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introduction

Wigeria, an Anglophone nation, is
surrounded on ali inland areas by
‘French speaking countries. To the
west is thg La Republique Populaire
du’ Benin, to the north is La
. Republigue du Niger. and La
Republique du Tchad and to the east
is, La Repubhque du Cameroons.
From this arrangement, it would be

“clear that in order to communicate

effectively with their neighbours,
Nigerians need to acquire some

“degree of efficiency in the French
language. Quite apart from this is
‘the reality that French is one of the

most important foreign languages
which is leamt in most of the English
speaking world either as a second or
a foreign language. As the language
of one of the greatest civilisations
with a long and esteemed literary
traditions and a large influence in

matters of politics, international
diplomacy and scientific discoveries,
French cannot be ignored in

educational circles today. Above all,
as one of the five languages of the
United Nations Organisation and one
of the three official Janguages of the
Q:ganisations of African Unity, it
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siiould be cne of the key subjects o

the curriculum of our schools.

in 1973, the Nigerian Educationai
Research Council (NERC) organised
a workshop on the National
Secondary Education Curriculum.
The French panel pointed out that:
"The main contribution of the French
language to the secondary school
curriculum in Nigeria is to serve as a
window into the international world
and to enconrage contacts on a social
intellectual and economic basis with
the neighbouring  Francophone
countries.”

Taking the foregomg mto conside-
ration, quite a number of studies
have been conducted into the
teaching and leaming of French n
Nigerian secondary schools. ln this
review, our focus is on two such
studies, viz. those of Gjo (1990} who
conducted a study i
motivation i the teaching and
leaming of French I Dyo =ate
secondary schools, and of Ajbade
(19933 who worked ¢a the factors of
intelligence, proficiency ¥ English,

aptitude and affective factors as
p.edmuv* of success b the leaming
of French. Ws take these ong zfter
the other.

ter the factor of




Lo, A P. {1990) Morivaiion in

t Teacking - Learning  of]

French in Oyo Strate Secondary
Schools, M. Ed. thesis, University
of Ibadan, s

The primary objective of this scholar
was to establish the impact of
motivation on the teaching and
learning of French among teachers
and students in Oyo state of Nigeria.
e uitimate aim was 1o find feasible
ai:d lasting solutions to the problems
which have been confronting the

teaching and leaming of French since -

its introduction into the Nigerian
school system.

Agnong the authorities cited by the
wvestigators are Omolewa {1971)
whose paper, “The Teaching of
Freach “and German in  Nigerian
Schools, 1859 - 1959" discussed the
historical development of French
teachine  n Nicrriz  during  the
hundred  years pueceding  the
ina. pendence:  of  the country.
Stmlarly, Evans (1972) in a paper
entitled "Does everybody need
French?” highlighted the major
landmarks in the teaching and
learning of French in the country.
This paper discussed the features,
problems, and solutions in the
teaching - learning climate of French
since independence. Similarly, the
literature review focused on Dada's
(1979) work which treated the
development of French since its
inception in Nigeria at the end of the
last century. Dada examined the

context and swuation, factors and
problems militating against French
teaching. Further to this, the
investigator examined Dada's (1982)
work in which the various aspects of
French teaching, their problems, and
possible solutions are discussed.
Dada in that work proposed a
"Discriminating  French, Leaming
Curriculum” basci on available
resources, situational analysis, obje-
ctive selection of content, teaching
strategies and evaluation of leaming
cutCemes.

Also reviewed are the works of
Obanya (1974} which exarmined the
problems of attitude, motivation and
other learner's characteristics at thie
secondary school level, of Bramn
(1970} which examined the issue of
staffing as it affects the teaching and
leamning of French; of Araromi
(1984) which dealt with the effects
of visnal imagery instruction on
achievement in teaching of French:
ond of Aluko (1986) which treated
the problems and problems of French
teaching.

Methodology Used

A survey research design was
empioyed for this study. A question-
naire was designed to determine the
level of motivation in the teaching
and leamning of French in Oyo state
secondary  schools among the
teachers and  leamers.  The
Instrument was in two parts. The
first part, of 19 items, was for

leamers, while the second part, with
14 items, was for teachers.

The subjects were 149 students (60

males and 89 females), aged between

10 and 19 years. The students

merely provided answers to the

questionnaire items and the analysis

of these constituted the basis of the
*major findings shown below.

Major Fi inding&

Table [: Perspnal Interest 'qf
Learners of Freneh: "De you wish

to study French in the University?"

Yes No Undec.
Males |43.3% | 483% | 3839
Female | 51.2% | 45.4% |3.4%
TOTL |48.3% | 46.3% | 5.4%

Table 2: Students’ Perception of
French Lessons.

Diffe. | Easy | Undec.
Males | 25% 68.5% 16.7%
Female | 23.6% | 68.5% | 7.7%
TOTL |24.1% | 685% |7.3%

On the issue of the extent to which

students like the French class, 88.3%
of the males signified that they did,
while some 85.3% of the females
signified that they did: on the other
hand, 11.7% of the boys said they
did net, leaving none of the boys
undecided, while 13.5% of the girls
signified - that they did not liketire-
fzssons, leaving 12% of them

354

undecided. Thus, i would appear
that the degres of liking for the
subject was higher among the boys
than among the girls The res:!
very similar to the ﬁnd.%::gy'atm 4
students' liking for the Fremer
teachers, showr helow,

Yable 3: "Do you like Your Freich
Teacher®”

| .Yes | No Undec.

Male 96.6% ! 33% 0%

Female | 88.8% | 4.5% 6.7%

TOTL |91.2% |40% |4.0%

As to whether the teacher gives gifts
and/or praises, some 58.5% of the
boys as against 66.3% of the girls
answercd i ibe adiamative while
36.5% of the beys and 28.2% of the
girls answered in the _negative.
Others were undecided. '

L
Tuming to the influence of the home
and peers, the investigator sought to
know whether the subjects spoke
French at home, with the resuit
shown below.

Table 4: "Do you speak French s

home?”
Yes No Undec.
Males | 38.3% ;56.7% | 5%
Female | 35.6% 157.3% |5.7%
TOTL |36.8% |57.0% |6.3%

The-result thus ‘shows that most of
the subjects do not use French at
home, apparently because there are




fer; people to interact with in
French. Foliowing this is the item
asking the students *Are your friends
happy hearing you speak French?"
To this, §3.4% of the males and
50.5% of the females respond in the
affirmative, while 22.3% of males
ixd 28.2% of females respond in the

gafz ve, with the remaining being

decided.

.. the items asking the subjects how
long they had been studying French,
946% of males, and 33.1% of females
mdicaied they had been studving it
for between 2 and 5 years, with

7% of males and 13.5% of females
indicating they had been leaming it
for between 6 and 16 years. Then
comes the ia2ms ou whether the
subjects have texts for French, with
their responses shown in the next
table.

Table 3: "Do yor have textbooks for
_ frenchi lessons?”
Yes No Undec.
Male 76.7% | 18.5% | 5%
Female | 77.6% | 20.2% |2.2%
TOTL 177.2% | 194% {3.4%

The resuit thus shows that quite a
good proportion of the studénts lack
texts in the subject. As to the item
asking if they had been to a French
speaking country, 21.7% of males
and 16.9% of the females respond in
the affim:tive while 76.7%% of
males and 75:3% of females say they

Bom
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had never bes
did not respond.

so privileged. Others

The focus then tumed to the
teachers. A total of 15 teachers of
French were mvolved in the study,
and again, the same pattern of
"Yes/No" items ware involved. The
first item asked the simple question,
"Po vou enjoy teaching French?'
Naturally enough, a total of 14 of the
teachers responded in the affirmative
while only one responded "No". The
teachers were then requested to
indicate which aspect of French they
most enjoved teachmg; to which ten
of the teachers indicated Grammar,
while 3 indicated Voczbulary, and 2
mdicated Literature.

To ihe item, "WhyHow did you
beceme a French teacher?", 9 of the
teachers indicated it was purely out
of interest, while 3 said it was out of
their personal choice, and the other 3
said it was purely out of chance or
accident. Asked, "Do your students
like French lessons?", most (14} of
the teachers responded i the
affirmative while one said this was
not 6.

On the all important question of
whether or not the conditions of
service were attractive, 7 out of the
15 said the conditions were good,
while -the remaining 8 said the
-conditions were poor. An aspect of
the conditions could be the issue of
scholarships, and so to the question
of whether or not scholarships were
available for the study of French,

only three  answered
affirmative while the remaw .
answered, "No”.

However, on ths issue of whsth
not the people in the imme
environment lked French, ali «
teachers  responded in
affirmative. Thus, this is one ites

that weuid paint a good picture of

the study of French. Yet, the very
aext item, on whether or not there
were activities such as  Quiz
Debates, Excursions, to promote
study of French, 10 of the teache:s
responded in the affirmative, while
the remaming 5 responded m the

negatve.

G

Fipally, how did the teachers feel
about F; ench? There were some four
sub-items on this, with ¢

responses.
Difficult. 3
Easy 12
Boring 2
Interesting 13
Not Encouraging 5
Encouraging 10
Dying out .6
Very much alive 9

1t would be clear from this table that

the responses to most of the items
are positive although some are
rather disturbing.

How then would one sum up the
leaming ciimate for French, both
from the perspectives of the students
and teachers? It would be clear from
this study that the situation is

#umulating  for © the
iearring of i¢ French language
akthough the situation could be much
ke 0w tum to the second
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1 of the mvéstigator wa

sisoover wizether per“or.mamcec in
English lahg,daéﬁ could be used as =
predictor of success n the leamning
of French, much az Obanya (1973}
did. The study 2iso attempted to
blish if other.factors such as

intelligence, attitude, motivation,
aptitnde  and  socio-cultural back-

grovnd are egqually hghly relevant
to the study of the French language.
Specifitally, the study attampted to
provide answers to the following
research questions:

a) Is there a relationship between
performance in the English
language and performance in the
French ianguage when leamt in
similar contexts?

b) Is there a relationship between
intelligence and French language
leaming?

¢) Is there a relationship between
motivation for French and
French language leaming?



a reisticushin betwesa
to language ivaming and
Fﬁ v language leaming?

e} Is thers a relationship between
socic-cuitural background of a
chii& md French  language
l?—& 1143 Ié

D Is thore a relationship beiween
oficiency 1est
in English as a predjctor of

success in French?
Methodology

A one group pre-test post-test pre-
experimental design was used for the
study. Seven research instruments
were used for the study out of which
five were constructed by the
researcher herself. The instruments
were:

S A
o aphh Rt LS8 aak

¢ the non-verbal intelligence test
(Test M);

¢ Dada and  Astill  Foreign

Language Aptitude- Test
{DAFLAT),

¢ Proficiency Test in the English
Lzmguage ¥ ;TEL)‘

re on Maiivation for
Laiguage  Lesming

i~mgite  on

= ‘\QLA) aixcd

s 41 ﬁuﬂrmw ‘oo Soc:
Eutkmiouns (QSCRY,

Languags

X

them was situared in the rural area.
In ail, 304 subjects from JSS 1 were
used for t‘x;e :tudv which lasted for a

proficiency test in E: ghsh and the
pre-test of the achicvement test in
French to ail participating students,

During the second to the ninth
weeks, French was taught in all the
schools involved in the study. French
was taught twice in sach of the
weeks during which the study lasted.
By the 10th week, the intelligence
test, the aptitude test, the post-tests
in French as weli as the question-
naires ot motivation, atiftade angd
socio-cultural  background  were
administered in all the schools. The
Pearson Product Moment Corre-
lation test was applied to test all the
hypotheses posited. Factor analysis
was also applied to group together
underlying variables.

Mgjor Findings

The result did not show any adequate
relationship between attitude and
achievement in  French langnage
leamming on the one hand and
between motivation and achievement
7 French Language leaming on the
oties hand. The study however
shawea ﬁxat ﬂ}cre i 'gniﬁcant

Enghs! .mdme'-b" ~‘mvemn-

imelligamoe and <ucce55 m f:enw
leamivg, b

ess in French.

Besides, the study identified five

underiying  factors  as being
‘mponam in  French
aming, namely: (i) written kngui-
ziic skills, (1) aptitude (with motiva-
ton as component);, (iii) aptitude
{(with attitude as component), {iv)
cognition; and (v) attitude.

Furthermore, the study outlined the
following findings:

-

. Performance in  English can
successfully predict performance
in French when leamnt in similar
‘corntexts;

2. The second language and the
French language have some degree
of relationship;

[

- Intetligence is an important factor

m  French language learing.
When this is accompanied by
effective  factors  such  as
motivation and attitude, it couid
predict success in French language
leaming;

4

. Motivation for leaming French
does not necessarily imply success
in leaming the French language.
Before motivation can lead to
. successful performance in the
language, it has to be accom-
panied by necessary cognitive
factors;

wn

. Language attitude equally does
not predict success or failure in
French language leaming. Attitude

w1cosss in English as a predictor of

language

has to be accompanied by nece-
ssary cognitive. factors for it to be
used ceffectvely prezkctmg
language leamiag,

o

. Socio-cultural background is a
very  important factor i the’
French language feaming
sttuation. The higher the socio-
cultural background, the better is
the quality of learning m French.
& can be eoffectively used for
predicting success in  French
{anguage learning;

. Aptitude has been underlined in
the sindy as a very important
factor  in foreign  language
learning. Rt canm be used in
predicting suecess in the French
language as pointed out by its
<orrelation with English and with
French in the study;

~}

o0

.. The most important variables in
French language leaming are
aptitude, , socio-cultural back-
ground, performance in written
English which account for the
highest amount of variance in the
result shown,;

9. Aptitude is a complex factor
which has other components such
as motivation, (Pimsleur, 1963),
attitude (McKay, 1968);

10. Motivation is seen as more than
Just having an urge to identify
with a group or wanting to leamn a
language for economic purposes,
as Gardner (1979) puts it, the



desire has to be followed up by aa
effore.

Conclusion '
Both researchers have tried o look
into the problem of French teaching

and learming Ri-the formal school

system. From these s’udie.s, we can
soe that if Freoch teachers a

sware of the use of performance m 3
subject like English to predict
success in French, their teaching will
be more goal - oriented and more
fruitful. From the two studies, it is
clear that there is something lacking
in French teaching and leaming
process. It may then be assumed that
one of the ways to improve the
situation will be to motivate both the
teachers and the  leamers
Motivational techniques such as the
use of praise and other incentives
will go a long way in sustaining the
students' personal interest for the
French language. Schools, rather
than forcing all their wards to choose
between French and Arabic as is
carrently being done, can actually
seloct  students into the French

programme on the basis of their

scores in Engtish.

mfluence,

mzterial

Er: the

i20

learning are mfleenced by the
environment of the child. Brembsc
{1966), Hanghurst end WNeugasten
(1977) state that even mother-tongue
leaming has been #
correlated with the environment.
very attractive environsnoni,

svailabiity of teaching aud leaming
atds 2::’& cppor’wr.y to travel o 2

French  spenking  country  will
encourage ﬂ'xe s's.de ts to leam
French.

Finally,'teachers could be motivated
to teach effectively by availing them
of the opportunities of in-service
training, scholarships as well as
travellng to France in order to
update their knowledge and skills in
the subject.
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