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77w figh point of the scheme is to help
iczntify and empower young entreprereurs
v technical skills, such that they could
crezie employment for themselves as well
z cothers in different areas. Tha stratzgic
5.7 in favour of skills acquisition
czrivcularly for unemployed
vurnorgradoeates is fuelled by grewing
cecaemns that a great number of them may
ce unemployable, With this developmant,
w2 are looking forward to producing the
irae of Steve Jobs, the late co-founder of
o personal computer and consumer
elzctronics maker, Apple Incorporated who
stzried his company from a garage in
Cooerting, California in the United States.
Jiner great entrepreneurs-such as Dangote
w3 are contributing their guota to mankind
arzseffreliant.

Trz clarion calt of this edition of Education
Tocaay is for every Nigerian tc promote the
czce of Technical and Vocational Education
=% Training In our instituticns of higher
aing. This will, doubtless, go a long way
mplementing the efforts of gcovernment
in zurbing unemployment and reducing to
thz barest minimum youth restivenass,
terrorism and other such negative vices.
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Bhstract

Contemporary societies especially in
developing countries like Nigeria are faced
withanumberofchallenges. Some ofthese
challenges include, escalating rate of
unemployment which has led to high
poverty level of many families, political
instability, vouth restiveness, increase in
social vices among others. It has been
observed inthe very recent past that most
Nigerian graduates lack the reguired skiils
for employability and productivity.
Developing countries like Nigeria need the
type of education that will empower the
youths to be job creators ratherthan being
job seekers. A major factor of escalating
unemployment rateisno doubt a reflection
of the faifure of the curricular offerings of
vocational technical education to meet the
aspirations of parents, students and
governmentwhichisthemed, education for
self-refiance. The poor perception of the
public about any manual jcb makes
students to view vocational and technical
educationasaninferiorstudyarea. Thereis
astrongtendency forpeopletooptforwhite
collar jobs as a resuft of the jow status
associated with most subjects and courses
in the area of vocational and lechnical
educationcourses. Nigerianeedsanarmyof
vouths that are creative, pragmatic,
dynamic and skillful for productivity.
Overwhelming evidence which must be
viewed with all sense of seriousnessis that
fanguageisthe majorfactorresponsiblefor
abysmal performance in academic and

guasiacademicactivities. Thereiscleariy a
mismatch between aspirations and
economicrealitieswhichcallsforareviewcr
the system. The issue of clarity and legicin
implementation procedures, specification,
choice and modalities pose a probiem with

vocational,
was crealed between the need to provide
full vocational as well as pre-vocaticaal
training within the context of gencral
education. The evidence demonstrates “he

technical education as a gap

difficultiesin bridging thegap between r=al
needs and what is actually feasible. This
paper therefore critically reviews ihe
vocational technical educational practizes
inNigeria, itdiscusses the pedagogical and
andragegical issues as these affeci the
realizationofself-relianceandproductiviiy
of Nigerian youths., The paperdidnotfsilto
proffer sofution-based ideas towards
assuringthatNigeriaaccessestheexpected
ends.

Introduciion
The reformed education system in Nigsria
which replaced the 6-3-3-4 system was
conceived as a package, offering an
integrated approach to transforming
educational values, orientation =«nd
learningoutcomes.Itisstructuredinto:

a.Basictcducationgiventochildrenagsd 2
15years. Iltencompasseseariychiidhsod
educédtion (0-5) and 9 years of {or.al
scheooling.

b. Post-Basic Education of 3 yearsinserior
seccndary schools and techrnical
colleges; and

c. TertiaryEducationprovidedinCollegesof
Education, Polytechnics, Monotechnics
andUniversities.

Post Basic Education is further defin
the education children receive
successiulcompletionofnineyearsefbasic
education and passing the Basic Education
Certificate Examination (BECE) (XNFE,
2008:27).1t includes:
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t. SeniorSecondaryEducation

I righerSchool

iil. Continuous Education given in
Vaoon *?onalEnterpriseInst‘tn‘tionsi‘/EIs)to
eit™2r hasic education graduates who are
not treceeding tosenior secondary schools
rsznior secondary graduates that are not
sroceedingtothetertiaryievel,

us, the 2004 reforms set cut to increase
czss to education, improve quality of
e:%L_ahaonandtodlver5|fythecurr|culum by
introducing Vocational Technical Institutes
(V7 s) towards repositioning the Nigerian
education sector to effectively meet the
cha—?ﬁmnges of the EFA initiative, MDGs and
225 which inciude the attainment of
2t and economic transformation,

wezith creation, poverty reduction,
Torlcyment generation, value re-
tiotztion and self reliance. Nigerian

2tion is also geared towards the
tion of national visicn of attaining
ieconomicrelevance by new national
mework on education and the 10- Year
tegic Education Sector Plan. The
ntzntion behind the reforms was widely
erczived as elitist and which undervalued
vocztionalandtechnicaleducation.

The Curricuium for education as laid out in
the Nztional Policy on Education (NERDC,
2368)isdesignedtoofferpre-vocaticnal as
weil as academic education, thus enabling
students to develop both cognitive and
manual skills., It was conceived as a
pacxage, offering an integrated approach
o transforming educational values,
orizntation and learning cutcomes. The
changes inherent in each eiement of the
pacxage have far reaching implications for

the entire education system. One such
element, the vocationalised curriculum,
hacheenofconcernespeciallyatthelevelof
concar especially at the level of

Imziementation because of evidence that
similar measures attempted previously in
Niceria through the 6-3-3-4 system of
education had yielded unsatisfactory
resiits. Moreover, the extent of vocational
education in the education system and its
effoctonthelabourmarkethasbeenacause
ofconcernforsometime.

Feczle generally see education as an

opportunity for social and economic
rr*“’“ ility and therefcre investin the kind of
education that they censider appropriate
fer the purpos In Nicgeria for instance,
academaceducationis perceivedtoholdthe
key to success and vocational education is
often regarded as having a lower status.
Thismayexplainthedichotomyintherating
and remuneration of graduates of
Vocational Training Institutions such as
Polytechnics and the Universitiesin favour
of the latter. Consequently, vocational
education stands a poor chance against
academic education. Even when access to
academic education is very iimited,
students tend to take vocational courses
ontyasthelastresort. Thisattitudereflects
heaspirationscfstudentsto thecurricular
ciferings of schools. Whereas the goals of
vocational education generally emphasize
crientation to jobs for selff-reliance,
students aim at access to the white collar
jobsthatofferhigherincomes with minimai
risks. It is now generaily accepted that
accessto better jobs, higherwages, higher
socialstatusandbetteriivingstandardslies
in higher qualifications, preferably at the
universities.

The situation is not peculiar to Nigeria. In
Ghana, as reported by Osei (2006),
academiceducationisperceivedto holdthe
key to success and any other form is often
regardedashavingalowerstatus. Bacchus
(1280) also reported a si'millar practice in
Guyana noting that students only took
vocational courses in order to prepare for
lateraccesstowhattheyconsiderasamore
prestigious form of education. Osei (2006)
citing Anderson (1970) alsc noted that the
same situation plays out in Kenya with the
establishmentof'Jeanes' School’whichthe
cliants believed the course offered 'second
ciass'education thatreallyled backto hard
manual labour instead of access to the
wealth and technical advantages of the
Westernworld,

In recent times, there have been strong
sentiments on the relevance of vocational
education in Nigeria. What has inspired
these discussions is the escalating rate of
uremployment which is a reflection of the
faillure of the curricular offerings of

vocational technical education to meet the




aspirations of parents, students and
government. There is clearly a mismatch
betweenaspirationsandeconomicrealities
which calls for a review of the system.
Besides, a major conflict was posed by the
policy statements.

The issue of clarity and logic in
impiementation precedures, specification,
choice and modalities pose a problem with
vocational, technical education as a gap
was created between the need to provide
full vocational as well as pre-vocational
training within the context of general
education. The evidence demonstrates the
difficultiesin bridgingthegapbetweenreal
needs and what is actually feasible. In line
with the foregoing, this paper will address
thefollowing:

a. A review of Vocational Technical

Education(VTE) inNigeria.

b. The Language Pedagogy Factor in
VocationalTechnical Education.

c. The Piace of Andragogy in Vocaticnal
TechnicalEducationforSelfRelianceand
Technical

d. The future of Vocationa!
EducationforSelfReliance
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A fundamental feature of Vocational and
Technical Educationisthe dissemination of
information and transfer of skills to the
learnerinanenvircnmentthatreplicatesa
true life work environment. Afeti, G.
considers the strength of technical and
vocation education and training is
orientation towards the world of work and
the emphasis of the curriculum on the
acquisition of employable skills. It also
demands that learners have the aptitude
and attitude for the acquisition of
manipulative skills. That presupposes that
machines, tools, implements, equipment
and gadgets that are reguired for the
teaching and learning exercise have been
provided for the use of the
teacher/instructor/lecturer and the
students. Workshops and laboratories
would normally have been provided before
being equipped. Vocational and Technical
Fducationcouidbesaidtobeagenericname
that covers subjects and courses in the
areasofartandcraft, fabrication, tradeand

commerce., We are presently in
technolcgical age and every nation of the
worid is doing everything to prepare &+
vouths tobecome usefultothemselveas ang
their coeuntry and the Nigerian state iz no
excepticn.

Section 40 of the National Policy on
Education (Federal Republic of Nigeria
2004:292) identifies Vocational =nd
Technical Education as “the study of
technologies and related sciences and the
acquisition of oractical skills, attitude zndg
knowledge reiating to occupaticns in
various sectors of the economic and sccial
life”.The educational system has been so
structured that students who
completed junior secondary school can
eithertransittotheseniorsecondaryschoo!
orthetechnical collegeswhose majorfozus
is vocational and technical trainirg.
Nonethelessgeneraleducationisalsogiven
tc enable those who wish to pursue tieir
education further to attend higher
institutions, including 7

have

universities of
technology. The technical colleges o far

pre-vocationa!l subjects in the areas of
mechanical trades, computer crafi
practice, electrical engineering tracas
building trades, wood trades, hospi"‘a
textile trades, printing trades, Lez

tradesandothers.

The poiicy requires that vocationsz|
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technical education starts at the prima
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school fevel (i.e. basics 1-6) with the
introduction of vocational subjects suc™ as
agriculture, home economics, creative eris
and computer education. At the junior
secondary school level (basics 7-9) pre-
vocational subjects are offered. Thzase
include Agricuiture, Business Studiess,
Home Economics, Local Crafts, Computer
Education, Fine Arts, Music znad
Introductory Technotogy (which is
regarded as one of the core subje:ts.
Furthermore, at the senior seconczr
schoollevel, these pre-vocational subj .ot
are taugnt as vocational subjects. Rai s
than being taught as groups of suizje
they are taug htasmdlwdualsubjecm
exampie, Introductory Technalogy is

broken cownirto Applied Electricity, Avio-
mechanics,
Elecirorics, Me

Buiiding Constructisn,
tal work, Technical Dravwiing




enc Woodwork. Business Studies is sub-
divided into Book-keeping and Accounting,
Comnmerce, Computer Education,
iw”mtlngandShorthand

Aflzr the successful completion of the
senior secondary school, individuals are
abiz to make a choice between getting

emzioyment and furthering their
2ducation. It could be at the polytechnic,
collzge of education oruniversities. There
are conventional universities and
s::_fcused ones such as the universities of
tec-nalogy and universities of agriculture
to ihich they could receive technical and

vocitional education. Many of theose who

unable to proceed to tertiary
institutions weould not have acquired
encugh skills from school; they therefore
have to embrace the apprenticeship
svstem. The apprenticeship system is
'ﬁ*_;olv unorganised and the training is

tendonehaphazardly.

aire

Accordingto Afetinon-schocicompletionis
suchthatmanyyoungpeopiedropoutofthe
schioo!l system before they are able to
":'"e any marketable skills.That may
(izin why Zonkwa {2010) expressed the
view that there is an urgant need for
vocational and technical education to be
made more functional and meaningful. All

things being equal, there is no reason why
the vocational education acguired at the
secondary school level should not be
encugnhforayouthtogainpaidemployment
orgizrthisownbusiness. Butthefactisthat
emchasisappearstobemoreontheorythan
pracztical work. Ideally, vocational and
tecnnicaleducationshouldnotbemorethan
20% oftheory and 80% practical work. The
reverse appears to be the case as the
infrastructural facilities that are needed
arein shortsupply.The hands-on approach
hasamoreenduringeffectonthemindofthe

lazrnerssince it is easier torecal!l what has
been performed than what was listened to,
This is not an attempt to play down the
impaortance of theory. The theoretical
ascactthatenablesthelearnertoreason at
2z higner intellectual level actually makes
difference between \/ucatioual and

Some universities offer courses in
vacational and technical education. Thisis
usually in the Faculty of Education.
Similarly, Colleges of Education and
Polytechnics provide vocational skills for
teaching in secondary schools and job
gcquisition., Again, like the case of
secondary schools, the education acquired
in mostoftheseinstitutions would be more
oftheorythanacqguisitionofpracticalskills.

Gevernment has set up some agencies
which regulate vocational and technical
education. They are the National Board for
Technical Education (NBTE) and National
BusinessandTechnical ExaminationsBoard
(NABTEB). The National Board for Technical
Education was established by Act No. 9 of
ilth January, 1977 to regulate technical
and vocational education and training. Itis
responsible for providing curricula
guidelines and accreditation of
programmes offered by technical colleges
and post-secondary institutions, including
polytechnics. The National Business and
Technical Examinations Board was
establishedin1992totakeovertheservices
that were hitherto provided by such
examination bodies as the City and Guilds,
Pitman and the Royal Society of Arts. It
issues the National Technical Certificate
and the Nazational Business Certificate to
successfu!l candidates who sit for its
examinations. These certificates have the
same status as the Secondary School
Certificate issued by the West African
Examinations Council and the Naticnal
Examinations Councit (Nationa! Business
andTechnical ExaminationsBoard,2006).

There could be no better document
articulating the provision of vocational and
technical education than the Nigerian
National Policy on Education. The main
problem is the implementation of its
provisions, It is almost impossible to
achieve any meaningful developmentinan
atmosphere of rancour. With the spate of
killings in some parts of the country,
kidnapping, armed robbery and cuftism in
other parts, it is very difficult for any
teacher or learner to achieve optimum
aracuctivity., Some of the fundamental
problems facing vocational and technical
cducation in Nigeria are inadequate supply




of teachers and instructors, especially at
the secondary schocol level. Some
vocational and pre-vocational subjects
have no teachers specialising in thcss
areas. Poor funding has affected the
provision of materials, particularly
consumables. Some schools lack
workshops, machines, tools and
equipment.As noted earlier, the poor
perception of the public about any manual
job makes students to view vocational and
technical education as an inferior study
area. Arowolo, Zakari and Ibrahim (2010)
opine that there is a straong tendency for
peopletooptforwhitecollarjobsasaresult
of the low status associated with most
sunjects and cocurses in the area of
vocational and technical education
courses.

Some believe that those wno stuady
vocational and technical education are
students who do not have the capacity for
intellectual pursuits. Ithasprcbablytedto
students' lack of interest in such courses,
coupled with the general apathy that has
already pervaded the educational section.
The will to supervise the provision of this
type of education appears to be non-
existent. This all important aspect of
education is expected to be closely
supervnsedtoacmevethedeswed goalsand
objectives.

wommessing languans Pedoouny wl

vocational Teehnics calnil ol

Language is central to human and natianel
development. The centrality of language is
encapsulated in the metaphoric and
fiowerytermslinguists useindescribingit,
such as “vehicle of expression”, "vehicle of
thought”, “linking cord”, "piilar of
communication” among others. Block and
Trager (1942) cited in Balogun and Isaiah
(2012) define language as a system of
arbitrary vocalsymbolis by meansofwhicha
social group co-operates. According to
Lindgren (1969) language is a normative
system of symbols or symbolic behavior
that can be used to transmit or evoke 3
shared meaning. Not only that, Bloom and
Lahey (1983) see language as a code
whereby ideas about the 'wortd are
nresented through conventional! systems

arbitrarytocommunication.

Language as & sys!tem of vocalized sy 50|
makes communication possible among
humans of a given community and perhaps
of the same geographical location or the
same cutture, thus we have three mazior
Nigerian languages Igbo, Hawusa =and
Yoruba.Nnaka (2013)notesthatlanguage
could be any system of formalized sicns,
sounds, rules, gestures to convey thougants
tike the language of mathematics,
Accordingto him,languagecouldbeinform
of vocabulary or phraseclogy used by
particular groups or professions like the
medicalandlegallanguages. Whenitisu:e
to communicate thoughts and fesiing
through a non-verbal medium, it is bhody
fanguage and it could be programming
language if it is used for communicaiing
withorbetweern computers.

Humanlanguageisunique, openended znd
productive. Man has the ability to produce
infinite set of utterances and sentenczs.
Language also has dispiacement
characteristicsthatis, theabilitytoexpress
ortorefertoabstractconcepts,imaqginecor
hypotheticaleventsaswelias pastorfuturs
events(Trask, 2007 citedinEze, 2013).

Language,nodoubt,remainsacorecultura
character and al the same time serves 23 a
tool and medium of education to propacate
and perpetuate the culture of a peogolz |
totality. Theindispensableroleoflanguzg
to individual and national developimean: is
clearly expressedinEssien (2006:10) < =zd
inEze(2213):

Insofarasman(sic, '"human')isinsepairz=ly
homo-sapiensand homo-foguens, insc “ar
as education, a vital ingredient in
development, is inconceivahle without
language, and in so far as all noticns,
concepts, thecries, arguments, analyses
andpracticesinallacademicdisciplinesznd
professions that enhance natiocrnal
development find expression in languczge
{(ar its proxy, e.g. codes), the role of
fanguage in the national developmeat
enterprisecannot beoveremphasized.

Nigeria is a multilingual and multi-eti =i
society with =2bout 450 indig:,
fanguages (Babalola, 1989). Out of




languages, the Naticnal Pol Icy on
‘ozation (2004) recognizas threz - Igbo,
and Yoruba as major Migerian
In sectien 1, number 10, the
imuosrt anceoflanguage|sad\,rgssedthus:

Zovernmentappreciates the impaortance

c¢f .anguage as a means of procmoting
natonalcohesionandpresearving cultures.
Trhuceverychildshalllearnthe language of
thes immediate environment. Furthermore,
in he interest of national unity, it is
extected that every child shall be required
te !'szarn one of the three Nigerian

arzuages: Hausa,IgboandYoruba.

-or smooth interaction with our
ne:choours , it is desirable for every

Mic=rian to speak French. Accordingly,
- k)

o

S T

Fi ch shallbethe second officiallanguage
in vligeria and it shall be compulsory in
?rf *”"y and Junior Secondary School but
e YWocational Elective zt the Senior

;.
1%
<

cooncarySchool(p.10)

rorzZzrly Childhood/Pre Primary Education,
it 5 ziso stated that government shall
e that the medium of instruction is
cinally the mother-tongue or the
iguageoftheimmediatecommunity; and
thic end, will develop the orthography of
man yrﬁorengemanIanguages”(Sectlon2
1 Loddp.11-12). Atthe Primary Education
feval, Section 4, number 19e&f provide
hat: The medium of instruction in the
primary schoolshall bethelanguage of the
environment for the first three vyears.
During this period, English shall be taught
2s z subject. From the fourth year, English
shztibrogressively be used as a medium of
insiruction and the language of the
immediateenvironmentand Frenchshallbe
“tzuontassubjects.(p.16).
itizequally noted that recognition is given
t¢c the teaching of Nigerian languages at
bovh the Junior and Senior Secondary
scncots, However, there are no
prescriptions on the teaching cor use of
incdigenous tanguages for Mass Literacy,
Aduit and Non Formal Education as well as
Science, Technical and Vocational
dugation,

I"[‘l

ptin afewelitehomes, theindigenous
1age or the mother tonguse

r”

is the

tanguage of communication in
anis, therefore, created whena
ildleaveshomeforschoolanddiscoversa
ical difference in cchool from what
transpires at home especially in the
language of communication and
.,stwctIOH.Theuseofthemothertongueas
a medium of instfuction throughout the
primary school would appear to restore
normalcy into the situation because
psychologically, the child would be able to
identify with activities at school having
seen his home transported to school via his
or her language. He would therefore be
ready to learn and absorb. The bridge
finking the home with the school is
strengthenedwhenthechildistaughtsocial
and cultural studies in his own language,
withthehomeexperiencesandthe moresof
the society being brought into the
classroom. The alienation is thereby
reduced; the affective quality aswellas the
inventive and creative abilities of the
productareenhanced{Oderinde,1996).
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The views of Oderinde (1996) highlighted
zbove agree with the recommendation of
UNESCO (1953). Language experts agree
thatthebestlanguageforteachingachildin
hisgeographicalenvironmentisthemother
tongue or the language of the immediate
community. According to UNESCO (2009),
school language is one of the greatest

barrierstoquality educationinthe majority

of developing and middle-income
countries. Dutcher (2004) reports that 221
million children worldwide are speakers of
local languages not used for teaching.
Effects range from early drop-out from
school to failing examinations and
repeating grades (Heugh, 2005 and Save
theChildren, 2011).

Languageisavehicieofthinkingthathelpsa
child to understand whatever knowledge is
being imparted to him. To prevent a child
from stunted intellectual growth and
cevelopment, the child must acquire a high
degree of linguistic and communicative
competencein the language of instruction.
Thisisessentialbecauseheneedslanguage
for creativethinking and responsetoalithe
learning experiences offered to him by the
teacher. Indeed all aspects of literacy-
science, arts, vocational/technica! etc. -




utilize language as a wvehicle of
understanding(Makinde,2004).

Literacyinthemodernsensetranscendsthea
ability to read and write. Oracvy too, has
gone beyond listening and speaking
abilities. These alsc include digital
technology, and the development of skiils
for social, politicat and economic
empowerment. It also involves keeping
people abreast of current technological
innovations in the c¢halienging
organizational environment in the society
that will enhance efficiency and effective
service delivery (Okebukola and Jimoh,
2009). Language pedagogy must teach
studentstobeflexible, tolerantofdifferent
viewpoints, analyze situations, work
strategically and be able to solve problems
rather than creating problems. Children or
yvounger learners depend so much on their
teachers or instructors for most of their
fearning experiences. The teachers must,
therefore, be well informed about the
relevant pedagogical skills in order to
adeguatelymeettheneedsofthelearners.

Ne matter the type of literacy (information
titeracy, technological literacy, scientific
literacy, legal literacy and a gamut of
others), language is the backbcne of any
literacy endeavour., Farunwa {2003} cited
inMakinde (2007) also noted thatlanguage
is the engine of economic, social and
politicat growth and development of any
nation.

The term pedagogy originates from the
Greek word 'paidos', meaning ‘child’, and
generally refers to the teaching of younger
learners. It can also refer to the field of
teachingorteachingmethods.

Inmany multilingual countrieslike Nigeria,
teachers, families and governmeant know
thatthewaylanguageisusedineducationis
nect working. They are aware that many
children learn very little because they do
net understand the language used in
teaching or reading. According toc Smiths
et.al, (2008) and Martinetal (2008), there
is the overwhelming evidence that

janguage isthemajorfactorresponsible for
abysmal performance in examinations or
school drop out.
more noticeable in

The problems are even
rural areas where

languag=z of

children do not use the school languagr in
everydaylife,

AsnotedinMakinde(2007),itispertinen::o

immediate community
medium ofinstructionis not complied with
asmostelitesdonotseeanygoodintheic=a
ofteachinginthelocallanguages. The mast
unfortunate situation is that captured v
Obanya (2002) as he observed thatever in
theupperprimarylevel, Englishas medium
of instruction is never implemented as
Englishis just used as a language of telling
thanlanguageofinstruction.

and pubiic, the use of mother-tongue or

There are well documented teaching
approaches at the local and internaticnal
levels which give chiidren good access to
nationatl, regional and internaticnal
languages without jeopardizing thair
education or linguistic rights and heritzge
(Fafunwa, et al, 1989; World Bank, 1943,
Patrinos and Velez, 1996). Alidou et al
(2006) and Save the Children {2009) fzve
reported thatrobustevidence abound from
several countries that children who do not
use mainstreamlanguagesathomenaed ¢
learn their own language for at least® 5ix
years,atthesametimeasbeingintroducsd
tonewlanguagesthatthey willneedlatz-in
life.
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The Plgce of Endragogy in Yaca::
Technical Education for Seli Relizo -

Andragogy refers specifically to educat on
of adult learners. This term refersg
specifically to the education of acuit
learnersincontrastwiththenarroweruszof
pedagogy. Malcoelm Knowies, generzily
believedtobe agreat pioneerinthefie/d,
describes andragogy as “simply arciszar
model of assumptions about adultlearrars
tobeusedalongsidethe pedagogical moda)
of assumptions, thereby providing
alternat’ve models for testing out <n
assumptions as to their fit with partic.'ar
situations” (Carison, 2001). According to
Knowtes, andragogy is not superior o
pedagocgy, it simply is a different meciel
usedinappropriate contexts. Andragogvis
the art and science of helping adults lez n.
Inthis paper,andr'agogyi's used to refer to
adulteducation, Othertermsused foracult
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on according to Saula (1998)

ontlnulng education” or” lifelong
or "non-formal educaton” or

npertmanente”.

Adiiheducatmn|savastareaofeducatronal
research and probably one of the most

coriplicated. Adults fearn differently and

2 cdifferentstrateglesmiearmng Tom
bv,citingtheworksofMalcoimKnowles
Ed?:f,ti‘iesthesixprinciplesafadult!earning
asicliows;
+ Adults are internally motivsa
elf-directed
They bring life experiences and
knowledgetolearningexperignces
Adultsaregoal-orientad
Theyarerelevancy-orianted
Aduitsarepractical
Theyliketoberespected.
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ted and

Acuit education could, therefore, be
cdescribedfromthefollowingperspectives:

-Educationortraininggiventoanindividual
for further development of his or her
abiijitieswhileinemployment.

- It could take the form of in-service
trzining, upgrading or updating
ecducation,

Itcould beoccupational orcareertraining
fcrseif-development,

and

D onal
devalopment,

professi

- ost of the subject matter is at the
professional, technicai and leadership
zining Ievel or the equivalent (APPS,
1573:68citedinSaula(15998).

Same of the beneficiaries of this type of
ecucation could be dropouts
fcrmal school system who, perhans, were
nco gble to cope with the technicalities of
lezrning in a foreign language. Teaching

sgroup of peoplein alanguage they are
mast familiar with will do those more good
than forcing them to learn in a foreign
lar zuage.

i~z calls for the promotion of the
irZlzenous languages through bilingual
Zocztion instructions as spelt cut in the

o)

from the -

‘National Palicy on Education. The paolicy

adopts tripartite bilingualism in which two
official languages dominate each group:
English-Hausa, English-Igbo and English-
Yoruba (Okebukola, 2006). This implies
that students should be free to receive
instruction and answer questions in both
internat and answer questidns in both
internal and external examinations in any
languagetheypreferasisthecaseinKenya,
whereKiswahiliretainsadominantposition
asanofficiallanguageasEnglish.

el Teshabs .

DT T e Hance
Zducation generally connotes 'formal
education’ provided through schools,
colleges and universities. While formal
educationcontributestothe modernization
and democratization of societies, its effect

on youth empowerment, productivity and

self- reliance are indirect, diffused and
distant. For self-reliance in this age of
global unemployment, priority must be

given to adult education ‘which includes
adult literacy (especially in a developing
country like Nigeria). Education for self-
reliance should not only be planned for
children, parents living in poverty should
not be excluded since they must also be
involved in all spheres- political,
economical, cultural, and techneclogical.
According to Bhola (2006), “we must not
write off a biflion or mcre men and women
living in poverty and keep them from their
rendezvous with their cestinies to come
while we wait for thelr schooled children to
emerge frem school and take places in
families and communities”. Itis, therefore,
important to plan vocational, technical
education for self-reliance with the poor
adults in mind. This is because they aiso
need knowledge, attitudes and
performanceskilistofunctioneffectively.

There must be a synergy between
andragogy and vocational technical
education for self-reliance, In order to do
this effectively; we need a new definition of
the scopeof vaocationali technical education
znd andragogy which includes men and
viomen, farmers and artisans at the

community level, curriculum planners and
!
These systems must be

the gcademic.




‘comprehensiveandcommensuratewithtns
neadsoftheaduttsforself-reliance.

The overwhelming domination of English in
the school language curricuium in
vocational and adult education may be
unproductiveinthelongrun. Theposition of
thispaperisthatschoolsandparentsshould
not blindly pursue the learning of English
and see it as being more prestigious than
local languages. After all, the beauty of
globalization lies in the pilurality and
equality among peoples, cultures and
economies. As noted by Wing-Whah
(2004:497) to go global is arguably to
becomelocalindifferentpartsoftheworld;
tc experience, enjcy, and respect local
cultures and to learn and communicate
though not necessarily fluentiy in local
languages(p.518).

Vocational and Technical Education
requires a blueprint for implementation to
augment the MNational Policy on Education
and this should include specific proposals
for implementing the curriculum of ali
levels. Two approaches are suggested: a
subject-based approach and an integrated
approach. The subject-based a&approach
enables students take two pre-vocational
subjects fortwo yearsand inthe third year,
theyspecializeinonlyonesubject.

According to the integrated approach,
students are introduced to a wide range of
subjects which they study over the years.
Theemphasishereisondeveioping genaral
aptitudes. The decision about which
approach to adopt should be made localily,
based on employment s*tdation
blueprlntwhlchshouldbemadeaval]ableto
all vocational institutions should allow
considerableautonomyinthe adaptation of
curriculum cohtent, allocation of time fo
subjects and flexibility in the use of English
andlocalianguages. '

To show commitments to planned social
changeinvolvingtheadoptionofvoecational
technical education for self reliance, for
beth the young and the old, Nigeria must

deciarecampaignsforVocaticna: Technical
Education Centers (VTECs)
literacy programmes as ways of mo
the

and aduit
Biiizing

g their

masses and encouragin

]

participation in the democratic process,
The United Naticns should play that part =z
globallevzal

The future of Voecational and Techniczl
Education is considered a very bright or =,
It only.requires that the training that is
givenisadaptedtolocalneeds. Thetimeto
project into the future is now. The
government should be able to say wi:n
certainty, after empirical studies,
many plumbers, carpenters, welders,
vulcanisers, tailors, computer operaiors
accounts clerks, etc. will bereguiredinsne
ortwo decades. Itcallsforhonestyincrdar
to have accurate census figures to work

‘ t

! .
now

with. Urnlessthe population of the country
is ascertained, it will be difficult to project
into the future. Almost every indusiry

depends on power supply. The epilegsiic
power supply in the couniry has been a c'g
setback to small, medium and large sce'e
enterprises. With the recent privatisa‘ion
ofthepowersector,itishopedthattherewil!
be an improvement in the supply of
electricity to aid the teaching of vocationrzl
and technical education asweliasmcrease
people's enthusiasm due to the assurarce
that powersupply will notbe ahindranca -o
setting up businesses hy young schsol
leaversandgraduates. Availability of othar
municipai facilitiessuchasroadsand water
supply are alsc necessary in order to maxe
sense of wvocational and technicsal
education. The fear of some who =72
interested in embracing this type ;rf
educationistheinitialcapitaltosetupircir
ownbusinasses.

Teacher training is the starting point sirza
good tescher preparation will ensvrs 2
healthy future for the Nigerian educationzl
system. Ifteachertrainingistreated wizn
levity, the products of the colleges of
education and faculties of education will =
theonescoteachthepupllsandstudents‘:
skiils to the extent they themselves z-2
equipped. Students need educaticn on
wheretheycanhaveaccesstocheaploancor
take-off grants. Rightnow the teaching s
moreabstractthanpractical. Almostevervy
university has introduced entrepreneur::
studiesintothe undergraduate curriculu -,
This 1s commendable, but it would £e2 =

=1
f
=

effort in 7utility if the teaching is absire:
Thereisaneedforworkshopsthatrep ice =
real life cnvirenmehts to be built in zve =




uriversity forpractical proeduction of goods
=77 sarvices which would even boost the

rrernally Generated Revenue srofile of
" institutions. Young graduztes who
skiils will become

:z entrepreneurial
ploversoflabourinstead of chasing jobs
crnareinshortsupply.

[ETT S
I W
Cil

~ oz omerits of providing Vocational and
mical Education to Nigerian youths are
7y escendant and this is cansidered a

nzeithy development for the country.

n2reisaneedforre-orientationandshiftin
our value system. Ego is one of the major
Czdse

of unemplioyment among youths.
iiveinasocfetywhereblueco!larjobsare
rved and undervalued. The high
nium placed on certification hastended

tc zrode the value of skill acquisition. Jobs
which Nigerian nationals should be able to
uncertake particularly in the construction

industry
ocreigners.
codcation

ek
o

are being undertzken by
Indeed, all stakehclders in
must continue to identify
oioyability and worknolace skills and
rrnimitsametoreal-life situaticons forthe
crandry. There is a nead to take a critical
vrrxatemploying Vecational and Technical
Z-cation as an avenue for emoowering

r

flanyouthsand pooradults tocombat
sent day mass unemployment,
Iveness and threattosecurity, Itcould
be examined from the point of view of
g a weapon for poverty allieviation and
‘f—rellance Communication skills
seciatlyintheuseofindigenouslanguage
media of instruction in Vocational
hnical Centresis an absolute necessity
successful entrepreneurship, as the

Ttrapreneur should strive to be an adroit
nogotiator.
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