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Abstract ) ,

To have an ordered and peaceful society, inculcation af
values must be the main thrust of every discipline in the
schools' curviculum. s a core subject in the secondary
schools, secial studies has been identified as i iporian
subject that inculcates social and moral val nes iniG
learners. This paper thevefore analyses the elements in r_.‘:e
secondary school social studies curriculim o cffrenmfrr-:
the proportion af the values education component therein
It was discovered that 50.75% of the stated objeclives were
cognitive, 48.48% were affective, and Efl_‘?tﬁ% were
psychomotor. The sub topics had 46.04% .-:{:rgnr.fwe,:iﬁ': Q%
affective and 3.02% psychomoror while the description gf
conlent had 350.3% cognitive and | 49.};‘6
affective. Consequently, a re~vi.rfm{fun :D:’f r.i'ae.’l_s_.f.c.rl.r:ea’
objectives was recommended 16 f.’rt.‘f_h'::r'e? moie crfr:.rf.lqua‘-
objectives.

- . 'Il‘.
Introduction . o
Education, from the early civilization to modern times, has been identified

as a potent instrument of change in society [I‘wIaduem-:'csi ;{J{JZ}. 'l'lhi slsocmmi
change is a derivate of the change in individuals’ behaviour in the sociely t%wugl}
‘he education received. However, education does not n:!aka: 1t1f‘1ndr\_f1dunl§

hehaviour get necessarily better from the standpoint of societal desirability. This
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is because sometimes we learn bad habits as well as pood ones (Akinlaye,
Bolarin, Olaniyonu and Ayodele 1997).

' The stance of the Mational Policy on Education is clear in this regard -
“to inculcate good habits into the Nigeria youth through education”. Hence the

NPE (1998) states that the national educational'goals (among others) should
ensure ' '

the inculcation of the right types of values and attitudes
for the survival of individuals and the Nigerian sociefy...
and in consegquence, the quality of instruction at all levels
has to be oriented towards inculcating the following values;
respect for the worth and dignity of the individual, faith in
man s ability fo make rational decisions; moral and spivitual
principles in interpersonal and human relations; shared
responsibility for the commen good af the society,
psychological development af all children and acquisition
of competencier for self reliance,

These values and attitudes must therefore, form the bulk of the content of
the school’s curriculum, '

What are Values?

We have always been perplexed when we attemipt to ask what precisely
values are. .
Values are types af belief centrally located within
one s total belief system, how one ought or ought
not [0 behave or some end-state of exisience worth
or not worth attaining, They are standards for.
determining whether something is good or bad and
for judging one 5 behaviour and the behaviour of
other persons (Banks and Clegg 1977).

They are those moral or ethical standards or
principles that are considered desirable by an
individual or group of people. Justice, prudence,
hard work, honesty cooperation, comradeship,
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togetherness, integrily, righlecusness, efc, re
wsually thought of as such principles that are
desivable. These ave principles or standards, vsually
referred to as, social values ™, which society
collectively holds as valuablé and therefore are io
be imbibed by its members. They are inferences;
personal but shared, they have direction, and
intensity; they could be maintained over line cnd

could be learaed.

ues, together with two other ingredients - attitude and morality—
constitute the character of an individual. [fthese are positive in the majority of
people ina population, then we have an ordered society (Maduewesi, 2002).
To have an ordered Nigerian society, attention must be paid to providing
value education. Meral and social values and attitudes shou |d therefore, form
the bottom line of our schools’ curriculum content. Especially the secondary
school’s curriculum, which incidentally falls within the crucial adolescent slage
of development of the Nigerian youth. This is because the future of the Nigetian
society depends on the quality of the Jeadership, follower-ship, honesty, discipline
and other values inculcated into these youth.
However, the fundamental problem is how to integrate the array of values
into a coherent learning structure for the younger generation to develop astronger

sense of responsibility and effective citizenship. - e
; L]

Could all the school’s subjects equally inculcate these sacial values?
Expectedly however, not all the school’s subjects will pertorm this role
equally. While some focus on the inculeation of practical skills, basic and scientific
knowledge, some are interested in moral development while some others focus
on the development of social values and attitudes. |
Character molding through ine uleation of moral and social values
education at the secondary school level is mostly through social studies education.
This is because while social studies is a core subject at the 1S5 level, other
character molding disciplines like Islamic Religious Studies and Christian
Relizious Knowledge (IRS & IRK) are elective at both the junior and senior

secondary school levels while Moral Insteuction is gradually being phased out
396

ke, B

E {1? il; :iﬁ::iz:i‘tj;h”?é ; Etl‘i_]ﬁ table, T J1i§ process of values inculcation is
i he ]S Ieu‘r:! because of the elective status of social studies
: senior students who virtually do not offeritat all. Hence, the seni
secondary school students are left at the peril of the societal ills {J i1;1c| h zml::;l'

Purpose
.Eem & the only compulsory values inculcator at the secondary school level
thls_ paper ﬂ_leret"ure, analyses the elements in the Nigerian secondary scl WT’ ;
social studies curriculum to determine the propoction of value educciton
components there in. =
o S;:;.-ml studies instn_mLin:ma] objectives according to Akinlaye (2003) and
Hm-:; :fm .Gl}]suta: E.WPE‘? into k]}uxu-[adgc,skills, aE.timdf:s and values inculcation.
o n; ,:;ELBLIIL.‘\ uEmlEll;a;:;;n falls under the affective domain of objectives
it oom’s m_xmmmy. This domain has five levels includi .
ff;;l:|ggimﬁ:_n‘-mf3tmu,n:.-;pq:-ndj_r%g, valuing, organizing, and Cl]ﬂmﬁlﬂriiﬂl.lizi-lg?
alue. Others include the cognitive domain, which has six levels (knowledge
l.:murrthcn:.mn, upp]iualicm, analysis, synthesis and evaluation) and ﬁ;é
Ef{:;z;ﬁlfttsnr fii;:aljul L}!E_l;; l:a's six leve_ls {re ﬂ‘e_x.mﬂvemfnts. basic fundamental
s u.-ﬁ“nmic alabitities, physical abilities, skilled movements and non-

ation).

+ The CESAC (1985) Social studies curriculum for secondary schools

was adopted for the ana;_[}fsis,

Meihugiulugy

Ghiiq,iifezl'ﬂ::]!i in ﬂ;e l;,lurriculum were grouped under the three domains of
ives inwiich each falls (i.e. the cognitive, the affecti :
e _ _ » the atfective and the psychomot
omains). The themes (major topics), stated objectives, the content [;ub Lo J:uic‘j;

]ﬂﬂﬂf Z’E‘d.cﬂ I s
I : iv W I j‘ ﬂLEpl-S I'Ciﬂ.[li]gtﬂl vﬂ]LIES. Edll[.,-ﬂfl':]il
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Jusior Secondary Thiee
Analysis 17 xigin of indn 5] 2 7 lafz 6 1| 2 4
: : 1-5.
The analyses of the various elements were presented on tables T ] TR P 5 2 o 5 ;
Taﬁj‘e I. i 1%, [nssicuiicss. | 1|5 H 5 | |
5 ] H ies S r“uhus 0. Eocializalice agencics and
i ndary Schools’ Social Studies 5y
Analysis of Elements in the Secondary i = 5 P % =
i 7 M
. ) | : : z
(A) Junior Secondary One 21, Lack of eo-cpernion and i
" alfacis | 1 fi= |- | | 1
Thew i jeetiv Subitopice (Contest) | Descriptinn (Nates)
e | Majur topicz) LRpce s W P Y 22 - Natigwall ecanamit life 1 HERIEE bl 7
: L a a4 | e 2
K : ?| o i {ﬂ! : 1 3 = A 1 1 |- 1 13, The weorhl aind s peopdi 1|2 ST o e [ ) 7 4 ¥ 5
Bezial anvironment Ea e 5 =
‘:. Fll' 4 IEﬁ:imwmn'd 3 LEN B B fi 4 11 « §5 34, Warld trangponmcn peed
3 5 :
- g 1 dici | 1 X 2 1 T e | 1 communicalian ] 2 - 3 f2 E ] -
3 pratinn ahd gonghic =
e i le el - bal =ik TOTAL 15) 1 1 fzsfzal s)- ) sl vl wf- 1 5]2r
4. Inslilalions ! -
% i hilitiesl 2 s L {6 2 i bt 11 CRAND TOTAL 43 17 - |7 | AT h83] Y- LSl 94| 49| B - 15| 24
& Civid rights snd resp e} =
e 5 H 1 P S R
6 Cultre aud identily 3 : 3 b -_
1. Migerian enfiucal patieem aml i (B) SENIOR SECONDARY SCHOOL ONE
i 1 i a- = 5 5 - 2
sheir ofIgm 1 = Theing s clives Subsopic £ Comen Daseriptian § Mote
: -
3 Common po and nafivnal z i 4 Iz 34 |Foufa | 203 | 4] Ty 1 T3 | 4] Ta
fumlbwls e o - |2 Q4 Qb j6el- . : J |, Aspwel of so-operation [ - 1 f-1 1 ]- 1| 5 A B
i1l 4 REIRIEAREE [ e O - I 4 |13 1 -
Tatal 2. Pefipion as apent of Mg = J 20« |« |2 (-] -]- & & . o s 414
.It_lnianl‘.‘EUTl-daﬂ"T“'ﬂ 3 Developuen 10 12 Jal = | 4 E
= J 3 - b s T . f
9, Physical Emviranment o B 115 - ! 2 4. ' Hizomcal sspect of social changd - | ] | E2| 4 I 4] 1 7 1l 10
10 dueational institalbons | = | Ly % ! i - 3. Social oinde 1o clinnge T el 5 | d |« . Il 1 a = |= T
i1, Leadership follower ship and il izl = st '] - o @ f_ Comeeps of cobune and idemiy |1 - | - [ L] | %] « rEy 1
pnnagieEnce S L s n: :
13 Devtlopuens, -5 I Y Y e i - N 2 1 =y " bk 7. Lovillty to il pation 1 ke S F LE 1 [ 4 1 6 . vl a
13, Socinl chanpss oo tins 3] S T R B -1 - sl 2L U= B. Wation building in a swihi.
i i e 3f-s = i Fl 3] -
14, Science teshr dogy and socktyd 3} - 2 gubturnl seitig [ 5 P P O T -
15, Malioual scomde Hle P T e I 5 S e M O 0 5] P
? 3 * | .4 A I - T 2 - Tatal 5 |9q- 1 (s i 1]- .]-l! 5d H]l Il 1[1 41
14, Cuilure and slentify el FCh
e i 31 -] 2| 2o 19 " sl 1wl 1B} 4 H
399
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Senitor Secondary Two

9, Spcab change. alignntion and £ _‘
persuanlity O T I N e L) 3 13 | L]
10, Social buslituticns o e e e R 4 4 102 ] L] - 1:I
11, Palivical inslilglions tlzl- b1 F sl i ja | 2 | ;
17, Eewigity, elss md social seabilind -} 41 - |- 1 4 11 1] - 4 T 1- 5
13, Wrdues, technolnn renl ahevelopuaiifs | 3 ) - - 31- -4 - 4 | ol I 4 :I
{4, Raniomal eeoscmic life -]+ 1-12 |t fi [
15, Cross uliural ifluese T I O Y O o e M 1] 1 | il3
16, Wiilizniion aed conservakiv
al weosld fesomees ph == pefey- . n c T ey R G
Tedal Illl 1 1 asfa6| 14 B 11| &5 15 91 IIEL

L

Senior Secondary Three

=] - 13 10 1111
17. Higena in wenld eoomnic ander| 4 | - - . 4 (%]
ks RN 1 |5 1 - 3 13 | 2 T o FR
|E. Huvwaan 21
19, Comgarative pooiieic A :
] 1 1 -
pubiticnl systais o 1 -
: )= i) 13
20, Intenational nelaices 2001 - 3-107]: :
TOTAL ofs )= bil1s]as]ng- 3 20 20 3 5
3| aTe| s3] 3. | 44 U4
! 14 .l!l 1 | 8] 65 ES!-H i 5
GRAND TOTAL
KEY: i

1 = Cognitive, 2 = Affective, 3 = Psychomotor, 4 = Cognilive with affective underione,
Tot = Total,

Table 1 (A & B) shows the analysis of the Elﬂﬂ!ﬂnts in thf:' ?E'Eﬂndlal'}' sc?;om
social studies curriculum into: - 1 Elements fcuusmg:?i cogritive attamm?n :
elements targeting affective attainment, 3 - El:&:rt'lﬂﬂtﬁ with pe}r'chumnr:;ur aumsmnem
and 4 —elements stated cognitively but having some affectiveu : ertones.
The analysis is further (broken down) expanded on tables 2—3.
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Table 2:

[tems in the Secondary Schools® Social Studies Curriculum
(A Junior Secondary School)

1

[ CLASS THEME | STATED COMTENT NOTE
OBJECTIVES (SUBTOFICS) | (DESCRIFTION)
1551 B 21 34 13
1552 8 H n 24
JS53 ] il 3l 7
TOTAL 24 67 a4 84
(B. Senior Secondary)
851 £ 17 L% 4]
552 8 33 i 4l
Eh ] 4 15 2 35
TOTAL | B3 171 16
GRAND TOTAL | 44 132 265 200

As shown on table 2, (A&B), the 188 social studies has 24 themes
divided into three equal parts among the three classes. Ninety-four subtopics
(tagged content) were derived from the themes (34, 29 and 31 for IS851, 2,
and 3 respectively), Sixty-seven (67) statements of objective were listed to be
achieved through the themes. The scopes to cover in the topics were given in
about 84 simple statements under notes, 4+

For the senior secondary, (table 2b), there are twenty themes (divided
into B for year 1, & for year 2 and 4 for year 3). A total of sixty-five (65)
statements of objective were hoped to be achieved through 171 subtopics
whose scopes were described in about 116 simple statements.

In all, the secondary schools’ social studies programme contains 44
stated themes, or major topics with 132 listed statements of instructional
objectives and 265 subtopics were derived (from the themes) whose scopes
of coverage were described in about 200 simple statements.
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Table 3: 5
Categorization Of The Stated Objectives Of The Secondary Schools’ Social Studies combination of 48.48% for affective) while 0.76% were psychemotor
Curriculum . statements.
(A, Junior Secondary School) R
== . : g Table 4
Cognitive Affective | Cog ?Jt_ih affect Psycho molot T‘_‘"fl H _ Categorization of the Social Studies sub fopics
Ilndertone il } z g .
; _ : {A. Junior Secondary School)
CLASS [ F i F | % F | % F | % (P75 %F Toaiive T AR e
: . il oznitive ooiive oz, With aftect |
1 e | e | |ees | & |15 Lo} - 44 LN gu i At Payordmaoe | Tote
; ndertone
1552 I3 i 2 0 3 15 - - ;| 0
1SS CLASS | F w | Flw F |% Fl% |'F |%
1553 15 5169 | | A3 10 F3844 : - T L =
155 | 13 24| 6 1765 15 |44.12 - - H 100
TOTAL | 43 64.18 | 7 10.45 17 | 2537 - - 67 t% .
582 | 19 gss2l s | 17| 5 lim24 | - W | 100
(B. Senior Secondary) J583 B me7y 4 1290 5 (1613 E H 3 100
55 1 s a1 |3 | 1765 | 9 |49 |- |- |77 W TOTAL| 54 | s74sl 151596 25]266 | - | - 1941100
552 10 3.3 L EAVE] Zl 3.04 I 03| 33 10 {B. Senior Sccondary)
553 9 60 1 | 667 s | 3335 - | - 5 | 0 551 3 04113 | 1765 9 | 5494 - [ - 7 ] 10
otaL |24 | 3oz |5 | 769 35 | s3e3 1| 13 e | ) [5S] 7 206 | 2| ®as | 15| 2728) - | - || 0O}
: 55 4
croror| 67 | ses| 12 [o0s | s2] s039) 1 | g 132] T it 26 | @ |mlas) 4] orsd) 8| 12316 | W0
: e . : i T 553 35 6731 | 3 5.0 (4] 2692{ - : 52 100
I'he categorization of the stated instructional objectives showsth? | ropy —|
B ; 5 ey i 5] L (i) 3977 52| 3041 43 25.15| B 4.68] 171 10MK
64.18% of all the 1SS social studies objectives were of the cognitive domair
GRD.TOT. | 122 | 4604 67 | 2528 GR| 2566 8 3.02| 265] 100

aiming at acquisition of basic factual knowledge, 10.45% were of affectiv
domain while 25.37 were stated cognitively but had affective undertone, [ft
last two were combined under the affective domain, affective objectives woul
be 35.82%. There was no psychemotor statement. IR
“Tuble 3B shows that 36.92% of the senior secondary social studies stale
instructional objectives were cognitive, 7.69% wereaffective; 33.8 3% wet
cognitive statements with affective undertone {the combination of the Jasttwo
61.54%) while statements of psychomotor achievement were 1.54%.
The grand total shows that 50.75% of all stated instructional objective
for (J8S and $88) social studies were cognitive statements; 9.09% were purel!
affective, 39.39% were cognitively stated but had affective undertone (giving:
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The categorization of the sub topics (content) of the JSS social studies syllabus
shows that 57.45% were cognitively inclined, 15.96% affective and 26.6%
were cognitive with affective undertones. When the last two were combined,
the affective has 42.56%. :

For the senior secondary, 39.77% of the sub topics were co enitively

“inclined, 30.41% were affective and 25.15% cognitive with affective undertones

(the combination of the two gave 55.56%) The psychomotor statements were
.68%.

The grand total gave cognitive statements of 46.42%, pure affective
statements of 25.28% and cognitive with some affective notions of 25 66% (a

-
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combination of 50.94%for affective statements). The psychomotor statements
formed 3.02%.

Table 5
Categorization of the Deseription of the Seope

[A. Junior Secondary)

| Cognitive Affective Cog with affect| Psycho | Total
undertone mular
i
. CLASS | F e Fol % F % F| % Fl| %

IS5 1 |5 4545 6 L8.18 iz 36.36 = | - 3 10
1552 13 3 2 B33 4 16.67 M 100
1553 163 5906 | 3 18.52 & 22,22 - o
TOTAL | 4% 53.33] 13 | 1.48 12 2619 |- - L 100
{B. Seninr Secondary)

551 | 30 | 20 | 4878 Il ]2683 4l 10
35812 15 313 6 | 40 9 | 22.5 - - 41 1Ly
853 a7 TIM | 5 14.2% 3 |8.57 - - 35 100
Total 52 4483 | 41 | 353 25 | 1983 16| 100
GRﬂTU'ﬁl 101 50.5 54 | 27 45| 225 - - 2004 Lo0

The categorization above shows that 58.33% ui‘_t]mﬂscopf; :?;tllls ilﬂ
providing cognitive knowledge to the I5S studenlbz, 15_ .4% Vo Were pure I;.
affective while 22.19% were cognitive statements mEh affective undertone, [
combined, the affective would be 37.67% forthe ISS. e ;

For the senior secondary, the cognitive knﬂwledg:f Fﬁnpad f’rE,E.r o, put
affective experiences was 35.34% while the cognitive :mth afli m'me-unde-'rﬁ
had 19.83%. If the last two were combined, aifectwe_expcrjemts will bi
55.17%. There was no statement of ps;.ru.l1mm;?tf::rtxpef|mwcs. .

The grand total shows 50.5% for cognitive attummepi, 27% or pun
affective and 22.5% for cognitive with affective undertones. The combinatio
of the last two forms 49.5%

404

Discussion

The analysis shows that 50.75% of the stated instructional objectives in
the secondary schools” social studies curriculum were basically cognitive
objectives. These objectives focus mainly at the acquisition and recall of factual
knowledge. Recurring phrases in them were —“students should be able to
explain...”, *. tooutline ...”, *...to distinguish ...”, ... to state...”, *....t6

»

describe ...... Y, Tlotolist. 7 ete. These were followed by the facts or

abstract information to be regurgitated,

# The implication of this is that the focus of teachers” evaluation efforts is
the regurgitation of the knowledge provided rather than measuring attitudes and
values developed which is the philosophical basis of the social studies.

Where attitudinal predicates followed such cognitive phrases, th ey have
affective undertone. For instance “....to specify consequences of a good
leadership or follower -ship™, .. to explain the importance of co-operation etc.
These types of statements formed 39.39% of all the stated objectives, This
category has the lion share at the senior secondary level (with 53.85%, table3B),

The pure affective objectives were 9.09%. The affective abjectives have
slatements like “... to appreeiate.... " ... to honour....”, “... to make use
of ...", " ... to discriminate.....” etc. A combination of the pure affective and
the cognitive objectives with affective undertones gives 48.48% which is slightly
fewer than the cognitive objectives.

.. Social studies according to CESAC (1985), aims at imparting knowledge
ifalgd providing valuable information necessary for life. However, its basic furiction
15 o help pupils inculcate desirable social habits, attitudes and values as well as
useful skills. This basic function may be a mirage where the cognitive objectives
‘over shadow the acquisition of values and attitudes, which were less than halfof

the stated instructional objectives.
= Acquisition of skills, another important focus of the social studies education
is under expressed in the statements ofobjectives. However, they were varfously
stated under the related activities where students were required to draw, label,
visit, observe, discuss, collect, display, construct, read ste.

Unlike the objectives, the provision of basic (cognitive) factual knowledge,
(though with a good share) under the content or subtopics was slightly lower
than the affective knowledge (46.42%). The combination of topics within the
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affective domain (pure and implied) was slightly above half(50.94%). Thisisa
manifestation of the nature of the social studies as a good inculcator of chmshad
moral and social values into leamers,
With the broad based and integrative nature of the social siudies cunu.uiar
content, it could thus provide the desirable values, and attitudes to Iearnegs
These values include fostering of posifive, useful and meaningful attitudes
interests, feelings, sense of tolerance, compassion, respect, favourable social;
physical and cultural attitudes etc, Henee, it is believed that the content of the,
social studies will assist learners to understand and put into practice the ideals
of human relations. These ideals constitute the centerpiece of the social studies
education. The conceptions and thought — process associated with these ideals
include -“shared responsibility for the common good of the society™, “moral
and spiritual values in interpersonal relations™, “a cultivation of a sense of
compassion for the less fortunate™ “a cherishing of sense of respect and
tolerance”, * a cultivation of social attitudes™ and more importantly values such
as co-operation, participation, interdependence, open mindedness, honesty,
integrity, trustworthiness, diligence and obedience™ {Okam, 2001).

In fact, no other actively existing school’s subject has the capacity for
value inculcation as the social studies education.

How then could teachers be encouraged to ensure the acquisition of
these values by learners rather than mere inculcation of factual mgmtwe
knowledge alone?

Since there is no such thing like final set of objectives, (Dewey 19291 in
Ckam 2001), the way out is to explicitly state them (the intended values) under
the suggested instructional objectives. More affective objectives slmuldbestaﬁmi

- rather than emphasizing cognition that encourages memorization and regurgitation.
Hence, teachers could focus on learners exhibiting these values. ;

Though there is no doubt that attitudinal and values objectives are \rer_'r
difficult to pin down and specify precisely or be measured, teachers could be
relieved of the problem of deicing more comprehensive and systematic schemes
and tools for evaluating such learning outcomes by suggesting various non-test
tools in the curriculum. This will make them think beyond the use of formal tests
alone inmeasuring the attainment of objectives. Hence, such suggestions could
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include tools like checklists, ranking measures, attitude statements, likert-scales)
¢ Inventories, ratmg scales etc,
I| ke
_l_fluncluﬂmn
i Values form parts of the attitudinal traits (including attitudes, interest,
i ppinions, beliefs and feelings). One of the primary objectives of social studies
Istoenable learners develop the right types of values and attitudes. However,

-social studies teachers feel more comfortable in stating their instructional

objectives in knowledge form rather than in attitudinal types. Thisis a direct
influence of the stated instructional objectives in the social studies curriculum.

_ Affective (or attitudinal) objectives ranked highest among others in the
seior secondary social studies. However, the subject is optional and even nat
offered at all by students at this level. This may be inimical to values inculcation
at the secondary schools,

Cognitive objectives were generally over stressed in the secondary school
social studies curriculum. Moreover, ifteaching of knowledge is done to the
exclusion ol attitudinal objectives, it may actually jeopardize improvement in
the thinking and decision-making process being preached by the sucial studies
education,

Though very difficult to be pinned down and precisely specified, there is
the need for the inclusion of more attitudinal objectives in the social studies
“viriculum.
| Four broad categories of learning outcomes are critical to social students,
‘These are knowledge, skills, values and attitudes, The content emphasized the
;umuh.atmn of values and attitudes more than acquisition of mere factual
1_!:;(:01#]:3%:: .

Social studies is therefore a values inculcating discipline. It is probably
doing this more than any other school’s subject.

Rmmmmda linns
On the basis of this study, the following are hereby recommended:
1. that the stated instructional objectives in the secondary school sacial
studies curriculum be revisited to include more affective (atlitudi nal)
objectives with particular focus on values inculeation;
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2. that more values and attitudinal concepts be includad in the content ke, C.C (2001 Towards Employing a paradigi in involving muliiple criterion

or sub topics of the social studies curriculum; . | measures for evaluating the effectiveness of elassroom pedagogy in social
3. that social studies be made a core (compulsory) subject axllwsemce' - studies in Nigeria school’s™. Lassa, PN & Aghema, 1A (eds), Academy
secondary school level: and }j - Congress Publication. Nigeria: NAE.
4, that other school’s subjects (especially the social scicnices) shmﬂd

pay more attention to inculcation of values and acceptable atit
for the purpose of fostering effective nation building and an order

or peaceful society. .*e—:

[
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