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ABSTRACT

This study compared practical physical education lessons in selected private and public
secondary schools in Lagos Sate. Four hundred students from ten private and ten public schools
served as subjects for the study A se/f constructed structured questionnaire and a checklist were
validated and used for data collection. The data collected were analyzed using percentage and t-
test statistical tools. Findings showed that more qualified and experience teachers are in public
schools. Facilities are also better in public schools; the private schools have more equipment
and the teaching of practical lessons is also more regular/n private schools. Most of the avail
able facilities and equipment in both public and private schools are worn-out and substandard.
However students in both public and private schools portrayed positive attitude to wards
practical physical education lessons.

INTRODUCTION

Man is expected to function as a total organism laisdlearning and every experience leave
imprints upon his totality. Physical education itwes the whole person; it is therefore thought
well that its sound programme in schools will daély lead to sound functional lives for
individuals. According to Omotayo [2003] a soundygibal education programme in schools
facilitates all round development in children. Sppof course is an important aspect of physical
education, and sport is a means of promoting fénksalth, prestige and honour, and especially
to shape the lives of the youths for the future.

On the contributions of physical education to spaktvelopment, Omotayo [2003] mentioned
that discovery of talents in different sports, feag of the fundamental sLIs, foundation for

cooperation and good sportsmanship and opportdartynass participation in sports can be
achieved in physical education classes. Aiyejuyal @&yoade [2003] state that physical

education has some relevance to societal growticehi is widely perceived as a unifying force,

that is not just an integral part of education, Ifatitself. The curriculum component of Physical

Education is reported by Bamigboye [1993] to cdmiteé significanty to the complete and

continuous development of each person and to #rabp’s functioning as a responsible member
of the society. Re-echoing the opinion of Heilm@amgboye [1993] agrees that physical

education for all is the expression of a desired@mocratization.



The popularity of physical education as a schodljes, in recent times is observed to have
taken a downward turn, and according to Oduyal®320the progenitors of Nigeria physical
education seem helpless with the development. €aegeneration of physical educators is more
concerned with fragmented specialization at poathgate level, other than the sustenance of the
subject at both primary and secondary school levidieugh, this declining status of physical
education has been addressed in themes of conésrancl various research reports [2003], not
much have been achieved so far.

At present time, majority of the population in Nigeare aware of the value of education
generally, but physical education as an integrél giaan all round education was not considered
very important by teachers, parents, and even stade2003]. The basis of physical education
though draws on educational theories; it is morepoactical experience. The teaching of
physical education can best be carried out via @xgdearners to practical lessons, and theories
of practice. Although theoretical aspect is impottat should not be an alternative to practical
classes.

According to Taggart and Alexander [ physical ediocais any process that increases an
individual's ability and desire to participate insacially responsible way, in the movement
culture inside and outside school games, sportscejaoutdoor adventure and other active
recreational pursuits. If this is to be achievédherefore becomes very important that physical
education should be taught in a way that increasedents’ abilities as well as desire to
participate in physical and sporting activities gectical teaching is a major means by which
this can be achieved.

In the recent time, efforts have been intensifiedniake practical assess ment a part of senior
secondary school certificate examination in physdacation [ 2003]. There are indications that
as from the year 2008, practical assessment inoscabertificate examination in physical
education would become a reality. It therefore bee® intuitive to start appraising practical
teaching situation in secondary schools in preparafor reliable practical assessment. This
study was conceived to compare the extent of padiaching in physical education in selected
private and public secondary schools in Lagos Stdte study focused on:

i. Availability of qualified teachers, their experie&scand number of classes taught;
ii. Availability of facilities and equipment for teacly practical physical education;
iii. The extent of teaching practical lessons; and

iv. Students’ attitude toward practical physical edwcalessons.



METHODOLOGY

Subjects

Four hundred secondary school students selected fem private and ten public schools in
Lagos State served as subjects for this study. Wesg randomly selected at the average of 20
students per school. Two hundred and twenty th58e8%6] of the selected subjects were male
students, while one hundred and seventy sevenYd4vzere females. Thirty-six [90.2%] of
them were in Junior Secondary Schools and thine-®.8%] were in Senior Secondary Schools
where students registered for physical educatitse. Schools from where subjects were selected
are grade one schools in rating. The schools apected to have all it takes to adequately
prepare students for senior secondary school icatgf examination.

I nstruments
Two instruments were used for data collection, tinelude:
I. A structured questionnaire on level of teachinggitsl education practical, attitude of
students toward practical lessons and availatlityualified P.E. teachers.
ii. A Physical Education teaching equipment and faediappraisal checklist.

The instruments were given to senior academic sgtaffie Department of Physical and Health
education of a University for the purpose of cohtalidity. Their suggestions were considered
in the final drafts. The instruments were subjedi®dest-retest reliability test and the results
were r = 0.82, and 0.81 respectively.

Administration

The questionnaire was administered to the selesiégect in their various schools, while the
checklist was completed by the researchers usihgo$aecords, interview and on-the-spot
assessment. 100 percent retrieval was achieved.

Data Analysis
The data collected for the study were coded antlyseh using Percent age, Mean, and t-test
statistical tools. Inferences were made at 0.08lle¥/probability.

RESULTS
Results are presented in tables



TABLE 1
Frequency and Percentage Distributions of Facilities and Equipment by Schools [Private-
10, Public - 10]

FACILITIESEQUIPMENT PRIVATE PUBLIC
A AN A NA
F % Fl % F |% |F | %
1 | Running Track 3 |30 (770 |9 (90| 1|10
2 | Football field 5 50 |5/50 |10|100({0 |O
3 | Games/Table tennis room 2 20 |8/80 |0 |O 10| 100
4 | Volley court 5 50 |5/50 |7 |70 |3 |30
5 | Handball court 2 20 |8/80 |6 |60 |4 |40
6 | Tennis court 3 30| (770 |2 | 20| 8| 80
7 | Long/high jump pitch 2 200 (80 |8 | 80| 2| 20
8 | Starting blocks 3 30| |70 |0 | O 10/ 100
9 | The shots 6 60| (40 |8 | 80| 2| 20
10 | Javelin 5 50 50 (7 | 70| 3| 30
11 | High jump/pole vault uprights and cross bat 7 703 |5 | 50| 5| 50
12 | Hurdle stands 3 30| |70 |4 |40 | 6| 60
13| Relay Baton 9 90| 110 | 10| 1000 |O
14 | Discus 6 60 | 440 |7 | 70| 3| 30
15| Landing foam 5 50| B50 |2 | 20| 8| 80
16 | Measuring Tape 10| 100 |O 6 |60 | 4| 40
17 | Football-ball 10 | 100 (O 9 (90| 110
18 | Basketball-ball 8 80| 20 |2 | 20| 8] 80
19 | Volleyball-ball 7 70 | 330 |3 | 30| 7| 70
20 | Handball-balls 7 70| B0 |2 | 20| 8| 80
21 | Hockey balls and sticks 4 400 |60 |2 | 20| 8| 80
22| Tennis balls and rackets 9 90 |10 |2 | 20| 8| 80
23| Table tennis board, balls and bats 8 g0 (2@ |6 | 60| 4| 40
24 | Badminton rackets and shuttle cork 5 50 |58 |2 | 20| 8| 80
25 | Mats for gymnastics 5 50| |50 |4 | 40| 6| 60
26 | Bars/Beams/Ladders Q O 10 100 0 0 1O
27 | Ropes 3130 |7 70 | 2| 20| 8| 80
28 | Skittles 010 10 | 100 1| 10| 9| 90
29 | Vaulting Boxes 1| 10/ 9| 90| 0] O 1000

KEYS: A = Available

AN = Not Available
The result presented in table 1 shows that pubhoasls scored higher in availability of facilities
in running track [90%] football field [100%] and Neyball court [ 70%] but scored low in
equipment like starting block [ 0%]landing foamsketballs, handballs, hockey balls and sticks;
tennis ball and rackets [ 20% each], and hurdiedst§40%].



Private school scored low in facilities like rungitrtack and tennis court [30%] and games room,
handball court and long jump pitch [ 20%] but scbihégh in equipment such as volleyball balls
handball balls, high jump and pole vault uprightd &ars [ 70%] basketballs, table tennis board,
balls and bats [80%] and tennis balls and racked9

Both schools have football balls; private [100%Hgvublic [90%] and they both lacked bar;
beams and ladders [0%)].

Table?2
Mean, Standard Deviation and t-test analyses on variables tested.

Variables School X SD t-Cri t-cal
Teachers Private 29.3 2.11
Qualification, Experience and workload | Public 45 .4 553 2.10 6.82
Facilities Private 4.5 4.40 2.10 2.39*
Public 6.6 3.31
Equipment Private 27.3 4.40 2.10 | 5.74*
Public 18.0 1.87
Level of Teaching Private 4.44 1.53
Public 3.14 2.36 | 1.96 *8.67
Students’ Attitude Private 7.96 2.13
Public 8.05 1.80 |1.96 0.64
* P<0.05

The results presented in table 2 show significafferéences in four variables [Teachers’
qualification, experience and workload; facilitiesgquipment; and level of teaching] and no
significant in one variable [students’ attitudeheltable also shows that the public school has
higher mean score in three variables [teacherdifgpaion, experience and workload; facilities
and students’ attitude] while private school haghbr mean scores in two other variables. The
direction of mean value of each of the variablepraiged in the study is further presented in
figure I.

Figure 1 Bar Chart on Mean Value of the tested variables

Figure 1 Bar Chart-en-Mean Value of the testedaldeis



DISCUSSION

Five variables were tested in this study, out ofclwhHour were significant. Results in table 2
show a significant difference in the number of dfied teachers, their years of experience and
workload in private and public schools. The taldeeals that more qualified and experienced
physical education teachers are available in th#igpschools. This finding is not surprising as
recruitment of teachers into public schools is dtdmeugh rigorous inter view following public
laws guiding such recruitment unlike private scsoghere recruitment is mostly at the instance
of the owners who may be influenced by many factdmwvever, it was discovered that in both
public and private schools P.E. teachers are grasatlequate. The situation is one or two or
three P.E. teachers are available for all clagsd®ih Junior and Senior Secondary schools as
well as school sports programme.

Qualification of teachers, their experiences amdrthmber of students! classes they teach would
have impact on effectiveness of teaching practessdons in physical education. In line with this
finding, Keinde [2002] re- ported inadequacy in thember of teacher of physical education in
sec ondary schools. He further asserted that sdrie @vailable teachers particularly in private
schools are unqualified to appropriately teach amodise students’ interest in the subject. As the
National Policy on Education recommends that tlastlgualified teacher at the primary school
level must be a holder of the Nigeria CertificateEiducation [NCE] Omotayo suggests that first
degree should be the minimum qualification for amgavho is to teach physical education in
secondary school.

The table also shows that there is a significaffer@dince in the availability of facilities and
equipment for teaching practical lessons in privaate public schools. It reveals that facilities are
more available in public schools than in privateasds, while equipment are more available in
private school, [see also figure I]. Most facilgiand equipment are sub-standard and insufficient
for teaching in most public and private schools.

The availability of more facilities in public scHheamay be due to availability of space and the
fact that any standard government school is estaddi in most cases with provision of sporting
facilities and equipment. Most of the private sdedeave no space for facilities for practical
lessons but have equipment, which are hardly gotuse. When private schools are appraised
from this perspective, a lot of them are not prowdall round education to the students. Several
studies and opinions of researchers in physicacan, have stressed the importance of
facilities and equipment in the teaching of praadtia physical education [1993; Okuneye, 1997;
2003; Omidiran, 1998; 2000; Kehinde, 2000; Taggad Alexander, 2002; Adegbamigbe, 2002;
Targgart, 2003 and Ayodabo, Idowu & Dansu, 2004].

Omidiran [1998] reported inadequacy of the fa@Btiand equipment for teaching physical
education in schools and the situation has notongxt. This probably could have accounted for



the call for innovations towards improvisation diypical education teaching equipment by
Oduyale [2003].

On the extent of teaching practical lessons, ressiiow that the extent of teaching is more
regular in private schools than in public scho®lsis may be due to high level of supervision. In
most cases owners of private schools always etisatéeachers work for their payments, unlike
government schools where there is little or no sup®n. This finding agrees with the
observations of Okuneye [1997] who found some fonel problems to the teaching of
practical physical education. He reports that femehchers are more in public schools and they
are not well disposed to the teaching of practiR&l. and no enforcement to do so. Practical
teaching needs to be reinvigorated to meet up whiéh coming challenges on practical
examination at senior secondary school certifieaxgminations in P.E.

Findings from this study show that students fronthiqarivate and public schools have positive
attitudes toward practical physical education. RPnev findings and opinions [Association for
Sport and Physical Education — NASPE, 2004 and ®igan 1999] corroborate this finding
that school children at most levels are usuallgriggted in engaging in sports and physical
education. According to Ogunsina [1999] school diigih are usually very active, inquisitive,
daring and enthusiastic towards physical educatrogrammes. The finding is an indication that
students are enthusiastic about physical educatidnwhether in private or public schools, they
are waiting to be adequately taught and be suffiieexposed to the benefits of the subject.
Physical education is essential for all studeistefore there is need to arouse their interest in
participating in practical classes.

CONCLUSION

The conclusion of this study is that availabilityy qualified teachers with experience and the
number of classes a teacher teaches varied betwdsic and private schools in Lagos State.
The situation is better in public schools thanriwate schools. Facilities and equipment though
substandard, are more available and better in @uahools than in private schools but the
reverse is the case for equipment as they are mxaiable and better in private schools. It is
also concluded that none of the two groups of skci®aufficiently equipped for teaching
practical physical education.

Practical physical education lesson is held mogulegly in private schools than in public

schools due to better supervision of teachers ivafg schools. Regardless of the extent of
teaching, students of both schools have posititieude¢ towards practical physical education
lessons.



RECOMMENDATIONS
It is hereby recommended that:

1.

3.

The ministry of education and the school authaitEhould ensure that physical
education teachers hold their practical lessons 3hould be done through regular and
thorough supervision of the teachers’ practicacheésy and preparation of practical

lesson notes by the principals or delegated officéhe physical education unit in the
ministry should also carry out periodical supewsof teaching activities in both private
and public schools. Facilities and equipment shbeld¢hecked for up to date preparation
for practical lessons.

School authorities should seek the assistanceargment, parents, philanthropists and
corporate bodies for provision of facilities andigument for teaching practical physical
education.

Workshops should be organized for physical educat&achers on improvisation and
effective utilization of available facilities andj@pment for teaching practical physical
education.

This study should be extended to other private jamblic schools in the country to

appraise the teaching of practical physical edanati schools.
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