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Educarion: A Soclaliging Agent

AN APPRAISAL OF FEMALE ERUCATIONAL
ENROLMENT IN NIGERIA
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Diepartment Of Educational Foundations
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This paper discusies the poaor enrolment figures of females in
Nigerian Schools. In doing this, various available data illusirales
this phenomenon of gender gapy in the educational sector. To this
end, the paper proffers that for developing nations (o compete
effectively now that the world is being referred to as global village.
that theve is need (o address gender inegualities in the edcational
sector. The paper reveals that in ferms of development, human
resources becomes important and as a resull, gender inequalities,
marginaliscation of females and gendér gaps showld be curbed. The
paper, therefore, concludes that access 1o education should be
given to every Nigerian child to enjay educational opporiunily
INTRODUCTION
In the recent past . the concepts “gender” and educational opportunity gives much
concern to researclers and educationists. To day, however, the study gender stud-
ies have become topical issues in the education industry inthe nation. Such studies
include inequalicy, differences, oppression, diserimination, careers and soomn

The term sex means biological of anatomical difference between women and men.
In other words. 1 1isthe physical differences of the bady while gender is the pé}'—
chological, social and cultural differences between male and female
(Giddens,1991: 192; Andrew, 2002:2). Similarly, Yassing (199%:1) defines gen-
der as social dyramics that characterizes the way men end women relate to sach
otheronagiven historical time frame through social identities, power and produc-
tion relations, The distinction between sex and gender becomes findarmental, since,
many variationss between males and females are not hinlogical in origin. In this
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study, the context gender is restricted to human race in terms of being male or

female, man or woman, boy or girl. Inview of this, the study of gender focuses on

female and male, man and woman, girl and boy. Educational apportunity and

social identity on the other hand, explains the chance ot opportunity as well as
{dentification to both sexes especially the females in fhe educational industry for

national development, : ' i

Piwuna (2000:64) advanced the argument that, the issue of girls opportunities for
education is becoming problematic; in view ofthis, UNICEF (1994) maintains
that girls education becomes important as well as an investment that every nation
should bie embarked on for the future development of the citizenry and as a result,
the education of girls should be regarded as animportant indicator for the devel-
apment of every nation (Piwuna, 2000). To this end, Pan African conference on
the education of girls held in Ouagadugou in Burkina Faso in 1993, Jomtien con-
ference, International Conference on Education (1990}, International Conference
on assistance to African Children (ICAAC) in 1995, UNESCO/UNICEF in 1993
stress the importance of girls education, ensuring access as well asimprovement in
the quality of female education 25 8 go al for development of nation which will
a=sist to reduce the disparity or discrimination between male and female in every
sphere of life. : {7 el i

Gender Inequalities as operational Reality?

Giddens (1991:200) observes that the question of gender inequalities isa reality.
He ohserves that gender learning by infants is almost certainly unconscious. At this
stage, children label themselvesas either ‘a boy’ or *girl’. To advance this, bio-
Jogically, Giddens observes that adults handled génder issues differently. From this
point of view, it shows that the concept *gender’ emphasizes inequalities in forms
of education, social, cultural, political and so on.

The g&nfier inequalities have been aproblem fora very long time; girls education
was not as important as boys in Rome {Bolarin, 1998:25). This, however, indi-
cates that pender educational opportunity for girls, has not been given much prior-
ity s boys. Education becomesa valuable tool to a girl-child and for centuries the
denial of girl-child education has been popularized and as such, parents, sociely
as well as the tradition balieve that. it i2 better to invest in male educ atitn than
femnale education (Piwuna, 2000:64), . !

The development of every nation involves every man and woman in the society. In
view of this, the education of female and male should be treated equally and gen-
der difference should be eradicated.

. 244
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It must be hoted however, that, the world has become unipolar ora global village
and as it were, a marginalisation or dis parity between male and fernale could be
seen as a fundamental problem to every nation, Gender inequality has become
fundamental issue 10 be addressed. The reasons advanced for this is that: the
world has become a globalized waorld in such away that development is becoming
rapid and the danger to this development is the impact of education: as well as the
fact that there is a group of people that have been exeluded from meaningful
participation in the economic, education, palities, cultural and the social life ofthe
communities, In ather words, inequalities in the educational sector will affect the
development of a nation. Lending eredence to this, Hussein (1999) maintaing that
the increase in global illiteracy across continents, gender and countries particular
fram the developing and least developed nations, nations. is alarming. He noted
that, in 1995 out o885 million illiterates (15 years of ape above and below 60%%)
ars women and givls. Also, amang 145 million childrenaged & to 11 who receive
noeducation. 835 million (62, 7%) are famale. To buttress this fact, the table below
presents the glabal illiteracy rate by pender statistics of the African Continents,

TABLE1
Pattern Global Tliteracy by Continent And Gender (Estimated Illiterate
Population 15 Years And Above Number And Percentage For 1980 And 1905

Ceroups of iliterate Populationsin Millions  Percentage of Hliterate
Countries
‘Year Toral| Male | Femalz | Teial | Bate | Eemole
Developing Countries | 1980 B48 | 318 33l 430 3 552
. 1995 | LE72 | 315 857 256 211 343
Syub-Sharan Afvica | 1980 26 | @ T 50.8 482 708
yoo5 | 141 [ 53 | &7 412 | 334 527 |

Source: UNESCO. 1908 UNESCO Statistical Year hook cited fn Huzsein 1999,

The table sbove statistically illustrates the gender gaps in educational enrolment as
well as school attendance of the wotld total in Africa/ Developing countries and

table is that thatgh this study 1ays emphazis on Migeria butitis also obsarved that

gender inequalities in the educations] sectoris not peculiar to Nigeria-that is, i isa

global phenotmenon which must be addressed, becauss the gender gaps in

educztional seerors aceording to Husszin, (1999) lias bacome bad in several

countiiss, especially in the developing countries, For instance. the table 1 indicate

53.2% of illiterate girls / womenin 1980 and 38.2% in 1995 for the developing
242
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countries. Althaugh, the percentage of 1995 reveals an improvement yet the

fundamental iszue is that gender inequalities must be curtailed otherwise itwill

aff=ct every system (such as education, politics, family, legal, ecotiomy and so on)
in the society. . e i
In enhancing development of every nation, which involve both male and female,
Nyerere (1979) argues that: 5

Ifwe use these resources ina spirit of self-reliance as the basis for
development, thenwe shall make progress slowly but surely, And it
will then be real progress, affecting the lives of the masses, notfust .
having spectacular show-pleces in the towns while the vest af the _
people of Tanzania live in their present poverdy. '

A eursory look at the statement of Nyerere and school statistics on enrolmentin
Nigerian primary schools which adversely affects secondary and tertiary ingtitutions
will serve as an indicator of gender inequalities in the field of edue ation:

TABLEZ « d

School Statistics on Enrolment in Nigerian Primary Schools by States
(2000, June). :

["sm| state | | PUPILENROLMENT | TOTAL
MALE | FEMALE |

I, | Abia 214000 | 213593 | 427,642

2. -| Abuja(FCT) 59,845 73797 | 162,642

1| Ademawa 570014 | 360962 | 930977
4. | Akwalbom 168,324 376068 | 744392 '
- 5. | Anamibra 184727 | 183805 | 368532 |
6. | Bauchi oges0l- | 168359 | 437950 |
T Bayelsa ?.ﬂ';l.jﬂtl_'._ S200,495 410,07 |
| 5. | Benue 519977 | 366631 | 886,008 |

0. | Bomu 431,155 | 302,744 730,899

10. | Cress River 190,274 187,019 106,207

1. | Dela 288,608 | 285249 | ‘573,942

12, | Ebomyi 242,099 326250 | 468,349
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13. | Edo 467 469 431,510 898,979
14. | Ekiti 125,650 167,191 367,841
15. | Emgu 135,149 143,925 279,074
16. | Gombe 226,956 153,249 380,205
17. | Tmo 184,079 178,028 162,107
18, | Jigawa 639344 | - 299,522 938,866
19. | Kaduna 474,925 324,273 799,198
20, | Kano 769,233 519,764 | 1,288,997
21. | Katsina 298,431 131,942 430,373
22. | Kebsi 171,713 91,967 263,680
23. | Kog © 269,492 253,720 523,212
24. | Kwara 140,177 165,433 305,610
25, | Lagos 295,378 313, 440 609,818
26. | Nasarawa 226,014 147,926 373,940
27. | Niger 205,499 104,695 310,194
28. | Ogun - * 437 662
29. | Ondo 283,425 282,759 566,184
30, | Osun 267,272 269,153 536,425
31, | Oyo 446,361 435,777 §82,138
32, | Plateau 291,920 248,673 542,593
33, | Rivers 244,654 246,747 491,401
34. | Sokoto 797,402 111,971 919,373
35, | Taraba 535,470 330 463 £55,933
36. | Yobe 483,778 241,388 725,166
37. | Zamfara 215,699 71.474 287,173

Total 11,832,876 | 8,620,913 |20,462,789

* Mot dvailable

Source: National Press Briefing on the UBE (Universal basic Education)
pragramme (Cbamys, 2000)
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TABLE3 ' _
Simulation of Access To Schooling By Income, Gender, Zone And Geo-

graphical Loceation,

Morlh West Male | Femalel kiale| Female] Male] Fepiale] Male | Femalz |Male | Pemets

Uirbae | 34, 9127, 6 | 458 373 Sl G 43 4 | 597 | 51 4[58 3 40, 8

Raral 2408|189 | 33 Hl 16, 7 39, 7309 |47, 5 39 2460 317

Noets Esse. | Urban | 22 8] 40, 4 as.:.‘]an_-' 73, 4| 65,3 |19.2| 73 oalm | 709
T

Roral 45.6)17.1 56, T 4%, 1 62 7 4.5 | 69.9 42, 3058 9 60, 8

Maith Cendend| Livkan B4, 6|79 & RO 8| BS @ 91,7 88,7 |93 8 91, 5] 91:4 91..0

Fairal L A S T B7. QL ELT | 803 BE | B9 A |

Somith [Eas1 II."l'.'--' gL, 'S'I . 0. 4 9. 6 B4, 0] 9F, 8 [958 %3, 9| 95393, 5
Rural 2.6 '.'T F ES. l B4 | o0, 2|87, 2 |91 0 L ?2:1 B2

Soarth "."u'cil Uthan Er. 9| El, 2 93, 5| &7, | 92, [ B9 |94 B3, 3| 54 I:f 81,9
Rirral T8 BT 46 | BS. 3 HQOf B8R Z| 24,2 (9101 85 Ofgo. IfI’EF. 3

Seath South | Urken | 224377 0 | &30) 23 @ 37 4 300 | 823 o0, 291, -Ii B9 7
| Rural L i | l E1.7] Te | B33 &4 | R3.8 &7, 083, 1 B4, |

Source: Darived from MICS 1992 (Human Develonmen! Secior Ajftica Raglon. Tha World
Bant) : i

Table 2 and 3 shows the difference between male and female education in all
states in Nigetia, In olher wards, there is gender inequalities of education whereby
the figures on the part of malz are favourable thay thess of females in many States
aswell as geographical locations, This also shaws that what is stipulsted in the
Natienal Policy on Education (1998) section | sub-section 4 clause (c), which
state that there is nead for equality of educational opaortunities to all Nigerian
children, irrespective of any real or imagined disahilities each according to his or
Lerability: has not been fulfillzd, ,
Imbalance of Edueational Opportunity Between Male and Female
The United MNations Development Progranime (UNDE, 2000: 1 8) explains that
special attention should be pzid ta the situation of womean who do not enjoy the
SAME 800853 10 resouries a5 men, despite their considerable produstive potential,
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Furtherance of this, UNDP reports that in Adrica, as in West and South Asia, over
70% of women areilliterates. The UNDP (2000:19) argues that:

Fven in the siv-to-eleven year age group, the proportion of girls
not enrolled in school s over 23%%, not counting those wha drap
out later. If their mothers work outside the home, girls have to
miss school to take care of brothers and sisters, which perpetuates
the cvele of low educational attainment and low income from one
generation of wemen to the next,

The argument from the excerpt indicates current gender imbalance in terms of
educational opportunity. This, however. will affectuniversity enrolment which will
alo create imbalancs in terms of access to and control ever econotnically productive
resources in the Nigerian society. To buttress this fact, table 4 explains the
imbalances in educational opportuhity of women education which adversely affects
in lermis of edueation, ecanomy &5 well as palitical system inevery country especially

inNigeria,
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fal Data af 1980-95 . 5 o

(b} Dataof1994; T S Sk
() Dataof 1995 T

* Married won:ej.': old enoueh fo prﬂfrea!e_ -

** Pogition of Ministers and EePrt!J_{,JI"ﬁﬁ'n-"Jﬁ?r‘i_‘, ;
Source: UN African Recovery from informcition provided by the UN statistics
Dhivision (Kankwenda, Gregoire, Lei:{ros_. Ouedraogs, 2000).

The tahle above reveals that in'Nigeria for instance, 48% of women occupied
economic activity group in 1993, However, the school enrolmientin 1993 reveals
that 82% were girls while 105% were boys for primary schools while 27% were
girlsand 32% wers bo:,; in L'h° Eecﬂndur:f schools, Furth:nnurﬂ the adult literacy
in 1997 shows that 47% were meF] sand 67% w are men. In the same manner,
women administraters and managﬁrs in 1990 indicates 6% and 6.2% in 1996.
This, however, shows that there is an imbalance of gender and educational

opportunity in Mizeriz which may adw trscl; HE“EJEC‘ ucation a3 well as the pelitical
economy of Migeria,

[nthe game vein, Human Demcl-:mmem‘[{"pml 199" cited in (19%8) maintains
that Migeria's Gend er relziad Development Index (GD1) ranking was nagative (-
0.023), thus, kighlig hting the inadequacy ofthe scongmic and social empowenment
of women reflected in differential access to, and control 01‘ resources, power and
social identity or prestige inthe ﬂociet}f

Similarky, Aina (20 03:10) argues that there is 2 gender differentizl ineducation at
all levels of education; ofwhich fewer E‘I:H.S than boys are enrolled at schoo!, The
argument went further that, sex disparities exist in educational achievement because
of a highereducati onal wastage among girls (for instance, gitls drop out more
often than boys as aresult of time to perform household tasks and so on) which
might limit ozcupational choices for femals students.

Howsvet, all the available data shows that the enrolment figures both in primary
and secondary is a yeflection of candidate who may likely gain admission into the
Migerian Univesiti es, The study, howsver, shows that there isa gender incquality
inthe Migeria Universities. Th& tablas below reveals the disparities in both male

znd female in prirnary, sscondary schools as well as zcademic staff of tertiary
inslitutions, A

£ o P T
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Percentage of Females In Total School Entolment —I'rim_ﬂr}', Secondary,

TablesS”

Palytechnic and University

[ year | privary SECONDARY | POLYTECHNIC | UNIVERSITY
1984 443 412 o 228 j
[9E4/RA 444 41 i 40
1957 435 400 200 247
1948 424 412 ' 258
1989 4510 420 s 25
1590 412 410 300 e
1991 4358 a1 128 264

om 44,1 450 : 112
1993 432 460 326 87 |
(it 44.1 455 ’ v
1995 445 470 3.1 +
15 443 460 ' 357
1507 434 = . # "
1993 " * 7a "
o - * 303 ;
2000 | ’ ’ ¢ . |
MNar mvallabla
Source: Gender Gaps in the 1999 Conatit: ation of Nigeria (Aina, 2003)
"TABLEG
ACADEMIC STAFFINTHE NIGERIAN UNIVERSITIES-BY SEX
AND CADRE 19%6/57
I
. A - EMAL FEMALE
Emm: % WALL | TEMAE | KWAAR
| Professars/Associates Professors [ 8] 1z 54
Senior LeeturersSar, Research Fellaws 050 1 128
Lectarers/ Reszarch Fellows 4322 #70 158
|-_A::|:. Lecturers & Sne. Resenrch Fellows | 2087 ::‘:?1 ’J_ 17.2 -‘I|
Others a5 i3 152
);ToTaL ares | o6t | w2 |

Sonrea: Gender Gops in the 1598 Constititizn af Migerla, (Aina 2003)
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Equalisation of Edueational Opportunity

Fommal education intezditional Afiican -:ultimz was regardad as sipnificant to meles
in the society. In other words, to educate thé female child was notrecognized or
reparded as im'tsim:‘:_nf._ The conception is thét the education of female child ends
in the kitchen. I the same veip, Keyods and Bola, (1999:189) explained that the
problem of female fonmal education is not peculiar to Nigeria alone; thet before
fifties, the nature of female educatjori in Britain “assumed that the main interest of
girls was intheir future role of wives and mothers”. Stmilarly, Robartand Jeanelte
{2002:262) reported that Americans value education but the inequality in post-
high-school sducition is that the traditional femals role as akeeperof the home
contradicts the value of education, That is, the earlier woman has sexual experience,
mz ried and become pregnant negates or lower her educational atzinment, In
view ofthis, Kayode and Bola (1999:191) argued that:

Females. therefore, were not seen as a group that should be actively
involved in the productive sectors of the economy. Consequently,
when formal e ducotion come with it possibilineof copactoy butlding
for productivity, the females were not considered ay o growp of
personz that s honld benaflt from the venture, i

Furtherarce of this argument, the researchers reported that, in Nigeria, there were
37,43, 44 and 43 vvomen par 100 males for the years [ 970, 1980, 1985 and
1990 pezpactively i the primary school level and &t the secondary schaol level,
32 femalez por 100 in 1985 and 1990 respectively, On the other hand, the teciiary
erwolment reveals 1 5 famalesper 1000 1970, 21 par 100 in.1 080,27 per 100 in
L9835 and 1990, Fram the figures precented sbove, it therefore connotes that
thzte is gender gaps in the education industry, This, however, is genderdisparity in
school encolment. The disparity of this fatire will allovw women to play little role in
decision and policss making in the nation, Daniar (1999:203) éxplains that the
‘United Nations Department of publicinformalion in 1995 revealed that of the
warld's nzarly one billion illiterates two thirds are women; and of 130 million
children withiout ac cass to primary edusation, mare than 80 million are gitls and
onaverage, by the age of 18, girls have received £.4 years less education than
boys®. It therefore rueans that there is need to balance the imbalance

_ znce af girl child
education to that off boy-child beeauss the education of womean will enbinnee the

edvcation of her i mediale farily andetthe end becomes & productive member
of the soeizty aswesl] as a usefiul member in the society at large: [n view of this,
Fedzral Republic o fNigeria official Gazette, Act. (2004) lays emphasis on com-
putlsory, free Tnive rsel Basic Education and recommends that s
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Every parent shall ensure that his child or ward attends and complates his—
(a) Primary school education: and
(b Junior secondary school education

The socialogical implications of these :cmm;me.jdatims ‘enlatted by llhe N_atmnal
Assembly of the Federal Republic of Nigeraof ﬂl'.e LI'BE h1!1 isto culrtm] enfolment
disparities inthe education sector. Since fhe It"armﬁy institution fus!umjed.u th:- Ef s.ul
cial relations such as economic, politieal, religion and DTl‘ILET safnlal 1‘115t1mt1|:un51 al-
ure of access to formal education as well as en_rnlmer:n dn_spantu:s in the tduca"nan
industry will result to various kinds of l!:lScr[inilllallﬁﬂ inthe area of eFluc;;t 53:1,
employment resulting in a high proportion of illiteracy and poverty (Aina, 2003,
Aina, 2001, TFAD, 2001).

i%::?::;: ::?; womer cannot be underestimated in every suciet:r'.l'l"he {!-:Iw.?!-:hpn;:enlt :
ofanationalso needs the contribution of everywoman in the gr_wme’lq.f.Ttus i aCillE-‘lv-
ghle if there is no gender gaps, ge nder dis cﬁminatmrE ar.l:! Ile]}ﬂ:Tl'lt_}-'. Furibermore,
educatinnal opportunity should be given loevery Nllg-f:rmn child atall lelvclﬂ. 1-.:I-':.L
university level there should be equal aceess to varicus ﬁeldls of education, this
will, however, cuih gender discriminatiuln and promate E::ILECBIL':ITL&H ﬂ?pim{'r}ﬁf
Nigerian espacizlly now that the wotld 13 :cecu ming Llr.1_pc]ar or a E]nl:uj villege.
Failure to curh gender inegualities in the fisld ot edugation will affect humanre-
sonrces batl locally and in the international world,
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