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use of folklore transformations to make the reading-writing connection in western

- . nations. And even witlnn the Nj gerian school system, there have been Lrexr!endous
Currlculum Recycle ThEOI.’.yZ A NeW use of story telling and uther reading materials 10 enhance students' reading and

. . . iting skills. (See Ajavi, 1996).
Parad]gm FOI’ I\/Iaklng The Readlng - wnun&/;m i: rfe\f'tis the concept of curriculum recycle which is 10 put the ideas of
Writing COHHECtiOl’l using traditional storics 10 enhance students reading and_writing, into proper

perspective based on sound theoretical background and the u.nderlyjng assumptions
.of the Curriculum Recvele Theory (CRT).

Creative learning is optimized in a formal situation when the learnisg

process integraies the inputs of the learner, the society, }hc environmes
‘The concept oftransformations of traditional tal and the school in hat sequence andis 4 sustained harm{mmgs rclatmns;zgp
of both variants as well as stories tha Students create 1o foster wriling through such that the learner is both the Starting and end points in the learning
reading could be relatively new in (he Nigerian school curricuum but cenainly not experience (Ubahakwe 1998).
new in English language tcaching. Indeed, it has alo of publicity in the Unite Stajes

. . .. This is what this puper atempis 10 do. As a staring point the paper wiliclarify
Isaac Nnam Ohja & Margaret O. Ogunbiyj . the conceptof CRT articulated by Ebo Ubahakwe. Er()?‘essorofLanguageEéacguon
s atthe University oflbadun. Furthermore, it will clarify the concept of umsfo@om.
Abstract ' It will then spell out the goals of transformations and {inally proffer a paracigm f‘;‘
. . L ) . . ; ing-wri onnection through transformations under z gener
Experience has shown that in tie African environmeny children of pre- making the readmgf llf:{_! rcl's E
school age are crearive in their use bf/unguage and inventive in the way framework for transformations.
they converr discarded 1in cans, bicyele rvres erc. ino functional (ovs.
- . . P ; ) : : urri : Theory (CRT
These imaginaiive skill and resourcefulness tend 1o decline or disuppear Curriculum Recycle Theo Y (CRT) . ;
~' later, along the line i the formal education system. The Curriculum ) The underlying assumption in CRT Is that the goal of the educative Procsss is to
i Recycle Theor (CRT) therefore hypothesizes thar there is something, in optimize the learners' cognitive. affective and psychomotor talents appropriate g) a
the formal educarive systemthat interferes with the creative talent of the ™ . given learning Situation and (o develop the capacity 10 apply and guhze waat has
child manifesied earlier in life. then argues thatitis possible 1o rekindje ; been so learnt in new situations-(Ubahakwe. 1998) CRT then POSILs thal creative
the child’s imaginative ang creative talent. The transition Jrom primary - learning is optimized in 4 formal learning situation under two conditioning:
. 10 sgcondarf school imposes on ihe child tremendous reading.and vwn"lin'g (@) The learning item is presented by utilizing the inputs of the learner. the society.
{(1555 10 meet the c?z(1//e;zgc’;‘/o§1/}u) scc]ondmj\-'[scl!ool_. lee;}ull/z\ils zrxlgrgit : the environment and the school.
minese areas can e rekindied 1 .’I‘O[(g rrans ormations o olklores with - 3
: G i . : . g arni wok hapi e cmporates
which' the child is familiar. The PUTPOSE of this paper is therefore (5 -y (b) The learning process begins from the position 0;; }holl]cal']n_er fhm;l i:_‘éfg
01(1/1'}1(’[1gmmra/[mmz’H'Ork‘fnr{/ze ransformation of folklores and-fairy the inputs of the socicty. the environment and 1 © Schootin that order.
tales based on the principies of the CRT. liswill then demonsirae how thiy The curriculum is said 10 have been recycled when the learning item in lf'xe
g Jramework can be used 10 optimise ihe learner's cognitive. dffective and curriculum as outlined uider a and above. is delivered back as a {inished presduct in
; psxclioniotor walents 1y reading in order 1o develop the capacin: o apply anew form to the learner who emerges enriched. Put in simple and clear terms CRT
L and witlise tiese msights to enhance Wriling. : , States that '
Introduction :
i

esinto new ones and the comparison

3 srefore ‘ides a framework which intearates the needs of the kearner,

and Britain. Sipe (1993) in an anticle titleq Using Transformations of Traditional &i&g? {gbcrzmrjtgr:ﬁ:;gf;:é{Jiglsbchgol,insuch awgayasloensure continuity and

Stories; Making the Reading»Wriling Connection, demonstrated how sixth-grade - chan einyu‘xe educative process of maximizing the human, social, and environmental

; Students in the Unired States compared traditional tales and modern variants, and atei‘al resource pofentials. Two main things are emphasized here-continugy, and

then created their own VErsions 10 enhance their wriling through reading, Z;an einthe educzlx)t(i Vi procéss Continuityisemphasized because present knowiedge

| This is even a later example as there are much earlier applications of‘this ‘Gl sgkﬂls are bullt on past exbcrlcnccs Just as they constitute foundation for the

v tcaching stratepy. Turkle (1976), Yolen (1981, Crawford (1983), Cullinan 1987). 1 future. Change in the educative process is emphasized because growth and
Kellogg (1988), Calmenson 1989). Yirinks (1990) are a1l practical illustrations of 1he i ' -
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development in any shape. form or context are dependent on flexibility, sensit vity
and adaptability to a given environment.

CRT and the Concept of Transformation

It has been observed that in the African environment children of pre-school and
pritiny school age are creative in their use oflanguage andinventive in the way they
vonvert discarded tin cars. bicycle tvres. wheels and package containers into
functional toys (Ubahah  1998). This imaginative skill and resourcefulness tend
to decline or disappear water somewhere along the line in the formal decuction
wystem. The CRT the-efore hvpothesis that there is something in the formal
education system that nterferes with creative talent of the child manifested earlier
o his dife Tt then arcues that it is possible 10 rekindle the child's imaginative and
creative talent throus. a three process which would:

i) Isolate and idenu iy the child's or learner's potential creative abilities.

by Re-align the critical components of the curriculum to the setting of the creative
traits of the learner.

1) Recycle the traits and the newly processed curriculum to the learner.

Ine possible way in which this can be done is 1o ransform traditional tales, into new
modern tales {o connect reading and writing. It should be noted that there is no one
Pedagogical model that canbe used 1o achieve success. Indeed. researchers generally
aprecthatchildrendo notlearn zsaresuliof s particular method, material, or teaching
medium. Rather, uicy learn by v-olving strategies that suit their own learning styles.
leachers develop a varicty o™ nethods which worked well for them. and vhich they
tnton o fita particular student or group of students. It is important to note that there
I no one point in the schoc! curriculum that evolving strategies (o rekindled the
learner's interast is not important. What is crucial however is hat it should be properly
timed. The ability to determine at what point to introduce a particutar strategy (o
achueve adesired elfect is therefore very imponant,

The transition fron; primary (o sccondary imposes on the child (remendous
teading and writing tasks to meet (he challenges of the secondary schoot. The child's
tnterests inthese arcas can be rekindled through trouglhi transformations ol folklores
with which the child is familiar. This process involves guiding the children (o revisit
and re-experience favourite tales Irom carly childhood. The old fairy tales and
folklore with live again in the imagination of the children, This engagement can be
extended to the enjoyment of modern stories that are hased on old models.

Transformations are therefore new stories which are deliberately modelied on
older ones. Transtormations may be parallel. demonstrated or extended versions of
theoriginal tale or the tale may he transformed through the illustrations (Sipe, 1993).
In purposc, principles, and methods however, this approach could be used cqually
well with students of different age and language proficiency levels,

-
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General Framework tor Transformations of Eolklores into Modern
Stories 7

As we noted above therc .1 ¢ three identifiable transformations as suggestd by Sipe
(1993).

(a) Parallelism: This «an be exemplified by "The Principal's New clome§"
Calmenson (1989) 11 which even only the title can be a clue that the story will
be based in some w.v on the "Emperor's New clothes”.

(b) Reconstructions o1 transforms very closely based_on tradmo‘@ §tor@es:
Yolen (1981) sleepiny ugly's reconstruction of "S]egpmg Beaqt_v u?nch isa
quite different story cxemplifies this. Here only the tite, a magic spetl. a Iong
sleep and a kiss are reminders of the original story. There is a}so Sclefzks
(1992). "The Stinky ¢ 'heese Man" which contains deconstructions of "The
Princess and the Pee” and "Little Red Running Hood" into "The Priacess and
the Bowing Ball" and "Little Red Running Shors”.

Inthesetranstonnations there were conscious manipulations of a raditional
story. a form of extende! lunguage play (Martinez and Nash. 1992).

The more modern siones usually play humorously off the uaditjonal_smry. and
are distinguished from wtories that are variants or parallel versions from other
cultures. Thus. we can has «"The Oba's New Clothes" as a Nigerian yariam of"The
Emperor's New Clothes™ lust as “Little Red Cap" (Crawford. 1983) is the A:ne;xcan
variantof "Litle Red Riding Hood" story and "LonPopo Young" (1989) theChinese
version.

(c) Use of new illustrations. A story can be totally uanffonned using ne»z
* illustrations alonc. An exampte is the Browne's (1990) "Hansel and Cretel
which does not chanpe a word of the Brother Grimm story. The Sory was
merely setin modein day England which gave an entirely different &eling o
the old tale.

There are nunierous uther ways of transformation of stories as can bz seen in
the chart below.,

The list is by no means ¢ vhaustive.
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¢ hart tor transforming stories.
Adtapted from Sipe 1993,

1.

2,

3.

4,

S.

6. WC:CaneCkmngttﬁpointbfﬁé& :
7. We can change the characters in the stary by
8

9.

Goais of Fransformations

The‘goa_] here is for students to develop insights and to be able 10 re-experience the
fascma‘uon of traditional stories, while at the same time enjoying the humour and
creativity in the transformations. Students should also devclopvtools of literacy
undgr;tanding such as comparing and contrasting. the new and old stories beini:
SCnsitive {0 sctting. plot and characterization, and understanding the concepts of
point of view and sequence. In addition. students should be able o write their own
transformations, and so increase fluency and skill in writing through brainstorming;
small and whole-group writing; and engagement in the writing process from talk 10'
first draft to revision, editing and publishing.

General Framework for Transformations and Application: Making the
Reading-writing Connection

It isa sim.p_lc truth that one cannot write without reading. Reading is an inherent part
of the writing process, it is the basis of our system for monitoring the meaning we
construct when we write,

~ This is why Murray (1982) talks abut the writer's firsl reader as the writer
hnrpsej,lf\ when he shifts stances during the writing act to assume the role of reader.
This is a clear example of an important way in which reading supports writing.
Looked at from the other side. this stance also provides an opportunity for writing
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10 suppon reading. Tlus means that, because we read our own writizz while we are
composing it. we are provided with an opportunity 1o learn 1o read wih critical eye.
we can ask whether the text we are reading carries the message we intessied. And self-
critical reflection should have a salutary effect on our dispositions ieread the texts
of others with the samu critical eye.

If reading is 10 have full purpose a language in which studems connect and
transact, we must encourage them to produce texts where their own vakces would be
heard and where other people will also transact and connect with themiQnukaogweu
and Ohia. 1997). Students should therefore be miade to realize the reading and
wriling are inlerwoven Thiscanbedone intwo mainways firstby prosiding avenues
for students to write vxtensively and secondly to deliberate with @em what they
write. This is the approach suggested here through a step by step pracedure.

1. Students should he made to read and discuss the pairs of stones- folklore and
its transform. ‘These will evoke literacy insights which woid have been
overhauled if the stories have been read singly. This will also revzal more depth
and perspective and sensitize the students.

2. Swdentsshould he provided with the opportunity 1o transform a saxy themselves
with ditferent modelling techniques in order to help them see @ possibilites
in the transtorimation genre. For example. students could ccapose another
version of "The King's Beautiful Daughter” under the tte "The Lucky
Bridegroom" The story will have all the details and overall orgzization of the
original story. byt with modern colloguial language using mman names/
gualities in plac e of animal names and qualities. This could fam a basis for
discussing chanye in characters.

3. Studenis should be made to compare and contrast the pairs of sories visually
deriving from them a number of literacy questions. As they rea and discuss,
the group can develop a chart, of the ways a wriler can transfmm a story.

4. The whole clas should be made to develop a transformation wih the teacher
being purt of 11 The teacher could write the final pan of thestory and the
students contnbuting the ending or vice versa.

5. Students could e made to break into manageable group to enhamee their social
interaction.

Conclusion
Through the reading . modelling and discussions, students will broadeztheir choices
and sharpen their thouglts for their own writing. In doing all these, they will be able
1o forge intertextual links to turther improve the quality of their wrisig,

In the sense ontlined above we have been able to employ curriglum recycle

theory totransfornitaditional folklore into moderntales (o make therading-writing
connection. By using traditional folklores with which the learners ar familiar, we
would have been able to isolate and identify the learner's potential cregive abilities.
By making the learnersread the transformations comparing and contraing the pairs

1}
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ol stories we would have been able to re-align the critical components of the
curriculum to the seting to the creative traits of the learner. By making students write
their own transforms we would have been  able to recycle the traits and the newly
processed curriculum 10 the learner. This is because the learning items is presented
by utilizing the inputs of the learners, the society. the environment and the school.

Thus. the learning process begins from the position of the learner and incorporate
theinputs of the society. the environment and the school This is sure a new paradigm
for making the reading the reading-writing connection.
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The Relative Effectiveness of Indirect and
Direct Instructional Strategies on Pupils’
Acquisition of Writing Skills

Esther A. Oduolowu

Abstract

The relative offectiveness of indirect and direct instructiond strategies
on pupil's acquisition of writing skill was determined ir awo public
primaryschools, The mediating effect of intellectual abiliry on isstructional
strategies on the ucquisition of the writing skill was also imsestigated.
Subjects coniprised of 279 primary one pupils. Slosson Intetfigence Test
(SIT) was 1sed to categorise the learners into their abiliry levels, while
the pupils Atiainment Testin Writing (PATW), designed by the researcher,
was used o 1051 the acquisition of the skill. The results revealed that the
indirect instructional strategy was found more usefid in the acquisition
of writing skill.

Introduction

Handwriting is the universal skill of all the crafts. As a motor skl it has special
significant for prunary education. It lays a sound foundation for perception and
spatial learning shills which beginning learners must acquire as early as formal
schooling begins (Bukare 1977). Handwriting is training in orderliness and the
primary clement i aesthetic education. Itis aneducation in self-knowiedge and self-
controf. A goud handwriting gives satisfaction 10'the reader and pleasure to others
that will read. Handwriting has a place of importance in the educatisaal system both
in its own right and as an adjunct to the attainment of other basic learning skills in
the school activities (Oduolowu 1998)). For these reasons, handwriting features in
the Nigerian primary education curriculum as one of the thirteen sabjects (World
Bank 1989).

- Inthis study writing is synonymously used to mean handwritingat the primary
level of education The skill of writing at this level involves two different types of
movements.. that by which the forms of letters are produced and as zainstrument by
which writing muerials is maniputated. More value is therefore placed on the
development of pood handwriting during the primary school years.

The primary sehool years (6-12) mark the period of the development of the fine
motor skill that i needed for the manipulation of writing materials. Balogun (1994)
gives a profile ot the normal development of a child at age six and observes that the



