), discusses equality and excellence in education, and
how his discussion bears on the justification and the distribution of
educational benefits. He is highly critical of egalitarian claims and puts
forward arguments in favour of excellence in education, his contention is,
loak for justification for inequalities and that in the absence of justification
of an unequal distribution of certain benefits; the benefits should be equally
distributed. :

Benn and Peters in a joint opinion claimed that the word equality is used in
one of its senses when we make comparisons. They both arpued that we can
compare things only because they have some quality or attribute in
common. However, in social and political theory, equality is more often
prescriptive than descriptive. In this sense, to say that “All men are equal”
would imply not that they possess some atiribute or atiributes in the same
degree, but that they ought to be treated alike. But it is hardly likely that
anyone would want to see all men treated alike in every respect. Both
authors argued further that there are clearly some differences praper
grounds for differences in treatment. Equal (in the descriptive-comparative
sense) ought 1o be treated alike in the respect in whish they ar cqual, but
there may be other respects in which they differ or are unequal which justify
differenceintreatment, :
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Table2: Primary School enrollment
Enm]lmentRatiushlnlegfgdsﬁegglﬁ;j BE Gk
/ 1998 [1999
Enrollments 202001
Male ; ) ;
9,232 20,058 |10.745 |1
0,932
;eﬂré';.aiie i,ﬁﬂf}i 7,848 | 8413 8,452
517,907 | 19, :
Gross Enrollment Ratio (1) ; A% 15,385
Male
Female f‘ égﬁzs ;_[2}055
Tota 4 o1
! [ : = 54 |91.8
ross Enrollment Ratio (2) i
Male i | |
I Female __‘_ ;Efm; ??g
| Total 80.8 () ﬁf.rr_Iéﬁl ‘

Source: World Ba

nk 2004

Table3:
gacu:u[ary School enrollments, 1999.20p2 and Gross
nrollment Ratios Males and Females (Pere ent)
! i9 I
JSs Enrollments : = 2000 g 2002
| Mala ! |
Mele 1,144 1385 1,432 1,519
Femal 31;55“ 1,012 1,148 1,193 i
ity —L—..._____
grulnsg Enrollment Ratio {1) 2212
 Mala
Feran 06—
Total 27 - i
S55 Enrolments &

Mala

i

S04
Fema la 756
Totall 1,660

r

Grosss Enrollment R_at'l_{
Mala o L2
Female 23
Total | 25

Source: Werld Bank 2004
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The table two and three is, however, showing considerable effort of
sducation for all (EFA) stressing the equal opportunity of education among
male and females in Nigeria of which Lagos State is of no exception,

Equality of Edueational Opportunity in Lagos State UBE:

Since independence in 1960, Nigeria government has been searching fora
programme of education that will implement equal educational opportunity
and each attempt has always been a good policy in bad dir or a bad
programme in 8 good direction. For instance, UBE may fail woefully
though it is a good programme but in bad direction because it fails to track
down what it was meant to catch up with, that is, to fill education disparity
between the Northern and the Southern part of Nigeria, The gap is still wide
sometimes in 1996 the number of candidate that took JAMB form in
Adamawa State for instance, was 29 while more than 12,000 took the same
form in Ogun State,

{ Again, the girl child abuse is predominant in the Northern part. There is also

the disparity in the number of those that eventually move through ranks of
education, Many people dropped on the way, many became half-baked and
many cannot even show what divided the education they went through gave
them.

The UBE, it is very unfortunate that Nigeria do2s not ledm from the mistake
of the past, The government only uses the programmie to pay obeisance to
international call, The government has failed woefully to consider why
UPE failed or why the need for another one. Since the equality the UBE is
meant to'perpetrale becomes elusive one will not be wrong to see UBE as a
myth, While we do not deny that some children wilt benefit from UBE at the
same time we cannot deny that many children of the poor who are in the
large number will not benefit from it especially in Lagos State. One of them
is that the economic status of their parents will force them out of the school
prematurely or will prevent them from benefiting from entering it at all.
Two many of these children have becoma house girls/boys, street hawkers
and labourer among others this is glaring in Lagos State, However, the
reality of Universal basic Education in Lagos State also calls for State
- Government Capital expenditures.
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Table 4: Ni geria: State Government Expenditures

P G P A AT
ek

8w '-':._15'.1_ ..\.Iﬁ_.,' r 5 7
B S S i

?5-."-'.&5‘::'--'-',.';!' Al .IEE-": By e

i T
=

SRR

| SOUTH SOUTH f
1996 | 1997 (1903 | Akwalbom  [16.2 [225 [7 [6.8 | 13.3
NORTH WEST 298 11999 12000 [2001 [ 2007 [Aversae Bayelsa 34 [118 32|94 (102 (61 |73
E;:lfcm 13.0 MI'EI}H T Cross Rivers |25 |74 6.8 |
Cina 74 5.8 ‘ |
Kano 19 |74 iﬂsg ?.4 Deta |45 |04 I5 [34 |84 |56 (38 |
Ketsina 1134 103 21168 /136 89 |91 Edo 216 |22.7 235 |
Kebbi 30 55 (66 mﬁm River 196 [65 |62
e 166 135 Jo7 |75 A2 | [aversge 2
chi 104 1160 [17.8 |65 |9 ) .
Jigaw, 2 (0. 3189 |57 Source:
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Far Lagos State, for instance, the table reveals that in 1999 there was an
increase expenditure for the Universal Basic Education which was 18.9%
compared with 1996 (2.8%), 1997 (2.4%) and 1998 (13,7%4).

Conclusion and Recommendation

The legislation which UBE acts affirm is a mockery of the programme. No
government would legislate education in Germany before children go to
school. Their parents and these children already know the benefit inherent
in going to school. They know after leaving school there are jobs waiting for
them to make choice.

The economy of this country wilt need revamping, the rural areas need care
and jobs need be crated, opportunity need to be open for alt to benefit from
and the compelling status of UBE needs to be addressed programme of
education, The level of parents needs have to be addressed, Avenues for
opportunity need to be created for parents too. What can anybody achieve in
this country without the government readiness to redirect the country's
goals towards educations?

Recommendations

There should be general improvement and seriousness in implementing the
Universal Basic Education in Lagos State, In doing this, funds for the UBE

showuld be monitored; likewlse, quml.ﬂcq:l and cﬁtantmt- tsnshers should be

employed.,

117




T L T

Lagos State Government should improve in the level of the awareness pf
the Progranune; thus, enough and adf:quaml facilities should he nrovided
towWards its successfiul im plementation,

The Lagos State Government should endeavour to support ang give
adequate menitoring to achieve itg vision, promote UBE mission as well ag
fuilfi]lingitsnbjectives.
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