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METHODS FOR SOCIAL STUDIES TEACHING IN
LAGOS STATE

H.E. IBHAFIDON
Deparimeni of Curriculum and Instruction, “aculty of Education,
Ambrose Alli University, Ekpoma, Edo State.

and

A.S. JIMOH

Departiment of Language, Aris and Social Science Educarion,
Faculty of Education, Lugos State University, Gjo, Lagos.
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relevant to learning. Yalokwu (1988) in a sioilar vein defined teaching method as @ 5el 0
methods used in teaching and studying a particular subject area. Akinlaye (2003) in his
definition of Social Studies method, sees teaching method as “a variety of approaches
which a teacher adopts to induce, promote, stimulate motivate and direct learning.”
However, for the purpose of tis study, teaching method will be seen and perceived as the
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strategies and techniques employed by the teacher to stimulate and induce learning in and
out of the classroom.

Classification of Teaching Methods
There exisis an array of teaching methods. These range from the Socratic/expository
method to the thought provoking inductive/deductive inquiry method. These methods have
been classified into two broad catepories; namely the teacher-centered and the child-
centered methods {Afe 1987). This categorization was found to be in contrast with the
classificaiion of Osakwe quoted by Brown (2002). Osakwe classified teaching methods
into four namely: Approach, Number, Activity and Place. The Approach classification
according to him is the inductive/deductive method of teaching. The Number classification
is the individual, class or group based method. The Activity based classification the
iesacher-centered or the child-centered method. Finally, the place classification is the
ciassroom or out of class teaching method.
It is importaat fo note that the Afe’s classification of “teacher-centered and the child-
centered methods” is based on who takes the center stage in terms of the dominant activity
in the process of tzaching and learning. It is classified teacher-centéred when the teacher
cuss maost of the activities such as explaining, demonswatng, drawing, telling, listing,
fying, colculating. classifving, and so on. However, it becomes a child-centered
hod when the leamner is engaged in most of the activities that take place in the process
: Thus er the child-ceniered methods the role of the teacher 1s
hat of facilitator or 4 guide.
The child-centered method otherwise called child friendly and child invelving methods
derives its philosophy from the notion that activity is one of the pillars of modern
educational practices. These innovating methods include Demonstration, Inquiry,
Discussion, Dramatization, Guided discovery. Creative activity, Construction, Stmulation,
eic. There seems 1o be a consensus, that the child-centered methods promote and facilitate
effcctive, efficient, critical and reflective thinking that leads to imtelligent and rational
decision-making skills. In the child-centered method, the learners are seen perforiing one
activity or the other. These activities include: explaining, describing, interpreting,
calculating, identifying, listing, dissecting, drawing, dramatizing, etc. The origin of the
child-centered methods has been traced to Rousseau and Pestalozzi in the eighteen and
early nineteen centuries. However, Froebel was known to have developed the first play-
way method of teaching in the school. Today, Montessori is more associated with the play-
way method of teaching than any other person due to the fact that she successfully
demonstrated the efficacy of the method.
The teacher-centered method, according to Farrant (1980) features teachers as a director of
both teaching and learning processes. He is the director-general of all activities in the
process of teaching and learning in and out of the classroom as well as being the one whe
actually carries out most of the activities. He assumes the supreme role of “master-know
all”. An encyclopedia, which is all-knowing. Attention is focused more on the subject
matter than the method or the learners). The method emphasizes the compietion of ty
syllabus rather than assisting the students to develop intellect, skills, and positive attitudes
This method has its roots in antiquity dating back to the ancient Greeks and the Roman
who perceive education as preparation for adult life. Prominent under the teacher-centere
method are the expository, the lecture, the siory-telling, and the illustrative talk methods
Understandably, these methods are more popular among teachers in our schools even b
this century.
Akinlaye (2003) in a more comprehensive classification identified the methods of teachin
Social Studies to include Presentation, Construction, Creative activity, Discussior
Problem-solving, Dramatization, Simulation. Inquiry, and Demonstration. These method
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e In consonance with the 1983 National Social Studies Curriculum (Vol. 5)
ccommended methods for the teaching of the subject. Furthermore, the Social Studies
urriculum has specific methods tied to the topics/themes.

statement of the Problem

tis mo gainsaying that the engineering of the 1985 National Social Studies Curriculum was
o guarantee that the right teaching method is used in the teaching of specific 1opics/themes
vith a view to enhancing effective learning of the subject. Apparently, the teaching of
social Studies in Nigerian Schools seems to be at variance with the recommended
wrategies of the National Social Studies Curriculum. Consequenily, this study is aimed at
dentifying the level of adherence of Social Studies Teacher to the recommended teaching
nethods and the implication of this on swdents learning owtcome in the subject. This is
igainsi the background that the most occurring problem in Social Studies teaching is how
o get the teachers to make the curriculum more relevant © the lives and experiences of
heir students. It has been confirmed that the innovation in the curriculum has not been
weompanied by a corresponding teachers” pedagogical practices (Akinlaye 2003).

n order to effectively carry out the study the following specific questions were raised:

l. Do Social Studies Teachers in Lagos State adopt the {1995) National Curriculum
recommend methods of the subject?

% Is there any correlation between students’ performance in Social Studies and the
teaching methods of their teachers?

5. To what extent does students academic achievement correlate with the teaching
methods of their teacher in Social Studies?

Viethodology

Fhe survey design was adopted for the study. In order to elicit informatien on teachers’
nethods of teaching Social Studies, and students’ achievements in the subject, two
juestionnaires were used for the study. These questionnaires were the Social Studies
['eaching Method Identification Questionnaire (SSTMIQ) and Students’ Achievement Test
1 Social Studies (SATSS). The SSTMIQ was adapted from Jimoh (1999). A Likert-type
-ating scale of Stongly Agree, Agree, Disagree, and Strongly Disagree in the rating of 4, 3,
2, 1 was used in the collection of data. The insttument was made up of iwenty
opics/themes with their recommended teaching methods attached w them. Teachers were
‘hen required to agree or disagree with the statement. The SATSS, on the other hand was a
standardized test of the Lagos state examination board. It was a test item based on the
Lagos State Junior Secondary School Social Studies syllabus.

Population and Sampling Technique

T'he population from which the sample was procured consisted of the entire social studies
:eachers and students in Lagos State junior sccondary schools. A total of 40 Social Studies
:eachers and two thousand, two hundred students were sampled for the study in the five
sducational districts of the state. The respondents were selected using the stratified

sampling techniques.

Diata Analysis and Discussion

T'he Social Studies Teaching Method Identification Questionnaire (STMIO)) was used to
collect data. This instrument was used to find out the various methods social studies
:eachers usvally adopt in the teaching of twenty (20) selected topics/themes. The result is

summarized in tabie 1 below.
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Table 1: Summary of Teachers’ ; Gu
Method. ¥ eachers’ Adoption/Utilization of the Recommended Teaching

SN | Topic/Themes

Nos. of Teachers who Nos. of teachers who
adopt the | do not adopt  the

recominended recommended
methods methods
b | Number | Percentage
1 Social institution 22 ] = ?;mber ::rce““ge
7] Physical environment | 25 m‘_ ;
spectofculre 130 195 T35 ;l's
Science & culture 28 70 _ ;
5 Origin man 22 55 l_ .
6 Social insfitution 25 62.5 15— | ﬁ 3
7 National  economic | 20 50 20 <
8 Common heritage | 32 80 20
and national symbols -
Leadership & |15 375 2 '
- responsibilities . = o
10 Civic rights & | 18
45 5
responsibilities . &
11 Social  environment | 12
30
g & organization * "
12 Nigeria culture, | 15 :
! 375 )
patiern & integration , 2 -
13 Development & | 28
70
e 12 30
14 Nigeria social | 1§
45
changes 1914 to date L - ”
15 National  economic | 32 80 8
life, transport & .
communication
16 | The world & its |30 ]
. 75 10 25
17 International relation | 1§ 45 22 55
18 Aspect of | 12 30 28
cooperation "
19 Religion as agent of | 28
i 70
20 Ethnicity, class & | 30
stability " = »
N L T T

if;cr:;lgl;;l:;?}:i;hfwsh@al four hundred and SiXty (460) or 57.5%. of the teachers adopted
caching methods. On the other hand, a total of thr
> . i 2 ee h
;31’0) ofr 42&5 % social studies teacher did not adopt the recommended teachlil::g rxﬁ:tiﬁsforty
o ;i:{' 00;1{;1 ﬂg:d an average of _23 or 57.5% of the sampled Social Studies teachers ado- ted
e tthen ; methods while an average of 17 or 42.5% of the sampled teacherspdid
PLthe recommended methods, Consequently, it was then concluded that the Lagos
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jocial Studies teachers adopled the 1995 National Curriculum recommended methods
o j t- . .
ﬁrnﬁszizstz??test, the methods adopted by the Lagos State Social Sbtudlﬁs Teat(i:{l:ﬁ;si
found to be significandy different from those recommended ygt eO 3; e
lum. The calcuiated value of 0.244 was less than the table value of 1.6_ at 0.05 le
iificance. This finding was earlier noted in the study of Il?haﬁdon (1996). i
18’ achievement test was administered on the students in each of ic fort%.' 5¢ ?(ioi
1ean scores for each school were computed. The mean SCores for thcl orty d !
s were correlated with that of their tc_achers {level of adoption of the recommende
ag method). The result is summarized in iable Zbelow.

2: Correlation between teachers’ methods and curricular methods

X t-cal t-value
23
17 0.0244 1.697

2 above shows that there was a significant difference between the teaching met-hods;
«l by Lagos state teachers and the suggested teaching methods of the 1995 Nationa
Studies Curriculum.

3:Reiatiouship between teachers, adopied methods and students’ academic
ement in social studies

able No | Calculated “r” Table “r”
hers’ methods 40
:nts’ achievement 4% 0.161288 335

Uculated Pearson product correlation COnefﬁc_iem was four!d to be O.{Pél. It r(ejve.;l:i
e relationship between students achievement in social studies and tf:ac ers ? (t)pdies
recommended methods was positive. In other wor.ds, the morc_af the som? 8 3 ;

ted/recommended methods used by teachers the mg‘hcr the ach.leve_mem of stu Tn n—?

subject. Therefore, one can state that thfa adoption of the natlf)rfal CurnCli uon
ted/recommended methods by social studies teachers has a p_omnv?hlr‘npac T
ts” achievement. The findings of this study was found to be in line wit ha_n car tzt
1 of Ibhafidon (1995) on the study of geography methods ‘and swdt.:nts Zc 1even:lzso
’Local Government of Lagos State. Furthermore, the finding of this stu );‘ walsggg}
to be in agreement with the earlier findings pf Yzfiokwu (1988), Aw\autehf‘: ( ;
<inbode (1993} that there was a positive relationship between students achicvemen
wchers method of teaching.

dations and Conclusions _ ) "
:crir;(e:as aimed at determining the level of adherence of Social Studies teachers to the
mended/suggested methods of the national curriculum in Lagos state. The rcgﬁ;

1 that though a §igniﬁcant percentage of the teachers adoptedldtl;)e r;cortzmen
i i d what it should be, Furthermore,

s there was a yawning gap between what is an ! _

vas a significant relationship between teachers methods and students achievement in
yect. )
3 of the findings of this study, teachers should be encouraged to adop_t the ;netht?_d:i
national curriculum recommended teaching methods for tht? teaching of Socia
5. This recommendation becomes more relevant when one realizes that tcac‘hers ';‘re.
*l-y at liberty to adopt any method they considered adequate for the teaching fo a
..iaratopic or theme. The method considered good and preferred by one teacher for a
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particular topic may not necessarily be considered best by another. Secondiy,
often utilized the presentation methods is also a function of their being more c
familiar with it having been taught with this method too. In view of the above, inspectors of
education should coerced teachers to adhere strictly to methods recommended by the
National Curriculum; rather they (teachers) should be exposed to the more child-friendly
teaching methods by way of in-service training. This is in line with Akinlaye (2003)
observation that there is & wide range of considerations that should guide the selection of g
teaching method. These he identified as subject matter, objectives, time and place context,
number of students in the class, teachers own ability, instructional materials available and
the nature of the students taught. This is in consonance with the popuiar belief amongst
educationists that there is no good or bad method rather the most appropriate method of
teaching a particular topic.
In line with the findings of this study, additional research should be carried out to
determine the effects of resource utilization of instructional resources, teaching rmethods
and class size on students’ achievement in Social Studies. Hopefully, the result of this
nature will go 4 long way in refocusing attention on the most important variable in
students’ achievement.

that teachers
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