


1 Symposium: An On Line Journal Of African Educational Research Network

Table of Contents
y —David Adewuyi, Managing FIEOT 1 euecerasaeeasmssansvanessssrarnionnersssnsrsssessians 5
students’ Attitudes towards Online Learning: A case study of the
- of Extra Mural Studies, University of Nairobi, Kenya.
e R TR PP TET T LKL LI Sl vhresreresnren sensanvans eesssesavarsarsnsrenssTeRTsIns 11
nment Reform And The Challenges Of Bureaucratic Ethies In Nigeria
................... -3 §

ontours of Nigerian Secondary Education: An Effective Management

Trends
ESTEG TP, V. 1= R R 33

[eart Disease Risk Factors In Nigerian University Students

dusa, Rafiu O. Okuneye, and Elizabeth E. ABEJO corerremnens ereoseseespranisas 43
son of the Universal Basic Education (Ube) Program In Nigeria
rundskola Of Sweden

RO PP TULL DL LR L 51

.

JAUOLOWU +orvrereersrsanrerstrssemsnenisnnsarsasmansansssssnsersts

structional Training Strategies In

»ss of Peer -Tutoring And Self -In
Impaired Children In Ibadan, Nigeria:

Reasoning Skills Among Hearing-
ns For Inclusiveness
N oTmars Vs J—E R 61

ecial Needs Education Improve ‘With The Introduction Of

2 Evidence From Schools.
Godfrey Mse, Frederick Mugisha....oococenerens . |

mancing Of Sp
a1y Education In Kenya
pari, Frederick Gravenir,

School Attendance and Eduecational Attainment:

1sehold Poverty,

from Sokoto State of Nigeria

Ganda and TUKUE GArba ceuiesmmssinsrmsssserssamssesssspsme s rienernate 81
fThe ‘Living Dead’ And The Built Environment: The Example Of

ilpture At Residential Houses In Ile-Ife Nigeria. : _
o Abass, Makinde David Olajide, and Tjisakin Yemi 0la0lU..pumereerees vererrere 97 .
jon And Communication Technology In The Nigerian Early Childhood :

sary Education c

1 Olalere YUSUL . oereririeimsssrinsararinrasmsensenensses ierervesessresssrsrassnesisasesenared 107
tion and Communication Technologies in Secondary Education in

ustaining Collaborative Partnerships for Technology—enhanced

yn in South Africa

J, EvOh ccrrnninnsassianrnssnrnans eestessessssesesssbesasessresEeTeTIIIISSEIIISSEIIaRCIsSeTeIEeTT 115

me 7, No. 1, June 2007 ‘ The African Symposium {ISSN# TX 6-742-323) 3




f Examination Anxiety Int Examination — Bound

#6f Control As Correlate O
ity Undergraduates
,0.8. and Daramola Olawale, D remrrrnsmnaremsmeness eeeremenseesnna et sne st 129
1 Assessment Of Students’ Motivation To Read
................................ vemvarneeeanns 133

----------------------------

kaebukola cererasearens

Counseling on the Psychological Adjustment of People Living

of Group

V/AIDS in Nigeria

Mopelola Olusalkin and Amancia AghOTIAN «ewesceeece: reerreensmnoens ST 141
hips Of Emotional Intelligence And Self-Efficacy To Work Attitudes
~condary School T eachers In Southwestern Nigeria

30, SATATNT Locvseroessrarsssnsnesnssssesmss vveresasencaessasanreRTaRTe eesesavassmsrataneTTIIae 153

ce And Balance Of Moﬁetary

Views On The Relevan

mment Of Students’
-+s In The Secondary School Mathematics Curricuilum In Zimbabwe
re J. Nyauinwe, Claver P. Bhunu, Peter Chifamba, Judah P. Makonye ..... 163
Death Syndrome and The 5tm Teachers In Akwa Ibom And Cross
Jtes OF Nigeria: The Need For Exercise Therapy
: Lucas OluSEZUD veeeesnes T ressasavasaeseras PRI EE L renmnboraes 171
steem Evaluation Of Nigerian Teenage Students
diwura ...... remsanrrsrarreres seveesseresneennEseesses rernmesrennen rveeeesesenseenrensaszesesiest e 277
.ed for Teachers To Be Researchers
‘Adu-Pipim Boaduo FRC and Saline Monicah BabItSeng «.eeeeserr veeeeemaesrnerien 183
An Axum: Emphasizing Alternative Methodologies of Historical Researchin
mporary Horn 0 Africa Studies
evereriessanarnressanersanes reannrnserrenes peserennnente remesearianes 193

The African, Symposiulm (ISSN# T 6-342-323)

ame 7, No. 1, June 2007

AN R ST




R,

e African Symposium: An On Line Journal Of African Educationai Research Network

A Clinical Assessment Of Students’ Motivation To Read

Foluso Okebukola
Lagos State University

Abstract

wber of theories suggest that literacy learning is inflnenced by a variety of motivational factors.
ently, the pendulum of research in reading has swung in this direction in the recent past. The
it study sought to contribute to our understanding of how adalescents acquire the metivation to

into active, engaged readers by assessing two specific dimensions of reading motivation: self
it as a reader and value of reading. A reading survey questionnaire was used to assess both
s, The study involved 150 junior and senior secondary students whose ages ranged between 12 and
5, Data were analyzed using SPSSPC + package to compare the pair samples. The results showed
cant difference in the subjects’ self — perceived competence and the value they placed on
There was no significant difference between junior and senior secondary students in their
on to read. It was also found that gender does not significantly affect students’ motivation to read.

lications of findings are discussed.

% early 1990s when the National Reading Research center was planned, the organizers
ed a national survey of teachers that asked their opinion about the most pressing issues
ting education. One concern that was much more prominent than the others in the
es was maintaining students’ academic motivation. In response to that input, the
al Reading Center focused on the promotion of student engagement in Literacy
avan, Gambrell, Guthrie, Stahl & Alvermann, i992).

amber of theories suggest that reading is influenced by a variety of metivational factors.
include: self perceived competence and task values as major determinants of motivation
X engagement. For example (Eccles, 1983) advanced an ‘expectancy ~ value’ theory of
tion which states that motivation is strongly influenced by one’s expectation of success or
at 2 task as well as the value or relative attractiveness the individual places on the task.
arks of Paris & Okar (1986) & Schunk (1985) suggest that students who believe they are
e and competent readers are more likely to out perform those who do not hold such
_In addition, students who perceive reading as valuable and impertant and who have
nally relevant reasons for reading will engage in reading in a more planned and effortless
er (Paris & Okar, 1986). The works of other motivational thecrists, such as (Ford, 1992 &
_1985) have been grounded in the expectancy — value theory. Ford’s (1992) motivational
ts theory maintains that people will attempt to attain goals they value and perceive as
able. Similarly, Winne (1985) views the ‘idealized reader as one who feels competent and
ves reading as being of personal value and practical importance. Within this theoretical
ork reading motivation is defined by an individual’s self-concept and the value the

dual places on reading.

ence from Research

Value placed on motivation is supported by a robust research literature that docurments the
etween motivation and achievement (Unoh, 1991, Okebukola, 2000 & Ford, 1992). The
of these studies clearly indicate the need to increase our understanding of how learners
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‘the motivation to develop into active, engaged readers. According to (Guthrie, 1996)
notivated readerssgenerate their own literacy learning opportunities, and in doing so,
Begin to determine their own destiny as literacy learners. Highly motivated readers are
ermining and generate their own reading opportunities. They want to read and choose to
a wide range of personal reasons such as curiosity, involvement, social interchange and

al satisfaction.

h suggests that elementary children’s’ motivation to learn tend to decline as they move
i the grades (Guthrie & Wigfield, 2002).

h also suggests that elementary school children who are motivated to read spend more
eading than those who are not motivated (Wigfield & Guthrie, 1997). Research has
od that children who spend more time reading are better readers and comprehend than
a who spend little time reading. Because teachers have recognized that motivation is at
rt of many of the pervasive problems faced in teaching reading, they have used various
onal practices to ¢nhance reading motivation and encourage children to read (Wang &

2004},

evidence from research supports the notion that high motivation to read is associated
asitive self-concept as a reader and high value assignment while low motivation to read is
ted with poor self-concept as a reader and low value assignment. Given this emphasis on
acept and task value in motivation theory, it seems important that efforts should be
towards assessing both of these factors. However, most of the works on motivation
ed after an extensive search of literature involve studies of elementary readers. It is
ant that complementary research be carried out on adolescents and adult readers. This is

t of the present study.

Howing null hypotheses were formulated and tested at a preset alpha level of 0.05.
“There is o significant difference in students’ motivation as measured by self-concept

e value they place on reading.
There is no significant difference in the motivation of junior and senior secondary

its to read.
There is no significant difference in male and female students’ motivation to read.

od

ipants

dy involved a total of 75 junior secondary students (JSS) and 75 senior secondary
Bsits (SSS) from 6 schools. The schools and students were randomly selected from a
wse of all secondary schools in Ojo local government area of Lagos State. The choice of Oje
government was for ease of accessibility. There were 64 boys and 86 girls in the sample.

ages ranged between 12 - 18 years.

pring [nstruments

aire portion of the Motivation to Read Profile by (Gambrell,
er, Codling & Mazzon, 1996) was used. The questionnaire consists of 20 iterns and uses a 4
0t scale, [t assesses two specific dimensions of reading motivation; self concept as a reader
ems) and value of reading (10 items). The items that focus on self-concept as a reader are
ed to elicit information about students’ self-perceived competence in reading and self-

cading survey questionn
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mance relative to peers. The value of reading items are designed to elicit information
the value students place ¢n reading tasks and activities, particularly in terms of frequency
agement and reading related activities (See Appendix Figure I).

ty checks were carried out using language education experts; internal consistency
ment revealed a moderately high reliability for both sub scales (self-concept 0.75, value of
1g 0.82) within a five day gap between administration on a pilot sample.

dure

pestionnaire was administered 2y the researcher with the aid of the class teachers. The
nistration took approximately 20 — 25 minutes. The items were read aloud to students to
e the veracity of students’ responses. Students were made to understand that their
nses to the survey iterms would not affect their examination grades. They were teld that the
% would provide information that the teacher can use to make reading more interesting for

and that the information would be helpful only if they provided their most honest
mses. The responses were scored using a 4-peint scale with the most positive assigned the
st number (4) while the least positive response was assigned the lowest number (1).

ilts

were analyzed using SPSSPC + statistical package to compare the pair samples. The results
g analyses are shown in tables 1 - 4 (see appendix). The results revealed no significant
rence in students’ self concept and the value placed on reading. This implies that high
¢ation to read is associated with positive self-concept and high value assignment. (means
y and 33.41). There is no significant difference in the motivation of junior and senior
i (means — 33.03 and 33.25). It was revealed that girls had higher mean score 33.53
boys 32.50 signifying a significant difference in the motivation of male and female readers

vor of girls.

wmssion

‘study assessed two specific dimensions of reading motivation: self concept as a reader and
ralue of reading. The first hypothesis focused on the comparison of students’ motivation as
sured by.self concept and the value they place on reading. The results showed that there is
jgnificant difference in their motivation in both concepts. This agrees with current theories
suggest that self perceived competence and task value are major determinants of motivation
les 1983, Paris & Oka 1986, Schunk 1985). This is an indication that students who believe
are capable and competent readers are more likely to engage in reading than those who

sider themselves as failures.

:test of hypothesis 11 showed that there was no significant difference in the reading
ivation of junior and senior secondary school- students. This result is at variance with
sious works for instance McKenna & Kear (1990) found that attitude and reading decrease as
dren progress through elementary grades. The equal level of motivation in the samples of the
sent study and the contrasting evidence from previous works could be due to the students’
ing high school readers) recognition of the importance of reading - a facet of motivation
ich Wigfield & Guthrie (1995) noted could affect reading,.
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of gend_er and reading. For instance Gorman, White & Brooks (1988) recorded significant
ces in both performance and attitude between sexes in favor of girls. Whitehead,

ey, & Moddrin (1977) reported the findings of a study on children gender and reading in
h boys had lesser enthusiasm than girls.

equal level of motivation in the samples of the present study could be due to the effect of the

economic background of the boys as it had been established that students from farnii
high sccio-economic status are more highly motivated in reading than students’ fr
ge and low socio-economic backgrounds (Abodurrin, 1987 Droop & Verhoeven, 20 c3)

ies
om

gclusion and Recommendations

study provides evidence that high motivation to read is associated with positive self-
ieept and  high value assignment. Information from the results can he used to plan

ctional activities that will support reading development. For example there is need to help
as well as girls from low socio-economic backgrounds who need additional support in
oping motivation to read by arranging for them to read books to children in lower grades.
e teacher can also implement meaningful cooperative group activities where students teach
another about what they have read regarding a particular topic, The teacher can also involve
class in projects that require reading instructions e.g. preparing a recipe, writing 2 magazine

rforming a science experiment.
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